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PREFACE

ThePresidentoftheRepublicofUzbekistanadoptedtheResolution

“Measuresonfurtherimprovingthesystemofforeignlanguagelearning”

(December10,2013№ 1875).Inordertorealizethetopicaltasksputinthe

Resolutionforeignlanguagesspecialistshaddonealot;particularly,new

StateEducationalStandard,teachingCurriculaandSyllabuseswereworked

out.Manyteachingaidsarebeingcompiled.

ThetextbookEnglishLanguageTeaching Methodology(theoryand

practice)isintended todevelop professionalcompetence of English

departmentstudentsoftheuniversitiesandinstituteswhoarespecializingas

nonnativeEnglishteachersofthesecondaryschool,academiclyceumand

professionalcollege.

Thebookofferscomprehensiveand practicaloverview of current

theoreticalandpracticalapproachestoforeignlanguageteachingin-training

Englishteachers.

Thebookconsistsofthreeparts:I.IntroductorySection(Theoreticaland

HistoricalIssues).II.TeachingtheFourmainLanguageSkillsinEnglishat

School,Lyceum,College.III.OrganizationoftheEnglishTeachingProcessat

School,Lyceum,College.Attheendofthetextbookthereadermayfind

Glossary(inEnglish,Uzbek,Russian)andBibliographywiththeListof

LiteratureforFurtherReading.Eachpartcomprisessomechaptersand

paragraphs.

Inwritingthetextbookthefollowingauthorstookpart:professorJamol

Jalolov(TashkentStatePedagogicalUniversity),doctorofpedagogical

sciencesGulnoraMahkamova(UzbekStateWorldLanguagesUniversity),

candidateofphilologicalsciencesShahobiddinAshurov(SamarkhandState

InstituteofForeignLanguages).

The authors are personally indebted to Gavhar Tojieva,Zamira



8

Abdujabborova,UmidJumanazarov−theteachersofthedepartmentTheory

andmethodsofteachingEnglish(TSPU).

BecauseofthefirststepinwritingsuchkindoftextbooksintheEnglish

languagetheauthorswillbethankfulforanycriticalnotesbythesideof

Englishteachers.
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CHAPTERI.Linguo-didacticrequirementstolearning,teaching,and

assessmentofEnglishasageneraleducationtargetsubjectatschool,

academiclyceumandcollege

1.CommonEuropeanFrameworkofReferenceforLanguages:Learning.

Teaching.AssessmentintheconditionsofUzbekistan

Questionstobediscussed

1.1.Documentof“CommonEuropeanFrameworkofReferenceforLanguages:

Learning.Teaching.Assessment”

1.2.DescriptorsintheCEFR

1.3.ThemodernmodelofteachingandlearningEnglishinUzbekistan

1.4.CommunicativecompetenceasaresultofFLteachingandlearning

Keyterms:CEFR,descriptors,learning,teaching,assessment,syllabuses,

curriculum, guidelines, examination, textbooks, language proficiency,

transparencyofcourse,asingleeducationalspace,Modernlanguages,

approach,multistagemodelofeducation,communicativecompetence

1.1.Documentof“CommonEuropeanFrameworkofReferencefor

Languages:Learning.Teaching.Assessment”

Thedocumentof“CommonEuropeanFrameworkofReferencefor

Languages:Learning.Teaching.Assessment”(CEFR)wascreatedbythe

CouncilofEurope1.

TheCEFRdocumentistheresultofaneedforacommoninternational

frameworkforlanguagelearningfacilitatedco-operationamongeducational

institutionsindifferentcountries.Itwasdemandedtocreateasingleand

integratededucationalspaceinModernlanguages2teaching/learningand

1CommonEuropeanFrameworkofReferenceforLanguages:Learning.Teaching.TheCouncilofEurope.-
Strasbourg,1996.Thefinaldraftwaspublishedin2001.
2Note:BytheModernlanguagestheyunderstandtheforeignlanguageswhicharewidelyusedfor
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internationalstandardsoflanguageassessmentinEuropeancountries.The

mainfunctionofthisdocumentwastoprovideacommonbasisforthe

elaborationoflanguagesyllabuses,curriculum,guidelines,examination,and

textbooksacrossEurope.Italsoprovidedamethodofassessingandteaching

whichwasappliedtoallModernlanguagesinEurope.

UndertheCEFRlearninglanguageproposesduringawholelifeas

dynamicprogressionthroughalllevels.That’swhytheaimoftheCEFRisto

designatestandardstobereachedtosubsequentstagesofteachingand

learningModernlanguages.Thisdocumenthasbeenacceptedasastandard

frameworktobeimplementedalsoinmanyothercountries,i.e.inevery

languageteachingandlearningcontext.TheCEFRhasbeentranslatedintoat

least37languages.TheimplicationofthisFrameworkindifferentcountriesis

reflectedinthedevelopmentofNationalCurriculaorStateEducational

StandardsofFL.

TheCEFRdocumentenhancesthetransparencyofcourses,syllabuses

andqualifications,thuspromotinginternationalco-operationinthefieldof

Modernlanguageswhichrequiresmutualrecognitionofqualificationsgained

indifferentlearningcontextsandaidstopromotestudents’mobility.

AccordingtotheCEFR,learnersofeveryLTcontextshouldbe

facilitatedtogaintheparticularproficiencylevelinaparticularstageof

learning.

LearningModernlanguagesthroughawholelifeproposessixcommon

referencelevelsofeducation:

C2

C1

Mastery

EffectiveOperationalProficiency

Proficientuser

internationalcommunication.
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B2

B1

Vantage

Threshold

Independentuser

A1

A2

Waystage

Breakthrough

Basicuser

IntheCEFRtheculturalcontextisobservedinthelanguagesetting.

Culturalcontextproposestakingintoconsiderationthespecificsofnational

conditionofteachingandlearningModernlanguages,andthenational-

culturalfeaturesoftheadjoinedlanguages(learnedandnativelanguages).

Acquiring each stage successively learnershave realopportunity to

communicatewithpeopleofotherlanguagecontexts.

1.2.DescriptorsintheCEFR

IntheCEFRdocumentthereferenceofsixlevelsisgivenanddesignas

illustrativedescriptors(scales)inthetermof“CanDo”statementsfrom

levelA1toC2.Thesescalescanbeusedasatoolforcomparinglevelsof

abilityamongstlearnersofFLandalsooffer“ameanstomaptheprogress”

oflearners3.Thedescriptorsarebuilttodotwodimensions:1)througha

verticaldimensionweseeaprogressionthroughalllevels;2)througha

horizontaldimensionthedifferentcontextofteachingandlearningare

presented.ThecommonreferencelevelsofCEFR4areshownintheTable1.

Pro Table1:CommonReferenceLevels(global)

C2 Canunderstandwitheasevirtuallyeverythingheardorread.Cansummarize

informationfromdifferentspokenandwrittensources,reconstructingarguments

andaccountsinacoherentpresentation.Canexpresshim/herselfspontaneously,

3UsingtheCEFR:PrinciplesofGoodPractice.-CUP,2011.-P.8.
4Ibid.-P.8.
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veryfluentlyandprecisely,differentiatingfinershadesofmeaningeveninmore

complexsituations.

C1 Canunderstandawiderangeofdemanding,longertexts,andrecognizeimplicit

meaning.Canexpresshim/herfluentlyandspontaneouslywithoutmuchobvious

searchingforexpressions.Canuselanguageflexiblyandeffectivelyforsocial,

academicandprofessionalpurposes.Canproduceclear,well-structured,detailed

textoncomplexsubjects,showingcontrolleduseoforganizationalpatterns,

connectorsandcohesivedevices.

B2 Canunderstandthemainideasofcomplextextsonbothconcreteandabstract

topics,includingtechnicaldiscussionsinhis/herfieldofspecialization.Caninteract

withadegreeoffluencyandspontaneitythatmakesregularinteractionwith

nativespeakersquitepossiblewithoutstrainforeitherparty.Canproduceclear,

detailedtextonawiderangeofsubjectsandexplainaviewpointonatopicalissue

givingtheadvantagesanddisadvantagesofvariousoptions.

B1 Canunderstandthemainpointsofclearstandardinputonfamiliarmatters

regularlyencounteredinwork,school,leisure,etc.Candealwithmostsituations

likelytoarisewhilsttravellinginanareawherethelanguageisspoken.Canproduce

simpleconnectedtextsontopicswhicharefamiliarorofpersonalinterest.Can

describeexperiencesandevents,dreams,hopes& ambitionsandbrieflygive

reasonsandexplanationsforopinionsandplans.

A2 Canunderstandsentencesandfrequentlyusedexpressionsrelatedtoareasof

mostimmediaterelevance(e.g.verybasicpersonalandfamilyinformation,

shopping,localgeography,employment).Cancommunicateinsimpleandroutine

tasksrequiringasimpleanddirectexchangeofinformationonfamiliarandroutine

matters.

Can describe in simple termsaspectsof his/herbackground,immediate

environmentandmattersinareasofimmediateneed.

A1 Canunderstandandusefamiliareverydayexpressionsandverybasicphrases

aimedatthesatisfactionofneedsofaconcretetype.Canintroducehim/herself

andothersandcanaskandanswerquestionsaboutpersonaldetailssuchaswhere

he/shelives,peoplehe/sheknowsandthingshe/shehas.Caninteractinasimple

wayprovidedtheotherpersontalksslowlyandclearlyandispreparedtohelp.

Thescalesgiveninthetableareglobalandtheyarenotexhaustive,
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becausetheyarenottakingintoconsiderationeverycontextoflanguageuse.
TheCEFRdescribeslanguagelearners’abilityintermsof“speaking,listening,
readingandwriting”atsixreferencelevels.ThereferencelevelsofFLare
examinedthroughcommunicativetasksandactivities.

FornationaleducationalsystemtheillustrateddescriptorsinCEFRare

adaptedorcreatedwithfittingthelearnedlanguage,culturalcontextanda

certainsetofcompetences.UndertheCEFRtheresultofLTisshownthrough

aperformanceofacertainlevelofcommunicativecompetence(proficiency).

Thewayshowtousealanguageforcommunicationandwhatknowledgeand

skillsshouldbedevelopedarestatedthoroughlyinthisframework.

TeachingandlearningFLundertheCEFRisbasedonthecompetence-

basedteaching.Thisapproachisaneducationalmovementthatreferstothe

outcomesoflearninginthedevelopmentoflanguageprogramsandlanguage

skillsofstudents.Theessenceofthisapproachisanewcontent-basedon

forminganddevelopingasetoflearners’competences.Theprocessof

acquiringthiscontentbringsaction-orientedcharacter.Languageuse,

embracinglanguagelearning,comprisestheactionsperformedbylearners

whoasindividualsandassocialagentsdeveloparangeofcompetences,both

generalandparticularallcomponentsofthecommunicativecompetence.The

coreofthisapproachisinterpretedasstudentsdrawonthecompetencesat

theirdisposalinvariouscontextsundervariousconditionsandundervarious

constraintstoengageinlanguageactivitiesinvolvinglanguageprocessesto

produceand/orreceivetextsinrelationtothemesinspecificdomains,

activatingthosestrategieswhichseemmostappropriateforcarryingoutthe

taskstobeaccomplished5.Themonitoringoftheseactionsbytheparticipants

leadstothereinforcementormodificationoftheircompetences.

ThemainfeatureofthisapproachisorientationtoresultsofFLT/L

fixedintheStateEducationalStandard.Forthispurposedescriptorswhat

thelearnersshouldknowandcanbeputonthecurriculumintheresultare

5UsingtheCEFR:PrinciplesofGoodPractice.-CUP,2011.-P.14.
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workedout6.

1.3.ThemodernmodelofteachingandlearningEnglishinUzbekistan

InUzbekistanELTisseenasacareerinafieldofeducational

specialization:itrequiresaspecializedknowledgebaseobtainedthroughboth

academicstudyandpracticalexperience.Nowadaysthedemonstrationofa

certainlevelofproficiencyinEnglishascomponentofcertificationis

required.

InUzbekistanthemultistagemodelofFLThasbeenworkedoutonthe

basisofcontinuous,succession,takingintoconsiderationtheinternational

standards,andlocalizationofELteachingandlearningmethodologyand

materials(adaptingtothenationalcontext).Itisrelatedtothewell-known

multilevelmodelofFLTintheforeigncountries.

ThedomesticmultistagemodelofcontinuousandsuccessiveFLTincludes

thefollowinglevelsofFL7givenintheTable2.

Table2.ThestagesandlevelsofFL

Educationalstage Classes Levels according
toCEFR

Primary and
secondaryeducation

1-4formsatschool A1
5-9formsatschool A2
Language-orientedschools A2+

Special secondary
education

Academiclyceum
1-3courses

B1

Vocationalcolleges
Language-orientedacademiclyceums B1+

Highereducation Bachelordegreenon-linguisticinstitutesand
universities

B2

Masterdegreenon-linguisticinstitutesand
universities
ThesecondlanguageinBachelorandMaster
degreeinstitutionsanduniversities
Bachelordegree linguisticinstitutesand
universities

C1

6ЎзбекистонРеспубликасиузлуксизтаълимтизиминингДавлатстандарти//Халқтаълим.4/2013.-Б.5-6.
7ЎзбекистонРеспубликасиузлуксизтаълимтизиминингДавлатстандарти//Халқтаълим.4/2013.-Б.5-6.
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Master degree linguistic institutes and
universities

Schooleducationfallsapartintotwostages:1)theprimaryeducation(1-4

forms)and2)thesecondaryeducation(5-9forms).Educationatacademic

lyceumsisconsideredasuppersecondaryeducation.Atvocationalcolleges

ELTconcerns1)GeneralEnglishand2)EnglishforSpecificPurposes(ESP)or

EnglishforOccupationalPurposes(EOP).ESPistraditionallyassociatedwith

studyatcollegeandnon-linguisticinstituteanduniversity.IntheUzbek

educationalsystemstudyatlyceumandcollegeisconsideredasaprofile

education:1)studyatacademiclyceumprovidesintensivedevelopmentof

intellectualabilities,deep,differentiatedandvocational-orientededucation,

afteracademiclyceumstheycancontinuefurthereducationatinstitutes

anduniversities,orundertakesomejob;2)studyatvocationalcollege

providesdeepdevelopmentofprofessionalabilities,obtainingoneofthe

professions,graduatesofprofessionalcollegesgetcertificateofajunior

specialist.TeachingandlearningEnglishatthisstageofeducationdemands

studyofgeneralEnglishandEnglishforspecificpurposes,i.e.todevelopboth

thelanguagecompetency,studyskillswhichwillhelpthemtosucceedin

furthereducationandoccupation/job.

Thehighereducationprovidestrainingofqualifiedspecialistsatthe

BachelorandMasters’degreedepartments(Pre-serviceFLtraining).The

Tableabovedoesnotpresentpost-graduateeducation(institutionofsenior

scientificpersonnelandresearches)andupgradingcoursesofIn-service

teacherstrainingandretrainingtochangeaqualification.

Thedomesticmodelofeducationhasthefollowingadvantages:

1) Introducing the primary and post-graduate education,that

contributestoworkoutthesuccessivestructureandcontentofFLT.

SuccessionprovidessystematicandcontinuouscontentinFLT,anabsencein

doublingtransitivecomponentsofFLTcontentfromonestagetoanotherone.
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Multistageandgradualcharacteroftheprocessofcognitionisreflectedin

theFLprogress.Butatthesametimethepost-graduateeducationisnot

stopped,thismodelisintendedtothelife-longindependent-learning(self-

study)ofFL.

2)Taking intoconsideration theinternationalstandardsforthe

evaluationthelanguagelevel(communicativecompetence)atallstagesgives

theopportunitytoenterintotheworldeducationspace.TheCEFRlevelsand

descriptorsareadaptedtothesocialcontextofUzbekistan,especiallytoeach

stage,aimandobjectives,etc.AccountingtheCEFR,levelsarereflectedin

theFLTcontentandrequirementstothelanguagelevelsastheresultofFLT.

3)LocalizationofELteachingandlearningmaterials.Englishteaching

materialscomefromdifferentplaces,whereEnglishisanativeoranofficial

language,oraforeignlanguage.Materialfromthesecountriesdoesnot

reflectthelearningstyle,culturalvaluesandlocalconditionsofUzbekistan,

asaresult,students’motivationsuffersandtheybecomereluctantto

interactinclassandshareopinionsorideas.LocalizationoftheELteaching

andlearningmethodologyandteachingmaterialsisbasedontheideathat

relevantcontextsandbalancebetweenlocalandforeignculturalconceptsand

imagesnaturallycanimproveELT.Thenewmodelofeducationhasrequired

creationofnewcurriculums,syllabusesandtextbooksaccordinglylocaland

foreigncontextstoproviderichopportunityforteacherstoexplainnon-

nativeculturalitems,inadditionofusinglocalizedcontent. Itisvery

importantforteacherstoidentifywaystobestrepresentlocalcultureand

explainnon-nativeelements.Besidesitisnecessarytousehumanizing

materialas“activitieswhichhelptomakethelanguagelearningprocessa

moreaffectiveexperience”andfindingwaysofhelpingthelearnersto

connectwhatisinthebooktowhatisintheirminds”8.Thus,itisnecessaryto

8TomplisonB.HumanizingtheCoursebook./In:MethodologyandMaterialDesigninLanguageTeaching:
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23

humanizetheteachingandmaterials.

InUzbekistanauthorsofsyllabuses,curriculums,textbooksandother

guidestrytohumanizematerials,presentmaterialsinreal-lifeandculturally

familiarlanguagecontextsandmatchthelanguageinstructionswithstudents

needsandpersonalpreferences.Allthisallowsexpressinglearners’identity

andempowersthemtomakeadecisionaboutwhattheyneedtolearn.

Theeffectivenessofteachers’pedagogicalactivity,atfirst,dependson

acquiringtheideasofmodernization.Amodernizationmeans:1)changingthe

goalandresultsofeducation;applicationofmodernmethodsandtechnologies

inpracticeofteaching/learning;reworkingoutthestatestandardsand

curriculumsforELteachingandlearning.Thus,allcomponentsofmethodical

system ofELTshouldbemodernized,particularly:1)approachesand

principlestoELteachingandlearning;2)goalsofteachingandlearning;3)

contentofELteachingandlearning;4)aids,methodsandtechniques;4)ways

andformsofcontroloftheresultsofELteachingandlearning.

InourconditionstheCEFRisusedfordevelopmentofthelanguage

policytosetminimumlanguagerequirementsforawiderangeofpurposes,in

curriculumplanning,preparingtextbooksanddevelopmentofmethodsof

teachingandevaluation.ItisintendedfordynamicprogressinacquiringFL.

Withinthisscope,theeffortsofteachersandlearnersatalllevelsof

educationareencouragedandsupportedbydevelopingappropriatemethods

andteachingmaterials,appropriateformsandinstrumentsfortheevaluating

oflearningprograms.“Researchanddevelopmentprogramsleadingtothe

introduction,atalleducationallevels,ofmethodsandmaterialsbestsuitedto

enablingdifferentclassesandtypesofstudentarepromotedtoacquirea

communicativeproficiencyappropriatetotheirspecificneeds”9 Soin

LanguageCentre,2003.-P.13
9CommonEuropeanFrameworkofReferenceforLanguages:Learning.Teaching.TheCouncilofEurope.-
Strasbourg,1996.Thefinaldraftwaspublishedin2001.-P.3.
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obtainingacommunicativeproficiencytheimportanceofmethodsand

teachingmaterialsplayanimportantrole.

1.4.CommunicativecompetenceasaresultofFLteachingandlearning

Inmethodologytheterm“competence”isusedascharacteristicsofthe

achievedlevelofthelanguageproficiency.ThistermwasintroducedbyN.

Chomsky10todefineanabilitytofulfillsomeactivity.D.Hymesintroduced

theconceptofcommunicativecompetenceastheabilitytousethelanguage

theyarelearningappropriatelyinagivensocialencounter11.Thisideawas

takenbyM.CanaleandM.Swain,whodevelopandelaborateamodelof

communicativecompetence12.ThenVanEkappliedittoFLacquisitionand

turneditintoafundamentalconceptinthedevelopmentofcommunicative

languageteaching.Inotherwords,withregardtoFLTtheterm“competence”

wasdevelopedintheframeoftheresearchesdonebytheCouncilofEurope

toascertainmentoftheleveloflanguageproficiency.Itwasdefinedas

abilityforfulfillmentsomeactivitywiththehelpofacquiredknowledge,

skillsandexperience.IntheCEFRwecanseemodelsanddomainsofgeneral

andcommunicativecompetencesthelearnermustacquire.

Theaimofcommunicativemethodologyistoacquirethenecessarysub-

skillsandskillstocommunicateinsociallyandculturallyappropriateways,

thatdemandstofocusonfunctions,roleplayingandrealsituationsandother

aspectsinthelearningprocess.That’swhyacommunicativecompetence

breaksdownintomajorcomponentsofknowledge:1)knowledgeofthe

languageand2)knowledgeofhowtousethelanguage. Tobeableto

10ChomskyN.SyntacticStructures.-Mouton:TheHague,1957;ChomskyN.AspectsofTheoryofSyntax.-
Cambridge,MA:MITPress,1965.
11HymesD.ModelsoftheInteractionofLanguageandSocialSetting.//JournalofSocialIssues.1967,23(2).
-Pp.8-38;HymesD.OnCommunicativeCompetence./InPrideJ.B.,HolmesJ.(eds.).Sociolinguistics:Selected
Readings.-Harmondsworth:Penguin,1972.-Pp.269-293.
12CanaleM.,SwainM.TheoreticalBasesofCommunicativeApproachestoSecondLanguageTeachingand
Testing//AppliedLinguistics.1980,1(1).-Pp.1-48.
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communicate,peopleneedcommunicativeskills.Butforthispurposealearner

mustacquirelanguagesub-skills(vocabulary,pronunciation,grammar)which

canbeappropriatelyusedduringrepresentationoflanguage(communicative)

skillsinlistening,speaking,readingandwriting (seeFigure1).H.G.

Widdowsonstatesthat“Someoneknowingalanguageknowsmorethanhowto

understand,speak,readandwritesentences.Healsoknowshowsentencesare

usedtocommunicativeeffect”and“thelearningofalanguageinvolves

acquiringtheabilitytocomposecorrectsentences”13.

Figure1.Language/communicativesub-skillsandskills

Thelanguageskillsincludesub-skills(socalledlanguagehabitsinthe

domesticmethodology)whichareprimaryintheconditionofout-language

environment.

H.G.Widdowsondistinguished twoaspectsofperformance:1)usageis

oneaspectwhichmakesevidentthecontextrules,2)useisanotheraspect

whichmakesevidentthecontextofwhichthelanguageuserdemonstrate

his/her ability to use knowledge of linguistic rules for effective

communication14.Boththeseaspectsof performancearerequired as

“linguisticperformanceinvolvesthesimultaneousmanifestationofthe

13WiddowsonH.G.TeachingLanguageandCommunication.-OUP,2011.
14Widdowson.Ibid.

Vocabulary,pronunciationandrhythm-intonation,grammar
sub-skills

Listening,speaking,reading,writing
skills



26

languagesystemasusageanditsrealizationasuse”15.

In the scientific literature on methodology various models of

communicativecompetence16 havebeenpresented.Butinthecurrent

interpretation the communicative competence includes linguistic,

sociolinguistic,discourse,strategic,socio-cultural,andsocialcompetences17.

1)Linguisticcompetence:theabilitytoproduceandinterpretmeaningful

utteranceswhichareformedinaccordancewiththerulesofthelanguage

concernedandbeartheirconventionalmeaning(thatmeaningwhichnative

speakerswouldnormallyattachtoanutterancewhenusedinisolation).This

competenceincludesvocabulary,grammar,phoneticandphonological,stylistic

knowledge.

2)Sociolinguisticcompetence:theawarenessofwaysinwhichthechoiceof

languageformsisdeterminedbysuchconditionsassetting,relationship

between communication partners,communicative intentions,etc.This

competence covers the relation between linguistic signals and their

contextual/situationalmeaning.

3)Discoursecompetence:theabilitytouseappropriatestrategiesinthe

constructionandinterpretationoftexts.Itreferstoselection,sequencing,

andarrangementofwords,structures,andutterancestoachieveaunified

spokenmessage.Thisiswherethetop-downcommunicativeintentandsocio-

culturalknowledgeintersectwiththelexicalandgrammaticalresourcesto

expressmessagesandattitudesandtocreatecoherenttexts.

4)Strategiccompetence:whencommunicationisdifficultwehavetofind

waysofgettingourmeaningacrossorfindingoutwhatsomebodymeans;

these are communicative strategies,such as rephrasing,asking for

clarification,etc.

15Widdowson.Ibid.
16Celce-MurciaM.RethinkingtheroleofCommunicativeCompetenceinlanguageTeaching/SolerE.A.,
SafondJordaM.P.(eds.).InterculturallanguageUseandLanguageLearning.-Springer,2007.-Pp.41-58.
17VanEkJ.ObjectivesforForeignlanguageslearning.CouncilofEurope.-Strasbourg,1986.-Pp.33-65.
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5)Socio-culturalcompetence:everylanguageissituatedinasocio-cultural

contextandimpliestheuseofaparticularreferenceframewhichispartly

differentfromthatoftheFLleaner;socio-culturalcompetencepresupposes

acertaindegreeoffamiliaritywiththatcontext.Socio-culturalcompetence

referstothespeaker’spragmaticknowledge,i.e.howtoexpressmessages

appropriatelywithintheoverallsocialandculturalcontextofcommunication.

Thisincludesknowledge oflanguagevariationwithreferencetosocio-

culturalnormsofthetargetlanguage

6)Socialcompetence:involvesboththewillandtheskilltointeractwith

others,involvingmotivation,attitude,selfconfidence,empathyandthe

abilitytohandlesocialsituations.

Communicativecompetence(proficiency)isaresultofFLTsothese

componentsarerefractedtowardsthesixReferencelevelsinCEFR.

Inourmodelthelinguistic,sociolinguisticandpragmaticcompetences

aregiven(SeeFigure2).Sociolinguisticandpragmaticcompetencesenvelop

theotherones(discourse,socio-cultural,strategic,socialcompetences)

interrelated between each other.Pragmaticcompetenceconcernsthe

knowledge of the functions or illocutionary forces imply in the

utterance/discoursethatareintendedtobeunderstoodandproduced,aswell

asthesocio-contextualfactors,strategiesofcommunicationthateffectits

appropriateness.Itinvolvesknowledgeofculturalfactorssuchastherulesof

behaviorthatexistinthetargetlanguagecommunityaswellascross-cultural

awareness, including differences and similarities in intercultural

communication.

Figure2.ThedomesticmodeloftheCommunicativecompetence
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Thismodelofcommunicativecompetenceemphasizestheimportanceof

fourlanguageskillssincetheyareviewedasamanifestationofinterpreting

andproducingaspokenorwrittenpieceofdiscourse(text+situation).

Questionsandtasks:

1.WhatisthegoaloftheCEFR?

2.WhatdowemeanbydescriptorsintheCEFR?

3.WhydoweadapttheCEFRtothenationalcontextofUzbekistan?

4.Whattermsareusedfordescriptors?

5.Canwesay thatweentertheinternationaleducationspace

implementingtheCEFR?

Pragmatic
competence
(social,
discourse,
strategic,
socio-

Linguistic
competence
(languageand
speechunits
andrulesof
theirusing)

Sociolinguisti
c
competence
(socio-
cultural,
languageuse
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6.Howcancompetence-basedapproachintheELTberealizedinthe

teachingdocuments?

7.Whatcomponentsdoescommunicativecompetenceinclude?

8.Whataredifferencesinterms“usage”and“use”asaspectsof

languageperformance?

Tasks:

1.Thinkabouteffectivenessof implementation of theCEFR in

Uzbekistan.Makeabriefreport.

2.Speakaboutstagesofthedomesticmodelofeducation.

3.Discussinthegrouptheprinciplesofthedomesticmultistagemodelof

ELteachingandlearning.

4.AnalysethecontentandrequirementsoftheStateEducational

StandardonELT18inthetermofknowledge,skillsandteachingmaterial.

Summarizeandfindouttheprogressintheresultsofeducationatschools,

academiclyceumsandcolleges.

Independentwork:

1.StudyinformationabouttheCEFRanddescriptorsintheInternet

Resources:

1.UCLES/CambridgeUniversityPress(2011)EnglishProfile:Introducingthe

CEFR for English, available online at

http://www.englishprofile.org/images/pdf/theenglishprofilebooklet.pdf.

2.CouncilofEurope:www.coe.int/t/dg4/linguistic

3.www.coe.int;

4.www.CambridgeESOL.org.;

5.ALTE(2002)TheALTECanDoProject(Englishversion),availableonline:

18ЎзбекистонРеспубликасиузлуксизтаълимтизиминингДавлатстандарти//Халқтаълим.4/2013.-Б.8-
32.
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www.alte.org/downloads/index.php?doctypeid=10

6.EnglishProfile:www.englishprofile.org

7.IELTS:www.ielts.org

2.Studythegivenbelowinformationaboutinteractivecompetence

(takenfromtheworkbyCelce-Murcia19).Whatcomponentsofcommunicative

competencearerelatedtotheinteractivecompetence?

Withinthecommunicativecompetencetheinteractivecompetencecanbe

singledoutasanextremelyimportantoneforcommunication.Itisknownthat

thetypicalperformanceofspeechactsandspeechactsetscandifferin

importantwaysfromlanguagetolanguage.Itisimportantforlearnersto

understandhowtomanagesocialintroductions,howtocomplain,howto

apologize,iftheyaregoingtoachievecommunicativecompetenceinthe

targetlanguage.Thiscompetenceincludesatleastthreesub-components:

*Actioncompetence:knowledgehowtoperform commonspeechactsand

speechactsetsintheTLinvolvinginteractionssuchasinformationexchange,

interpersonalexchange,expression of opinionsand feelings,problems

(complaining,blaming,regretting,apologizing,etc.),futurescenarios(hopes,

goals,promises,predictions,etc.).

*Conversationalcompetence includesdialogicalgenres:1)howtoopenand

closeconversations;2)howtoestablishandchangetopics;3)howtoget,hold

andrelinquishthefloor;4)howtointerrupt;5)howtocollaborateand

backchannel,etc.

*Non-verbal/paralinguisticcompetenceincludes:1)kinesics(bodylanguage),

19Celce-MurciaM.RethinkingtheroleofCommunicativeCompetenceinlanguageTeaching/SolerE.A.,
SafondJordaM.P.(eds).InterculturallanguageUseandLanguageLearning.-Springer,2007.-Pp.48-49.
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non-verbalturn-takingsignals,backchannelbehaviors,gestures,affect

markers,eyecontact;2)proxemics(useofspaceinterlocutors);3)haptic

behavior(touching);4)non-linguisticutteranceswithinteractionalimport(e.g.

Ahhh,uh-oh,Huh?)theroleofsilenceandpauses.

Theactioncompetencemustmeshwiththemoregeneralcommunicative

rulesofconversationalcompetencerelatedtotheturn-takingsysteminthe

TL.Languagealsodependsonhowtheyopenandcloseconversationsandon

otherconversationalconventions:Canspeakersinterrupteachother?How

longshouldpauseslast?Whatisthenormalphysicalspacebetweenspeakers?

Canspeakerstoucheachother? Dospeakersmakeandsustaindirecteye

contactwitheachother?Dospeakersgreeteachotherwithbow,ahandle-

shake,ahug,akissononeorbothcheeks,orinsomeotherways? Whatdo

speakersdowhentakingleave?Thesequestionsraiseimportantissuesin

interculturalcommunication.Youshouldrememberthatnormalconversational

practiceinonecultureisoftenconstruesasarudebehaviorinanother.

2.AimsofteachingEnglishatschool,lyceumandcollege

Thequestionstobediscussed

2.1.Thecategory“aimsofteachingandlearningEnglish”

2.2.PracticalandculturalupaimsofELteachingandlearning

2.3.EducationalanddevelopmentalaimsofELteachingandlearning

Keyterms:aim;objective,means,practical;educational;cultural;

developmental;skill;languageunits;motivation,performance

2.1.Thecategory“aimsofteachingandlearningEnglish”
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Anykindofaimcomesoutaccordingtotheneed.Aimistheplodofthe

plannedresultandconsequenceofimagination.IfoneaskedwhyEnglishis

taughtatschoolitmaybeansweredthatitistaughtaccordingtopractical,

educational,culturalanddevelopmentalaims.Educationalaimsarethesocial

order-taskanditisorientedtoformationandbringingupcomprehensive

intelligentperson.AimsofteachingEnglishhavealwaysbeenunderdiscussion

indifferentmethodologicalworks.Inthesecondhalfofthelastcenturythe

termspractical,educationalandculturalaimofteachingandlearningEnglish

havebeenexplainedaccordingtorequirementsofsociety20.Inthe80sanother

termdevelopmentalaimofteachingappeared21.Detailedanalysesofthis

termwasgivenbythegreatmethodistG.V.Rogova22.

AccordingtorequirementsofStateeducationalstandardsthemainaim

ofteachingaforeignlanguageistoformcommunicativecompetenceof

learnersinalllevelsintheaimofmakingthempossibletoexpresstheirideas

indaily,scientificandprofessionalactivities.Competencesaredividedinto

severalgroupslinguistic,sociolinguisticandpragmatic,accordinglywe’lllook

throughaimsofteaching aforeignlanguage.Allthesecompetencesare

directedtotheusageofmasteredknowledge,abilityandskillsinpractical

aim.AimsofteachingEnglisharedeterminedbytherequirementsofschool,

lyceumandcollegesyllabustothefinallevelofknowledge,skillsandhabitsof

thestudentsaretoacquireasaresultoflearningtheEnglishlanguage.

AimsoftheEnglishlanguageteachingareinfluencedbythetasksofall

-rounddevelopmentofapersonalityandup-bringingofstudentsaswellas

byrequirementsofthesyllabusofacertaintypeofeducationalstage.

TherearefouraimsofEnglishlanguageteaching.Theyare:

20Общаяметодикаобученияиностраннымязыкамвсреднейшколе.//Подред.РахмановаИ.В.,Миролюбова
А.А.,ЦетлинВ.С.–М.:Просвещение,1967.-С.19-37.
21Программысреднейшколы.Иностранныеязыки.–М.:Просвещение,1983.-С.2.
22РоговаГ.В.,ВерешагинаИ.Н..Методикаобученияанглийскомуязыкунаначальномэтапевсреднейшколе.–
М.:Просвещение,1988.-С.34-37.
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-Practical;

-Cultural(bringingup);

-Educational;

-Developmental.

2.2.PracticalandculturalaimsofELteachingandlearning

Theideaofthepracticalaim istoprovideasufficientlevelof

knowledgeandspeechhabitsandskills(inreading,writing,speaking,listening)

aswellassomeexperienceofindependentworksothattoenableschool

leaverstogoonwiththeirstudiesontheirown.

Accordingtothesyllabus,practicalcommandofaforeignlanguageis

specifiedintwoaspects:

1)toteachaforeignlanguageasameansofcommunicationwithinthe

limitsofthesituationsdeterminedbythesyllabus;

2)toreadtextswithoutadictionaryandmoredifficultones–withthe

helpofadictionary.

Thereareseveralideasaboutmeaningofmethodicalterm“practical”

amongteachers.Therearealsosomefalseopinionsthatpracticeis“oral

speech”or“speaking”.Besidesthatwecanmeetsuchexplanationsastoget

languageinpracticeistograspthemeaningofother’sspeechandgetacross

anidea.Onthesecondary educationalELcoursethemainobjectiveof

practicalteachingoflanguageistoobtainareadingskill,i.e.toget

informationbyreading.Schoolleaversshouldbeavailabletohavereading

skillsintheforeignlanguage.Thisisthemainobjective.Theintermediateaim

canbedifferent.Inteachingprocessortutorialsspeakingcanbetaughtas

intermediateaim.Forinstance,attheprimarystageoralspeechistaughtas

anobjective.Atthesametimereadingandwritingarealsotaughtbutthey

areconsideredasameans.
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Nowtheneedofclarifyingtheoppositionoftheterms“objective”and

“means”emerges.Ifspeechisthemeansofcommunication,itshouldbe

studiedingeneralpracticalobjectiveoflearning.Anytypeofspeechactivity

identifiestheprivatepracticalobjectiveinfinalormediumlevelofambition.

ForinstancecommunicationinthefirstperiodofteachingEnglishlanguageis

learntasprimarypracticalobjectivewhereasinupperformsreadingusurps

theroleofcommunication.Inallformslisteningislearntassecondaryprivate

practicalobjective.Anothertypeofspeechactivity-writingisconsideredto

bethemeansofteachinglanguageinallforms.Themeaningoftheterm

“means”is“assistanceinmasteringothertypesofspeechactivity”.For

example,languagematerialswhicharelearntwillbefixed,revisedinwriting.

Thetermobjectivecanbeidentifiedasthefollowing.Inordertoget

thetitleofspeechactivitytype,firstofall,thereshouldbeeducational

content(speechtopic,speechskillsandlanguagematerials)secondofall,the

languagematerialsinitiallyshouldbelearntinthistypeofspeechactivity

andthirdly,greatforceandtimeshouldbespentonthis,andfourthone,the

majorityofexercisesshouldbedoneinthistypeofspeechactivity.For

example,atthebeginningstagespeakingistaughtbyaspecialthemeand

languagematerial,inhigherstagereadingisthesamepositionasspeaking.

Speakingtopicsofthebeginningstageandlexicalgrammarmaterialsare

revisedandfixedbyreadingandwriting.Recommendedmethodicalcriteria

areenoughforinterpretationofpracticalaim.Ifitisnotconformedfour

methodicalcriteriainteachingspeechactivitiesitwillbedeprivedfromits

aim’sposition,andcanbeconsideredasthemeansofteaching.TheEnglish

languagegrammarphenomenon“article”canbetakenasanexample.Article

canbetaughtinthefollowingactivitiesofspeech:listening,speaking,writing

andreading.Thefirstandthesecondofactivitiesofspeecharethespeсial

aimofteachingandtherestofthemarethemeansofteaching.Therearises
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alogicalquestion,whyarethelanguagematerialsmasteredinalltypesof

speechactivities.TheissueisthatthemoreanalyzersinmasteringEnglish

languageunitsareusedthemoredynamicstereotypewillbefixed.

Tounderstandtheaimsofeducationhelpsustofindoutthegeneral

strategyofteachingprocess.Aimiscarriedoutwhiledoinglessonsandself-

studytasksbysolvingmanyexacttasks.Solvingtaskscompriseeducational

tactics.Educationaltasksconsistofpracticalworkwhichisdonebypupils(to

understand,toexpressone’sidea,tolearnlanguageitemsetc.).

TomasterEnglish(obtainingpracticalaim)playstheroleofthebase

andconditionduringsolvingeducationalaims.Inbrief,practicalaim of

learningEnglishmeanstogetnecessaryinformationandshareitwithothers.

Thereceivedinformationisusedtodeveloplearners’knowledgeandto

educatethem.

Asweknoweducationandbringinguphavealwaysbeenincommon.

Culturalaim(bringingup)makesasubstantialcontribution:

-tothedevelopingpupils’linguisticoutlook,astheygetacquaintedwithsome

phenomenawhicharenottypicaloftheirmother-tongue(e.g.tenses,articles,

ELwordorder);

-todevelopingthepupils’communicativeabilities;

-towideningthepupils’communicativevisionoftheworld,asitmakesthem

acquaintedwiththelife,customsandtraditionsofthepeoplewhoselanguage

theystudy;

-toimplydevelopingthepupils’intellect,hisvoluntaryandinvoluntary

memory,hisimaginativeabilities,logicalthinking,etc.

Theculturalaimisrealizedwithin:

-critical,patientandcreativeattitudestoyourselfandothers,toanew

culture,event,knowledge;

-thedevelopmentofdifferentcharactertraits,outlooks,beliefs,moral-
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estheticandemotionalexperience,differentkindsofmotivationandthe

abilitiestousethemtocontributesuccessfullyintotheprocessofrealand

pedagogicalcommunication;

-thedevelopmentoftheawarenessofthenewactivities,newpeople

civilizations;

-thedevelopmentofthedesiretocooperateandsocialize;

-thekeepingculturaltraditionsofyourowncountryandunderstandingand

respectothers’;tocomparedifferentcultures,toexpressapersonalpointof

viewonothercultures,problemsaswellastousetheknowledge,gotfrom

learningothersubjects.

Itisimportanttopointoutandnotedownthatculturalaimsare

realizedwithintheprocessofachievingpracticalaims.

Nodoubt,educationpaysattentiontothediscipline;theideaof

bringinguporbeingbroughtupcan’tbeimaginedwithouteducation.Every

schoolsubjecthasitsownplaceinbringinguppupils.Oneofthefourof

objectivesteachingEnglishlanguageisbringingupaim.Teachersand

methodist-scientistsofEnglishlanguagehavealwayspaidgreatattentionto

it.Verymanymaterialsaboutdisciplininghavebeenpublishedindifferent

journals.

Inthescienceofmethodicculturalaim ofteachingtheEnglish

languageisdescribedasgivingpupilsideological-politicalculture,formation

ofskillstobrainwork,developingtheirknowledgeactivity.Bringingupaimcan

beperformedbythesetwoways.Thefirstoneisobservationpupils’training

inteachingprocess.

Thesecondmethodicwayoffindingameansofculturalaimisregarded

usinglanguagematerials.Forexample,beingrespectivetotheconversation

partnerduringtalk,usingpolitewordsandphrases(thankyou,youare

welcomeandetc)recitingpoems,dialoguestogethertointerprethisorhis
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friendsactivityinEnglishlanguage.Theseactivitiesleadthepupilstoculture.

ThenewstakenfromEnglishaudioorgraphicaltextisoneoftheunequal

meansofmethodic.Theideaoftextsshouldcoincidewiththecontentof

programmeandbedemandedtosatisfybringingupneedsofpupils.

Attheprimaryyearsofteachingnewinformationisdeliveredonbasing

microtexts,atthehighlevelstheextractofmanualsrelatedtoartistic,

political,bringingupandsporteventsaregiventoreadandtheinformation

whichdescribedinthesebooksisusefultopupilsandimprovetheir

backgroundknowledge.Therearelotsofextractsoftextbooksandmanuals

whicheducatepupilswithhigh-principled-politicalideas.Thecontentofthe

textsaboutgreatthinkers(intellectuals)culturespecialists,scientists,

spacemen,heroesoflaborgivespositiveresultsontrainingpupils.The

graphicsandaudiotextregardingthedateswhichareshownseparatelyinthe

calendarhavegreateducativeinfluencetoo.

Culturalaimcanbecarriedoutintheprocessout-of-classactivities,

groupcirclesorganizedintheclassofforeignlanguage.

Theroleofeducationalarrangementsofforeignguests,teachersor

visitors,friendlymeetingswiththemembersofembassyismatchless.

Englishlanguageisthemainfactorinprovidingdifferentdealsrelated

tothetypesofbringingup.Textbookareconsideredtheprimarymeansof

pedagogic.

ThusintheprocessofteachingEnglishlanguagegreatattentionispaid

totheupbringingofpupils.

Theculturalaim oflearningaforeignlanguageintendstoform

students’worldoutlook,ideologicalconviction,patriotism,morality,self-

responsibilityandoccurringaroundandaestheticandspiritualdevelopment

oftheindividual.Toachievethisgoalitisnecessarytouseallmeans:contents

(thepresenceofvariousproblems),organizations(discussionoftheseissues
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andtheirinterpretation).Thepotentialhereisunlimited,itisimportantnot

onlytolimittogoodintentionsbuttoidentifyconcretewaystoimplement

thembothduringlessonsandinextra-curricularwork.

2.3.EducationalanddevelopmentalaimsofELteachingandlearning

Educationalaimpromotesformationofsuchfeaturesofcharacteras

diligenceandabilitiesforindependentwork,persistence,concentration,

inquisitiveness.Educationalaimsarealsorealizedwithintheprocessof

achievingpracticalaimsandpresupposetocontributeto:

-all-rounddevelopmentofapersonality;

-wideningthepupils;worldoutlook;

-moraleducation.

Educationalaimscanbeachievedbymeansof:

-selectionoflanguagematerial;

-correctorganizationandconductionofEnglishlanguagelessonand

effectivecombinationofitsmaincomponents;

-choiceofvisualaids;

-theteacher’smannersandappearance;

-teachingthepupilstoworkwithbooksontheirown,e.g.independently.

AftertheDecreeofourPresidenttheEnglishlanguagehasbeguntobe

taughtinthefirstformatschools.Asoneofthecompulsorysubjectsthe

Englishlanguagecontributestothegeneraleducation.Theresultandprocess

ofteachingtheEnglishlanguagehaseducationalimportance.Apartfrom

gettinginformationwiththehelpofEnglish,languageunitsdevelopsintellect,

newphenomenaareconsideredinterestingforpupilsfurthermoreitenriches

languageexperience.

Studentscomeacrosswiththeeventswhicharenotintheirnative

language.Forinstance,complexformofverbtenses,polysemyofwords,
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phoneticsegmentsofpronunciationinnativeorsecondlanguage.Many

linguistic featuresare similarin differentlanguages.Learning the

differenceandsimilaritieshelpstodeveloptheknowledgeofpupils.Students

getknowledgeabouttheculture,history,literature,andtraditionalcustoms

oflearnedlanguage.Acumulativedutyoflanguageisblessedasatreasure

cultureofpeople.

WhileacquiringcommunicativepurposeofEnglishlanguagelearnerscan

seea“performance”oftheirownlanguage(mothertongueandforeign

language)inthemirrorofthislanguage.Intheinitialstageofthelearning

moreattentionisgiventoacquirephonetic,lexicalandgrammaticalunitsof

languageintheprocessoforalspeech.Whileintheupperstagetocollect

graphicandaudiotextinEnglishlanguagehelpslearnerstoacquirenewsof

life.Thusapupil,whilelearningEnglishlanguageineducationalaim,he

reachestoobtaineducationalinformationtwokindofmaintenance.Thefirst

kindofinformationconsistofruleswhichemphasizematerialslearning

Englishlanguage,conceptanddatabaseaboutparticularityoflanguage

occurrenceordinaryknowledgewhichacquired from languagelearning

completelydifferfrom deeptheoreticalsystem.Thesimpleknowledge

acquiredaboutthelanguagegreatlydiffersfrom thedeeptheoretical

systemanditshouldn’tbetootheoretical.Itisconsideredasamethodicrule

thatsimpletheoryisenoughforraisingspeechskills.Itisnecessarynotto

forgetthemotto“weteachspeakinginforeignlanguage(notthecollection

ofknowledge)”whichisacknowledgedbyteachersandemphasizedin

scientificliteratures.Generaleducationalmaterialsonmothertongueand

secondlanguagearewidelylearnedthanEnglishlanguage.Butnowadayswe

shouldtakeintoconsiderationthatteachingEnglishbeginsfromtheearly

stage.

EducationalaimoflearningEnglishlanguagehelpslearnerstodevelop
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theirlogicalthinking,toimprovememoryandtoraisethelevelofknowledge

andgeneralculture.DuetothestudyofEnglishlanguagelearnersmaster

thelanguageeventsasrealfactsinspeech.WhilelearningEnglishlanguagein

themodeofconversationlearnersgetthecontentplanbylanguagemeans.

Wemayconcludethatgeneraleducationalobjectisdividedintothreeparts:

languageoccurrence,conceptandrulesandcontentofspeech.Theyhave

certainscopeandmeasures.TheonlyaimofEnglishlanguageteachingisto

managespeechactivityaccordingtoappearstoexchangeinformation.But

thematerialusedinspeechbecomespracticalknowledge,derivingknowledge

intheshapeofabstractsystemofsimplerules.

Thusknowledgeofrules,languageunitsandthecontentofthetextsis

consideredasgaininggeneraleducation.

GeneraleducationisfulfilledbypracticalcognitionoftheEnglish

language.Practicalcognitionisrelatedasthemainwayofculturalaimof

teaching.

Astheabovementioned developmentalaim ofteaching English

languageisrecentlyadmittedasascientificcategoryinmethodologyof

teachingforeignlanguages.However,itisverydifficulttofind,relevant

methodicmaterialsrelatedtothisobjective.Thereisbriefinformationabout

thedevelopmentalaim inthebookwrittenbyG.V.Rogovaand I.N.

Vereshagina.

Themainideaofthedevelopmentalaimishowtoteachalearner:

-todevelophiscreativity,intellectualandcognitiveabilities;

-todevelopdifferenttypesofmemory(visual/audio,short/long-termed,

voluntary/involuntary),attention,skills,necessaryforcreativeactivities;

-todevelopmechanismsofanticipation,predicting,guessing,etc.;

-todevelopthelearners’initiative,logicalthinking.Theseareabilities

concerningtostart,togoonandtofinishtheircommunicationare.
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Developmentalaimsdevelopcreativity,intellectualandcognitiveabilities

ofaperson.Thereareachievedbymeansofdifferentproblem-solvingtasks,

guessinggames,etc.

Appearance the fourth aim of education,the methodic term

“developmental”unanimouswithmodernlife.Thenameofthisaimcameinto

beingthroughanimitativewaytotheconceptiondevelopingmethod.Thereis

nosuchkindofmethodinteachinglanguagesbutthisterm hasbeen

appearedinthescientificmethodasthenameofthedevelopingaimof

teachingaforeignlanguage.Theconception“developmentalaim”beganto

expressesstudent’smental,emotionalandmotivatedaspects.Itmeansthat

toraisestudent'sintellectuallevelfromlowerstagetoupperone,tomake

progressinmentalaspect,todevelopbyimplication,toprovidegrowingup

mentallyinpositivemeaningarethefirsttaskimplementingofthisaim.

SecondlywhilelearningEnglishlanguagethedevelopmentalaimconsidersto

developlearners’feelingsofsensesandanalyzers.Thirdly,wecansubmitto

fosterinternalhitandtoactivateittothelineoffunctionoftheaim.So,

developingisacceptedasthemeaningtoraisemind,emotionandmotivation

tothehigherdegree.

Therearesacredandcomplicatedpedagogicalactionstoeducate

learnerstobringthem upandhelpapupiltobeperfectpersonwhile

possessingEnglishlanguagepractically.Accordingtotheacknowledgmentsof

psychologistsandeducators,ifonlylearnersarethoughttosettledifficulties

duetoprocessofstudying,itwillbepossibletodeveloptheirmentality

quickly.Person'smaturitydependsonnotonlyprogressofthoughts,but

developmentofperson'semotiontoo.

InthescienceofFLmethodologyitissubstantiatedthattoperform

students’emotionsandmotivationisveryimportant.Asaresultmotivationof

learningEnglishlanguagerisesandstudyingprocessgetsmeaningfuland
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significant.Allthesecausedevelopmentalaimtotakeconsiderableplacein

theEnglishlanguageprogramme.

Intheintroductoryexplanationofnationalcurriculumitisemphasized

thateducationaltraininganddevelopmentalobjectofteachingEnglish

languageappearsharmoniously.

Person'ssocialactivityisdefinedaccordingtothedegreeofappearing

qualificationsandskillsinthepupil'sstudyactivity.

Fourtypesofqualificationsandskillsareclassifiedintheeducational

sphere.They can be called organizational,mental,informationaland

communicativestudyskillsandqualifications.InthestudyofEnglish

language,organizationalskillsandqualificationsaremadewiththehelpof

educationalmethodicmeans.Thisprocessdemandsthefollowingways

confirmedinschoolexperience:itisrecommendedthatteacherandstudent,

teacherandclass,studentandclass,studentandstudentshouldwork

togetherwhilelearningtheEnglishlanguage.Itwillbemoresignificantto

provideindependentworkofpupilsinthelanguagelaboratories,torecordand

listentotheirrecordings,toreadathomeandtodohomework(especiallyin

writtenform)helpstoformqualificationsandskills,correcttheirmistakes

andobservetheirspeechbylistening.Inthiscase,theexpectedresultwill

comeintobeingwiththehelpofusingtestsasanexperiencedwayofcontrol.

Nowadaysinculcationofcomputerandnewtechnologiesaregivingmuch

effectin the self assessment.Allof these are supposed toform

organizationalskillsandqualificationsduringtheeducationalprocess.

Todevelopintellectualskillsandqualificationsthefollowingcanbe

recommended.Duringthepossessingofspeechactivity,abstractsidesof

languageunities(rules)arelearnedasthought'sproduction.Forexample,

simpletheoreticalconceptanddescriptionareformedwiththehelpofspeech

samplesinlearning.Languageoccurrencemakesmovementandturninto
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ideologicalpointfrom materiality.Mentalactivitieslikedifferentiating

languageoccurrencesfromeachother,generalizing,separating,unitingand

systematizingaredone.Learnerstakestepsforwardintellectualperfection

invocabularybyformationofnouns,adjectives,adverbsandotherlanguage

units,learningantonym,synonym andpolysemy.Learninggrammatical

occurrence(e.g.formationofpluralnouns,formsoftheverb,theusageof

modalverbs)andabstractionseffectfruitfullyonthepersonalityofthe

pupil.

Intheprocessofspeechactivitye.g.togetinformationbyreadingor

listeningtext,i.e.toanswerthequestionswhichleadstounderstandthe

meaning,toshowtheattitudetowardsreceivedinformationandetc.compose

intellectualskillsandqualifications.

Mostlydevelopinginformationalskillsandqualificationoccurswhenthe

informationistakenthroughreading.Readingtextbooksandinadvanced

levelsadditionalperiodicalpublicationmaterialsisregardedthesourceof

information.Besidesgettinginformation,pupilswillbebusywithmany

activitiesaslookingforanswersbeforereadingtexts,lookingupdictionaries,

learningmarginedexplanationconnectedwithlanguage,usinggrammatical

reference.Theseeducationalactivitiesareinhelpofpossessioneducational-

informationalskillsandqualifications.

Thenextclassofeducationalskillsandqualificationsisrelatedwith

communication.Beingengagedinthetypesofspeechactivity(speaking,

listening,readingandwriting)istosaycommunication,asitisexpressed

accordingtopsycholinguistics.SpeakinginEnglishlanguageapupiluses

amazingmethodsofexplainingideasorally.Givingproofinforeignlanguage,

convincing,acceptingornotaccepting,supportingoropposingcanbegood

instancesforeducationalskillsandqualifications.

Through developing above mentioned classes as organizational,
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educational,informationalandcommunicationalskillsandqualificationspupils

canbemoreactive.Thedevelopmentalaimcomesaboutduetospeechactivity.

Thegreatdifferenceofdevelopmentalaimfromeducationalobjectiveisthat

achievinginformationandeducationareinterconnectedinthought;the

meaningofinformationandtheprocessgettingitareincludedinthecycleof

developmentalaim.Educationisconsideredasthepartofdevelopment.

Thepractical,educational,bringingup,culturalanddevelopmentalaims

ofteachingEnglishlanguageareboundwitheachother.Butatthesametime

thepracticalaimoccupiesthedominantposition.TheaimsoftheELteaching

andlearningcanbesummarizedinthegivenbelowchart.

Table3.AimsofELteachingandlearning

AimsofELteachingandlearning

Practicalaim:to
learn to
communicateinthe
Englishlanguage
(speaking,
listening, reading
andwriting)

Culturalaim:
toform studentsworld
outlook, ideological
conviction, patriotism,
morality, self-
responsibility and
occurring around and
aesthetic and spiritual
development of the
individual.

Developmentalaim:
to develop
intellectual,sensory
and motivated
peculiarities

Educationalaim:to
developmemoryand
logicalthinking;to
ascendpupils’levels
of knowledge and
generalculture.

Questions:

1.Howdoyouexplaintheterm“aimofteachingandlearning?

2.WhatarethemainaimsofteachingEnglish?

3.HowcanthepracticalaimofteachingEnglishbecarriedoutduringthe

lesson?

4.WhatarethetasksoftheculturalaimofteachingEnglish?

5.Whatkindofinterconnectionistherebetweentheseaims?

6.Givetheexplanationofterms“aim”and“means”?
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Tasks:

1.Identifypractical,educational,culturalanddevelopmentalaimsofany

lesson’stopic,forinstance“Myfavoritewriter”.

2.Herearesomequestionstobediscussed.Readthemandgiveyourown

opinions.

Whatdoyouthink…

*Themainfocusinalanguageclassshouldbeonmeaningorongrammar.

*Languagelearnersneedimmediateorlong-termrewards.

*Thelanguageclassroomshouldhaveplentyofmeaningfulorrotelearning.

*A teacher’sfeedbacktothestudentshouldbegivenfrequentlyor

infrequently,sostudentswilldevelopindependence.

*Acommunicativeclassshouldgivespecialattentiontoaccuracyorfluency.

*Languagelearnerslearnbestbyusingplentyofanalysesorintuition.

Independentwork:

1.Lookthroughthesesitesforfurtherinformation.Writedownyourown

notesonthetopic.

1.http://mousavia.CurrentTrendsintheTeaching

2.http://www.cuc.edu.Principles_of_Language_Learning_and_Teaching

3.www.cuhk.edu.hk/ajelt;http://www.chineseupress.com/

3.ContentofteachingEnglishatschool,lyceumandcollege

Thequestionstobediscussed

3.1.TheoreticalproblemscontentofteachingEnglish

3.2.ContentcomponentsofteachingEnglish

3.3.Contentofteachinglanguagematerial
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3.4.ThecontentofELTatschool,lyceum,college

Keyterms:content;languagematerial;languageminimum,cultural;

developmental;skill;subskill;languageunits;motivation;performance

3.1.TheoreticalproblemscontentofteachingEnglish

ContentoftheELTorwhattoteachisoneofthemainproblemsthe

methodologydealswith.ContentoftheELThasitsscientificcategory,

theoreticalandpracticalfeatures,historicalsourceswhichalwayshavebeen

inthecentreofattentionofresearchers.Studyingthecontentofeducation

showsthatwhilebeingresearchedactivelytheoreticalpointscontentof

Englishlanguageteachinghavebeenexplaineddifferentlybyscholars23.In

theteachingprocesstherearedifferentideasofMethodistsontheproblem

whattoteachandmostlytheyareoppositetoeachother.Therearetwo

problemsonthisissue,thefirstone–whatshouldbetaughtisanswered

contentofteaching,rightbutcommonanswer.Whatisthecontentof

teachingitself?

TheissueofthecontentcomponentsofteachingtheEnglishlanguageis

consideredoneofthesignificantinvestigations.Contentcomponentsare

connectedwiththeaimofteachingtheEnglishlanguage.Aimdeterminesthe

contentthatisifitisconvincedthatthecontentisgainedduringthelessons

aswelltheresultoftheselessonstaketotheaim.Thepracticalaimteaching

Englishclarifyhowtousesomeparticularlanguagematerialsaswellas

gainingtheexperience,buttherearesomeexactlimitssoastosolve

23 РоговаГ.В.Содержанияобученияиностранномуязыку//Иностранныеязыкившколе,1974,№ 3;

ШатиришвилиШ.А..Основысодержанияобученияиностраннымязыкамвнациональнойшколе.–Тбилиси:Изд-

воТбилисскогоун-та,1981;ЛапидусБ.А.Проблемысодержаниеобученияязыкувязыковомвузе.–М.:ВШ,

1986;ДжалаловД.Д..Проблемысодержанияобученияиностранномуязыку.–Ташкент:-Фан1987.
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methodologicalproblems.So,thearea(topic)ofspeechisdefined.Thereare

threephenomenasuchas,themesofspeech(subjectivesideofthespeech),

languageskillsandsubskillsandlanguagematerials,whichplayamajorrole

forimprovingthecontentofteachingEnglish.

Thecomplicatedterm “contentteachingofaforeignlanguage”

sometimesiscalledbyresearchersdifferentlyandtheytrytoexplainwith

othertermsinstead.Alsotheresearchersaddsomeothernewconcepts,

besidesaforementionedterms(termsofparts)tothearea“contentof

teaching”.Forinstance,texts,andexercises.Wecomeacrosswithforeign

unfamiliarnotionsintheworksofresearchers24.

Some Methodists recommend language and speech materials

separately25.MostMethodiststhinkthateducationalcategoriessuchas

knowledge,experience,skillsshouldbeaddedtothecontentofteaching

Englishtoo.Thus,thereshouldbeacleardemand,whichhelpstofindthe

oppositesidesandunworthyscientificterms,whichconfusethemethodology,

spontaneously.Thisproblemisanalyzedasfollows:itcanbeeasilyprovedthat

textcannotbeaddedtothecontentofteaching.Whenyouhearaboutthemes

ofspeech,rememberthat,thecontentofitshouldbetakenintoaccount.The

themeisgeneraldeterminationforgettinginformation.Itcanbeseenthat

thenewscanbeexpressedorreceivedinthetext.Thismeans,informationis

thecontentofthetext,whilethetextdescribesthetheme.Themeisthe

causeandtextistheresult,initsturntextisthecauseandinformationisthe

result.Themeisconsideredoneoftheinseparablepartsthecontentof

teaching.

Practicalaimisgainedbydoingexercisesinteachingprocess.Theterm

of“exercise”isusedintwomeanings.Firstoneismethodologicalpracticesin

24Общаяметодикапреподаванияиностранныхязыковвсреднихспециальныхучебныхзаведениях:Учебное
пособие/Подред.МиролюбоваА.А.иПарахинойА.В.–М.:ВШ,1978.-264с.
25РоговаС.В.идр.Методикаобученияиностранномуязыкувсреднейшколе.-М.:Просвещение,1991.
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masteringtypesofspeech.Secondoneisthedescriptionmethodologically

organizedteachingunitinthemanuals.Exercisestakenaswholeare

systematized.Exerciseisshapedwithlanguagematerialandtaskperforming

thepracticalaim.Materialsofexercisearetakenfrom thecontentof

teaching.Thecontentofteachingisthefoundation,sourceandobjectof

exercises.

Therearesomeconcepts,whichyoucannottranslatethemfromEnglish

intonative.Languageunitsarenotindependent;howevertheyareabstracts

theexpressioninknowledgeoflexical,grammaticalunits.Forexample,the

word“speaks”canbeseen,listenedto,andtoldaswellwritten.Ifweinform

thatitisthirdpersonandusedinpresentindefinite,itwillbeabstract.The

onlywayisremembering.Inshort,“speaks”isanaturalandtheruleaboutit

isabstractitem.Inconclusion,conceptsintheEnglishlanguagearenotadded

tothecontentoftheteachingindependently.Languageitemsandrules

consistoflanguageconceptinawhole.

Thenextproblemisontheterms“languageandspeechitems/units”.

Bothofthemmeanlanguageconceptinspeech.Theyarenotlearntasa

separatelanguagematerial.Linguists,withoutacquiringaforeignlanguage,

dealwiththeunitsofthislanguage.Doerofthespeechactivitylearnsa

foreignlanguagenotastheoreticalknowledgebutasaskillandexperiencein

mixedway.

Anotherdebatableconceptofmethodicistheexplanationofterms

“knowledge,experienceandskill”.Thesetermscameintocontentteachingof

aforeignlanguagebyaccidentwhichareconsideredstableandsubstantiated

termsineducationalsystem.Aforeignlanguageisactivityteachingsubject

that’swhytoconsiderknowledgeasthepartcontentofteachingmaybe

wrong.Knowledgeisabsorbedinspeechskills.Thatiswhyknowledgeisnot

expressedintheEnglishlanguage,teacherdoesnotconductalectureaboutit
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andexercisesarenotconducted.Maybesocio-culturalknowledge-traditions

andcustomsisgivenbutasinformationsourcenotasknowledge.The

assimilationandcheckingofithappensinexperience.Includingofskillsand

experienceincontentofteachingisrecognizedbyallMethodists.Theskillisa

stepforexperienceandthusexperienceisconsideredthefinal.

Afteranalyzingthescientific–methodicideas,itshouldbementioned

thatthecontentofteachingtheEnglishlanguageincludes“themesof

speech”,“languageskills”,and“languagematerials”.Socontentofteaching

consistsofthreemethodicconcepts,whichfindtheirrealizationintheFL

coursebooksandteachingprocess.Thestudentsacquirethelanguageand

speechmaterialthroughacertainalgorithmsofoperationsandactions.

Thecontentofteachingisamethodicconceptintendedtoformationof

languageexperienceusingFLunitsinthesphereofcertainthemes.

Thecontentofteachingcanbegeneralandspecial.Asitisdetermined

intheStateEducationStandard(SES)contentteachingofaforeign

languageconsistsofthemesincludedintocurriculumofschoolsandsecondary

specialschools.

Inalltypesofeducationthelearningmaterialshouldprovidecontinuity

andregularity.IntheSESthereisinstructionwhatalanguageusercandoin

languagesatacertainproficiencylevel.

3.2.ContentcomponentsofteachingEnglish

Wehaveclarifiedtheoreticalfeaturesteachingcontentofalanguage.

Allabovementionedthreecomponentsshouldbelearnt.Usuallytheselected

teachinglanguagematerialisdistributedandpresentedaccountingthe

assimilationoflearners.Thestepsofthisprocessareperformedwiththehelp

ofcertainmethodiccriteria.Languagematerialisexperiencedthrough

preparation and assimilation.Mother language and second language
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experiencesofstudents’arenotconsideredinselectingperiod.Classification,

distributionandpresentationbaseonthestudents’languageexperience.

AsitismentionedintheSESthemainaimofteachingaFListhe

formationanddevelopmentofcommunicativecompetenceofalearnerasa

resultoftheeducation(seeChapter1,1.4).Communicativecompetenceof

thelearnerisprovedbyusinglearntmaterialinreallifecommunication

process.

InmanycoursesonELmethodologythecontentOFELTincludes

linguistic,psychologicalandmethodicalcomponents26.

Linguisticcomponentthetermslanguageandspeecharedistinguished.

Languageasasystemoflanguagemeansnecessaryfrocommunicationand

rulesoftheirusing.

Speechistheprocessofrealizationlanguagesystemintheconcrete

speechacts,andalsotheproductsofthisprocess-utterances,texts.This

linguistic component presupposes selection of 1) language (lexical,

grammatical,phonetic)material;2)speechmaterial(topics,situationsand

differenttypesoftexts)3)socioculturalmaterial.

Psychologicalcomponentthelanguagerelatestotheformingand

developinglanguageskills.

Methodologicalcomponentincludesthe formsand strategiesof

organizationofactiveacquiringknowledgeandskillsbystudentswiththe

accountinglanguagedifficulties..

Linguisticandpsychologicalcomponentscanbedescribedinanother

waywhichwassuggestedbyJ.Jalalov27.Therearethreecomponentsof

contentteachingoftheEnglishlanguage:speechthemesandsituations28;

26РоговаГ.В.,РабиновичФ.М.,СахароваТ.Е.Методикаобученияиностраннымязыкамвсреднейшколе.-М.:
Просвещение,1991.-С.36-37;Фокина К.В.,Тернова Л.Н.,Костычева Н.В.Методика преподавания
иностранногоязыка.Конспектлекций.-М.:ЮРАЙТВысшееобразование,2009.-С.54-55.
27JalalovJ.J.Chettilo’qitishmetodikasi.Foreignlanguageteachingmethodology.-Т.Ўқитувчи,2012.
28ThesubjectiveofthecontentofFLTinthebook:ГальсковаН.Д.,ГезН.И.Методикаобученияиностранным



51

languageskillsandlanguagematerial.Determinationofthemesdependson

thetypeofeducationalestablishment.Thesecondcomponentproposes

forming and developing language skills according to the curriculum

requirementstoacertainlevelofthelanguageproficiencyofstudentsin

listening,speaking,readingandwriting.

Itisnecessarytodealwiththesecomponentsindetail.

ContentofaFLTisbasedondefiniteprinciples:repetitionoffunctions

andnotions;step-by-stepcomplicationofdifficulties,itmeansthatcontent

ofstudyingshouldcorrespondtodifferentlevelsofteaching;motivation,

which implies the choice of domains,situations and problems for

communication,whicharetypicalforpupils’lifeandclosetothem;potential

oflearningaFLgivesknowledgeforfurtherimprovementandusingitinthe

communication.

Domains–spheresofcommunication(actions),areasofconcerninwhich

thesociallifeisorganized.Therearefourdomains,taughtatschool,college

andlyceum:

-personaldomainiscenteredonhomelifewithinafamilyandfriends;

-publicdomainstudiesapersonasamemberofthegeneralpublic;

-professional(occupationalforcollege)domain,whereapersonisengagedin

his/herjoborprofession;

-educationaldomain–apersonisengagedintheorganizationofhis/her

learning.

Thespeechthemes(topics)arechosenaccordingtotheaimsofteaching

theEnglishlanguage.Thethemesareconsideredasextralinguisticsocio-

psychologicalphenomenaandtheyhavenotbeenresearchedcompletelyyet.

Themainreasonofitthereisnototalcombinationofthemes.Itisausual

thingbecauseaccordingtotheepistemologystudiesthereisnoabsolutetruth.

языкам.Лингводидактикаиметодика.-М.Академия,2007.-С.124-125.
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Speechthemesshouldbechosenfrom reallifesituations.Atsecondary

schoolslearningtheEnglishlanguageisprovidedwithlimited-methodical

minimum.Thethemesarebasedonthemethodicaltendencynamed“students

andtheirsurroundings”.Firstofall,studentsarerequiredtobeabletogive

informationaboutthemselves,theirfamily,schoolandtheirrelatives.The

methodicalclassificationofthesethemesconsistsofthreetopics:“The

surroundingofastudent”,“Ourcountry”,“Englishspeakingcountries”.These

threetopicsarebasedonthefollowingscientificmethodicaltendencies:

Firstly,astudentdoesn’tknowanylanguageitemsintheinitialperiod

oflearning.Criteria:alanguageisstrangebutthemeisfamiliar.

Secondly,accordingtooraltopicsthepatternsandsituationsof

interactionaretaught,becauselisteningandspeakingcomprehensionwillbea

baseforotherskills.Criteria:oraltopicsareconsideredimportant.

Thirdly,themesaredividedintotwogroups:reading(listening)and

speaking(listening).Criteria:oralthemesarebaseforreadingandwriting.

Readingthemes(upperintermediate)areusedonlyforlistening(speaking

andwritingarenotimportantforreadingthemes).

Fourthly,therearenoexactthemesforlisteningandwriting.Criteria:

speakingandreadingthemesarecompletelyirrelevanttolisteningand

partiallyirrelevanttowriting.

Fifthly,thelexicalunitsinreadingthemesareusedinspeaking;butnot

compulsoryinwriting.Criteria:thedegreeofunderstandingofthetextis

checkedonthebasisoforalspeechthemes.

Sixthly,speechsituationsaregiventogetherwithoralspeechthemes.

Criteria:speechsituationsshouldbealsochosenwithspeechthemes.

Seventhly,duringthechoosingprocessofspeechthemesandspeech

situationsreceivinginformationshouldbetakenintoaccount.Itmeansthat

themeisconnectedwithgeneralspeechsituationbutdemandedinformation
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isappointedbysubthemes.Criteria:topicandsituationshouldbeconsidered

assupportofinformation.

Eighthly,in the curriculum regulation oralspeech themesand

subthemesaregivenfully,speechsituationsaregivenincertainsamples,

readingthemesareindicatedwiththenamesofgenresandkindsoftexts.

Forexamplepolitical,scientificandculturalthemesarerecommendedfor

reading.Writtentextischosenonthebasisofforeignlanguagesources.

Criteria:themesareappointedaccordingtokindsofspeechinteractions

(skills).

Ninthly,therearetworeasonsforgivenspeechthemesfirstlythat

mosttakeninformationintheEnglishlanguagedependsonthemes,from

anotherside,choosingthelanguagematerialisalsobasedonthemes.Criteria:

theinformationintheEnglishlanguageformstheinternalfeatureofthemes

soinformationandthemearetwosidesoftheteachingmaterial29.

Themainprincipleofteachingisprovidinglearnerswithinformation,it

doesn’tmatterwhere,whenorhowitistaught.

The information should be suitably forpupils’interest,in the

educationalbringingupapproachandbasedonthematerialsoflanguage

directedtoraisestudents’generallevel.

Well,themeasexternalindicator,informationasinternalindicator

compriseasonecomponentofthecontentofteachingtheEnglishlanguage.

Thereisalsoageneralcriterionforselectingofthecontentofteaching

theEnglishlanguage.Threeofthemarewidelyusedinpractice30.Thefirst

criterionissufficiencyoffulfillingtheaims.Itmeansthatchosencontent

servicesforcarryingoutspeechskills.Themeandlanguagematerialserveas

aprovidingfactorinformingexperiences.

29JalolovJ..Chettilo’qitishmetodikasi.–T.:O’qituvchi,2012.-59-60b.
30Теоретическиеосновыметодикиобученияиностраннымязыкамвсреднейшколе//Подред.Климентенко
А.Д.,МиролюбовА.А.–М.:Педагогика,1981.-C89-90.
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Thesecondcriterioninchoosingcontentofteachingistheexistenceof

teachingconditionsandpossibilities.Condition(thetypeofeducational

institution(school,lyceum,college))psychologicalagefactorofalearner,

languageexperience,numberoflearnersandweeklyhoursofthelesson)helps

pupilsinassimilationofpossibilitycontentofteaching.Thethirdcriterionis

taking intoconsiderationreceptiveand reproductivefeaturesof the

assimilation.

Toshowthemethodicalcomponentwetakeforminglisteningskillsfor

illustration.Theterm“auding”meanshearingandcomprehension.Toaud

meanstorecognizeandtocomprehendthecontentofspeech.Audingisa

receptivekindoflanguageactivity.Itisbothanaimandameansofteaching.

Languagecomprehension(LC)asameansofteachingisusedas:

1)awayofintroductionofthelanguagematerialinoralform(inatalk,

inspeechpatterns);

2)ameansofformingwell-setacousticimagesoflanguagephenomena

(words)togetherwiththeirmeanings,whichisensuredbymultipleperception

ofthesamematerialbytheear;

3)ameansofacquiringpronunciationhabits,becauseinstructiononly

won’thelppupilstopronounceasoundstrangetotheirmother-tongueifthey

don’thearhowitispronouncedbyateacherorbythespeaker;

4)amajormeansofteachingspeaking.Psychologistsandmethodologists

(beginningwithH.Palmer)haveadmittedthenecessityofaudingcoming

beforeoutstrippingspeaking;

5)andskillsinaaneffectivemeansofdevelopinghabitsforeign

language;

6)ameansofmasteringthe(teaching)techniqueofreadingaloud,as

themechanismsofreadingaloudcomprisesalsoacousticimages.Theyear

controlscorrectnessofreadingatextaloud.LCasthemeansofteaching
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permitsmultiplelisteningofoneandthesamespeechmaterial;whileLCasa

languageactivityconstitutesaskillofcomprehendingspeechbyearatsingle

(presentedbutonce)perception(presentation).

Thepsychologicalmechanismsofauditoryperceptionoftheliving

speech:

MechanismI-physicalperceptionofspeech.MechanismII–auditorymemory,

i.e.abilityofkeepingtheacceptedimagesinmemory.Short-termmemory

providespreservationofthecominginformationduringtheperceptionphase.

Long-term memorypreservesthearticulatorimagesofwords,word-

combinations,constructions,rules,whichensurecomprehension.MechanismIII

–mechanismofinnerspeech.Itisofbroken(interrupted)character.The

morefamiliarthecominginformationis,themorebrokeninnerspeechwillbe.

MechanismIV–recognitiononthebasisoflanguageexperience,thelimitsof

theactiveandpassivevocabulary,intonation.MechanismV–anticipation.It

setsthelistenertologicalunderstanding,comprehension.MechanismVI–

Logicalcomprehension.Itrequiressomeinteresttowhatisbeingsaid(tothe

subject),adefinitetempoofmentalactivity,attentionandconcentration.

Difficultiesoflisteningandcomprehensionofthelivingspeechand

factorsinfluencingthesuccessofLC.Accordingtosomescholarsaudingis

influencedbyfollowingfactors:

-Innerfactors:(interest,levelofattentionandconcentration,convictionof

significanceoftheinformation,degreeofdevelopmentofphonemicmemory,

individualpeculiaritiesofpupils’quick-wittidness,reactionandquicktransfer

fromoneintellectualoperationtoanother,etc)whicharestrictlypersonal;

-Outerfactors(thelinguisticstructureofanaudio-text,itscontent,some

situationalfactors).

Somemethodologistsspecifysomeotherdifficultiesofauding–

psychologicalextralinguisticandextralinguisticones.
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I.Totheextraaural(linguistic)difficultieswerefer:

-Thevolumeoftheauditorymemory;

-Kindofspeechtobelistenedto;

-Tempoofspeech.Fromtheverybeginningtempoofspeechmustbenormal

(withinthelimitsof200-250syllables/min);

-Thenumberofpresentationandthevolumeofanutterance.Thevolumeand

characterofatextforLCinjuniorforms–descriptivetextsconsistingof3-

6sentences(1-2min.),attheintermediatestage–10-15sentences(2-3

min.),inseniorforms–20-25sentences(3min.);

-Peculiaritiesofthespeaker’stimbre;

-Propsandreference–pointsofperception:

a)semantic(intonation,rhythm,pauses,logicalstress,parenthetical

phrases);

b)formalprops(pictures,title);

c)visualverbalprops(voc.notes).

II.Thelinguisticdifficultiesare:

a)phonetic(phonemicoppositions,orcontrastsounds:short-long,voiced-

voiceless,differentintonationpatternsandtheirmeaning),tempo,indistinct

(defective)pronunciation;

b)lexical(antonyms,lexicalconstructions,interruptionsetcaredifficultto

comprehend);homonyms,paronyms;

c)grammatical(tenseforms,ellipticalwordsandsentences,analyticalforms);

d)compositionalstructureofatext(descriptionornarrationorreflection,

thebeginningortheendofthestory);

e)structuralpeculiaritiesofatext;

f)thepresenceofpropernames,geographicalnames,terms;

g)amajorlinguisticdifficultyistheextensionofsentencesinatextforLC.

Themorecomplicatedthesyntaxofasentenceis,themoredifficultitisto
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comprehendit,becauseitrequiresaretentiveshortenmemory.(7+-2lexical

unitsdeep);

h)peculiarstylisticdevices,implication,dialecticalwords(dialectisms),slang

words,jargonisms,euphemisms.

Modernmethodologicalliteraturecontainsdirectionsastousageand

influenceofacontextincomprehensionofatext.Itmaybeof3kinds:

-favourable;

-neutral;

-unfavourable.

Favourableinfluenceisproducedbyatext,which:

*Isinterestingtothepupilsofaparticularage-groupfromthepointofview

ofemotionalcolouring;

*Hasasimpleplot;

*Islogicallycharacterizedbythedevelopmentofevents;

*Isfreefromtoomanydetails;

*Doesn’tcontaintoomanyproperandgeographicalnames,terminology;

*Hasbutseveralevidently unfamiliarwordsdistributed,preferably

presentednotatthebeginningofthetextoracontext(Contextisasentence

oragroupofsentencesunitedbyasense–commonidea).

3.3.Contentofteachinglanguagematerial

Itwasmentionedbefore,thatlanguagematerialenvelopsvocabulary,

grammarandpronunciationaspects.

Contentofteachingvocabulary.Thereareactiveandpassivetypesof

lexicalmaterial.Asithasalreadybeenmentionedactivelexiconisa

vocabularyusedwhenpupilexpresseshis/herownopinioninEnglishor

comprehendstheothers’speech.Passiveisusedwhenthestudentapprehends

emergedvocabulary.Activeoneisreproductiveandpassiveoneisperceptive

vocabulary.Bothofthemmaketherealvocabularyofastudent.
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Whenastudentrunsintounfamiliarvocabularyhe/shecanunderstand

itbecauseoftheresemblanceinthemothertongueandthisiscalled

potentialvocabulary.Ifapupilunderstandsthewordindependentlythenitis

consideredaspotentialvocabulary.Thiskindofwordsincludeinternational

words:(tennis-tennis,business-biznes,club-klub);conversion(belongingto

deferentpartsofspeech,butsimilarinitsform:work-ishlamoq,ish.About-

yaqinida,haqida.);compoundwords(book+shop,pen+friend);stemfamiliar

words(work,write,sing-worker,writer,singer).Anothertypeofthesewords

canbeunderstoodincontext.

Vocabularyinspeechisdividedinto3parts:easy,comparatively

difficultandmostdifficultwords.

Potentialvocabularybelongstothefirstoneandcanbedividedintothe

followingsubtypes:1.FormandmeaningarecommonintheEnglishlanguage

andinmothertongue(club-klub,tennis-tennis);2.Formandmeaningare

similartosecondforeignlanguageandinmothertongue(literature-

литература,history-история);3.Conversionsinaforeignlanguage(work-

ishlamoq,ish;far-uzoq,uzoqda);4.Partsofthewordtaughtbefore(bookshop,

schoolboy,homework);5.Stem andaffixesarefamiliarcompoundwords

(work+er,difficult+y);6.Fullform familiarabbreviations(UK-United

Kingdom,RUz-RepublicofUzbekistan).

Comparativelydifficultwordsarefrequentlyusedwhichdon’tcause

anylexicalmistakesaccordingtofunctionandsemantics(Ex.Qalam-pencil;

gapirmoq-speak;non-bread).Contentareaofthesewordsissimilarintwo

languagesandithelpstolearnbuttheyareconsideredcomparatively

difficultwords.

Themostdifficulttypeoflexiconcausessemantic,functionaland

formaldifficulties.Theyareclassifiedasfollowings:polysemanticwords;

compoundwordswiththeunfamiliarstems;“false”similarwords(magazine-
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jurnal);champion(championsofpeace-tinchliktarafdorlari);functional

words-prepositions;article;auxiliaryverbs,etc).

Comparativelydifficultandthemostdifficultwordsconsistofcontent

ofteachinglexicon.Contentofteachinglexiconincludesthewordswhichis

thepartoflexicalminimumandlearnedbydoingspecialexercisesbecauseof

theirdifficulties.Thedifficultyappearsontheform,meaningorusageof

thewordsindifferentcontext.Actually,wordscanbedifficultforits

semantic,functional,formalpoints.

Weshouldtakeintoconsiderationlexicalapproximation.Alearner

doesn’thavetouseexactword,whichmeansshe/hemayuseanothersynonym

instead,whichmaynotfullycoincidewiththecontext.

Thecontentofteachinggrammar.Contentofteachingmaterialsof

languageclaimedaspartofteachinggrammar.Contentofteachinggrammar

containsteachingpartofgrammarphenomenawiththehelpofspecialrules

(notexactrulesbutmodelsoralgorithms)andparticularexercises.Wecansay

thateachsideofgrammarphenomenon,ortwoorthreeofthem(function,

semantics,andform)canbeplacedincontentofteachinggrammar.

UnitsoftheEnglishlanguagescanbedividedintotwofollowinggroups

accordingtotheirdifficulty:1)themostcomplicatedgrammarphenomenain

whichquantityofmistakesincreaseswhilechanginggrades;2)average

difficultgrammaroccurrenceswhichquantityofmistakesaremetin

differentgrades;3)grammaroccurrencesinwhichreducingquantityof

mistakesareconsideredornomistakesduringoccurringspeech.

Itisclearfromschoolingexperiencesthatsomeoccurrencesaretaught

easilywithrespecttopositivesidesofexperimentoflanguage.Forexample,

theusageofthenounsinplural,functionofpossessive,meaningof

prepositionsetc.

Thereexistothergrammaroccurrencesinwhichmistakesarequicklyresolved
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withthehelpofteacher’sfootnote(ordinarygeneralrule).Butthereare

suchkindsofgrammarerrorsamongthemtheyareverystable(living)and

theymovefromgradetograde.Theyareneededtobeexplainedindetails,

notasspecialrulesbutwiththehelpofmodelsandspeechpatterns.

Teachersknowwellthattoteachthearticletothepupilsisvery

complicatedsincecomparingtotheUzbeklanguagethearticleis“alien”.

Indefinitearticlehasthreemeaningsinthepupils̀reproductivespeech:1)to

expressunknownthing(person);2)toexpressanyitem(event)incertainarea;

3)todescribepersonoritemwho/whatthatis.Inlearningbyformthearticle

makesfollowingdifficulties:form“a”combinesunitsofmeaningandform

andbeingmasteredwithoutdividing.Secondform“an”islearnthardlyno

matterinwhichfunctionyouuseit.ArticleintheEnglishlanguageistaken

underconsiderationasfourunits(oneformalandthreefunctional)andthey

arepartofthecontentofteachinggrammar.Thereforeinordertoteach

“thearticle”theteachermustmakehispupilsdoatleastfourlessons.

Teachingthemostdifficultgrammaroccurrencesrequiresdoingrational

exercisesandlearningtherulesindeed(exercisesaredonewithouttherules

whilelearningeasiergrammarunitsconcerningforthgroup).

ThecontentofteachinggrammaroftheEnglishlanguageshouldbe

chosenaccordingtothethreefollowingmethodicmeasures:takinginto

considerationstudent’sgrammarexperiencesonthenativelanguage,basing

onearnedexperiencesoftheEnglishlanguageandreckoningwithorderof

grammaroccurrences.ThesescientificmeasuresbelongtoMethodistT.Q.

SattorovwhoresearchedperfectlygrammarteachingmattersoftheEnglish

languageatUzbekschools.Butanywayweshouldn’tforgetaboutgrammar

approximation.Itmeansthatwecouldn’tdemandthestudents’perfecttype

ofspeech.

Thecontentofteachingpronunciation.Themainaim ofTeaching
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Pronunciationatasecondaryschoolisforminganddevelopingphonological

competence,i.e.pronunciation and intonation subskills.The English

pronunciationnorm iscalledReceivedPronunciation(RP).Componentsof

Phonologicalcompetence:sounds,stress,rhyme,rhythm,intonation.Teaching

Pronunciationinasecondaryschooliscenteredontheideaofapproximation,

whichmeans:

-reducingtheamountofphoneticmaterial(4typesofEnglishintonationare

studied);

-admittanceofsomedeteriorationofpronouncingparticularsounds(t,d,l,n,

th,r),whichdoesnotdisruptcommunicationbetweenspeakers.

Initssyntacticalfunctionintonationserves:

1)todifferentiatebetweenthecommunicativetypesofsentences;

2)initsemotionalfunction–itcontributestoconveyingthespeaker’s

conversation,totheinterlocutor;

3)inthefunctionofseparationitcanpromotedifferentiationofessential

infofrominsignificantone.

Thecriteriatotheselectionofminimumpronunciationforasecondary

school:

-adequatenesstotheneedsofcommunication:The minimumintonation

comprises four types of intonation patterns corresponding to four

communicative typesof sentences:statements,imperatives,questions,

exclamations;

-stylesofspeech;

-normal/standardpronunciation:itmeansexcludingjargonisms,elliptical

forms(‘cause,gimme,itaintgonnahappen,wanna).GroupsofEnglish

phonemes:vowels(longandshort),consonants(whichhavetheirpositional

variants),doublevowels,ordiphthongs(whicharestrangetoUzbek-speaking

pupils).
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ThegeneralregularitiesoftheEnglishpronunciation:

-nopalatalizationofconsonants;

-nodevoicingofvoicedconsonantsinthefinalpositionorbeforethevoiceless

consonants:eyes-ice,back-bag;

-observingshortandlongvowels:e.g.sheeporship;

-makingtwostressesinalongword.

By pronunciation skillswe mean habitsof phonetically correct

pronunciationandrecognitionofallthesoundsstudiedwhilelisteningtothe

speechofothers.

By rhythmical-intonation skills we mean habits of producing

intonationallyandrhythmicallycorrectspeechandcomprehensionofthe

speechofothers.

Inordertocomprehendaspokenmessage,fourmaintypesof

knowledgemaybedrawnon:phonological–thesoundsystem;syntactic–how

wordsareputtogether;semantic–wordandpropositionalknowledge;and

pragmatic–themeaningofutterancesinparticularsituations.Wereview

thesetypesofmeaninginturn,suggestingwhatroletheymightplayinthe

overalllisteningprocess.Inaddition,weconsideranadditionaltypeof

meaning,kinesicknowledge,whichisconveyedbythefacialandbodily

movementofthespeaker.Thistypeofmeaning,ofcourse,ispresentonlyin

thosetypesoflisteningwherethespeakerisvisible31.

Questions:

1.Howdoyoudifferentiatetheterms“languagematerial,languageminimum

andcontentofteaching”?

2.WhattypesofcomponentscontentofteachingEnglishdoyouknow

31SecondLanguageListening:TheoryandPractice./JohnFlowerdew,LindsayMiller(ed.).-Cambridge

UniversityPress,2005.-45p.
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3.WhattypesofapproximationarethereinthecontentofteachingEnglish?

4.Whatkindofcriteriaarethereforchoosinglanguagematerialinthe

contentofteaching?

5.Whatkindofapproachestolisteningdoyouknow?

6.Forspecificlevelsoflearners–elementary,intermediate,advanced–which

approachtoteachinglisteningdoyouconsiderthemostsuitable?Why?

7.Whenwould anintegrated approachtoteachinglisteningbemost

appropriate?

Tasks:

1.Givethedetaileddefinitionofspeechthemes,speechskills(subskills)

andlanguagematerials.

2.Herearesomequestionstobediscussed.Readthemandgiveyourown

opinions.

Whatdoyouthink…

*Isvocabularymoreimportantincommunica¬tionorgrammar?

*Dothelanguagelearnersneedimmediateorlong-termrewards?

*Whatistheroleofmotivationinteachinglanguagematerial?

*Shouldacommunicativeclassgivespecialattentiontoaccuracyorfluency?

*Dothelanguagelearnerslearnbestbyusingplentyofanalysesorintuition?

3.ExplainmaincomponentsthecontentofteachingonthebasisofSES.

4.WorkoutsomekindoftopicaccordingtoSESforlevelA1(whichshould

embraceallskills).

Independentwork:
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1.Lookthroughthesesitesforfurtherinformation.Writedownyourown

notesonthetopic.

1.http://waucondastore.com/methods-teaching-english/

2.www.Content-English.org

3.http://www.onestopenglish.com/

2.Studytheinformation(takenfromtheworkbyMilrud32andCelce-

Murcia33). Giveyourargumentswhythesestrategiesareimportantfor

communication.Dowe need mastering the strategiccompetence for

communication?Proveyourstatements.

Successofcommunicationdependsonthechoosingthesuccessful

discursivestrategiesadequatetothesituation.E.g.ThePrince(in“ThePrince

andthePauper”byMarkTwain)wasunable“toask”becausehewasonly

competentinhowto“gavetheorders”.

Successfulstrategiesareknownasthefourmaxims(byH.Grice)ofgood

communication.Thesemaximsinclude1)quality(sayonlywhatissupportedby

evidence),2)quantity(saynomoreandnolessthanyouthinkisneeded),3)

relevance(saywhatisrelevanttothepointofcommunication),4)manner

(presentyourideasclearly and unambiguously).Thefourmaximsof

successfulcommunication can be used in teaching how communicate

effectively.

Strategiccompetenceinthecommunicativeaspectincludes:

*Achievement:strategiesofapproximation,circumlocution,code-switching,

miming,etc.

*Stallingortimegaining:usingphraseslike“WherewasI?Couldyourepeat

32MilrudR.P.EnglishTeachingMethodology.–M.:Drofa,2007.
33Celce-MurciaM.RethinkingtheRoleofCommunicativeCompetenceinLanguageTeaching/SolerE.A.,
SafondJordaM.P.(eds).InterculturallanguageUseandLanguageLearning.-Springer,2007.
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that?”

*Self-monitoring:usingphrasesthatallowforselfrepairlikeImean…

*Interacting:thesearestrategiesthatincludeappealsforhelp/clarification,

whichinvolveseekingoutnativespeakerstopracticewith,activelylookingfor

opportunitiestouseTL.

4.MethodsofteachingandlearningEnglishatschool,lyceumand

college

Questionstobediscussed

4.1.Distinctionbetweenthemaincategoriesofmethodology

4.2.Communicativelanguageteachingandlearning

4.3.Linguo-culturalteachingandlearning

4.4.MethodsofFLteachingandlearning

4.5.Agegroupsforchoiceofmethodsinteachingprocess

Key terms:methodicalcategories, approach,method,technique,

technologyasaprocedure,instruction,principle,communicativelanguage

teachingandlearning,co-teachingandco-learning,linguo-culturalteaching

andlearning,thesaurus,thesecondlanguagepersonality,linguo-cultural

competence,interactivelearning,learner-centeredlearning,cooperative

learning,content-basedlearning,task-basedlearning,accuracy,fluency,

agegroups.

4.1.Distinctionbetweenthemaincategoriesofmethodology

Indeterminationofmethods,thedistinctionbetween“philosophyof

languageteachingattheleveloftheoryandprinciplesandasetofderived
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proceduresforteachingalanguage,iscentral”34.

E.Antony35identifiedthreelevelsofconceptualizationandorganization,

whichhenamedapproach,methodandtechnique.Accordingtohismodel:

approachisthelevelatwhichassumptionsandbeliefsaboutlanguageand

languagelearningarespecified;methodisthelevelatwhichtheoryisputinto

practiceandatwhichchoicesaremadeaboutparticularskillstobetaught,

thecontenttobetaught,andtheorderinwhichthecontentwillbepresented;

techniqueisalevelatwhichclassroomproceduresaredescribed.

Approachisconsideredtobethetheoryaboutthefeatureoflanguage

andlanguagelearningthatstandsasthesourceofpracticesandprinciplesin

languageteaching.J.C.RichardsandTh.S.Rodgerspresentlinguisticand

psycholinguisticaspectsofapproach,asfollows:a)theoryoflanguagewhich

hasthreedifferenttheoreticalviewsoflanguageandnatureoflanguage

proficiency:thestructural,functionalandinteractionalview;b)theoryof

languagelearningwhichassociateswithamethodatthelevelofapproach

emphasizingeitheroneorbothofthesedimensions:processorientedand

conditionorientedtheories36.Thesecondlevelatwhichapproachesand

methodsaretreatedisadesignanditisadimensionspeciallydevelopedfor

aninstructionalsystemwhichleadsanapproachtoamethod.Atthislevelof

methodanalysisobjectives,languagecontent,learningtasksandteaching

activities,roleofstudents,roleofteachersandroleofinstructional

materialsaredesignated.Andthethirdlevelofapproachandmethods

analysis-procedureisconcernedwithhow thetasksandactivitiesare

integratedintolessonsandusedasabasisforteachingandlearning.

34RichardsJ.C.,RodgersTh.S.ApproachesandMethodsinLanguageTeaching.Seconded.-Cambridge:CUP,
2002.-P.19.
35Antony(1963:63-67),citedinthebook:RichardsJ.C.,RodgersTh.S.ApproachesandMethodsinLanguage
Teaching.Seconded.-Cambridge:CUP,2002.
36RichardsJ.C.,RodgersTh.S.ApproachesandMethodsinLanguageTeaching.Seconded.-Cambridge:CUP,
2002.-P.19.
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Thus,methodsareheldtobefixedinteachingsystemswithprescribed

techniquesandpractices,whereasapproachesrepresentlanguageteaching

philosophiesthatcanbeinterpretedandappliedinavarietyofdifferent

waysintheclassroom.Methodcanbedistinguishedaccordingtotheteaching

andlearningcontextanditisusedinwidecontext(Communicativelanguage

teaching)andnarrowcontext(projectwork,problem-solving,brainstorming).

Approachandmethodarebasedontheprinciplesasinitialtheoreticalpoints.

Procedureitselfincludestask,techniquesandactivities.Tasksandactivities

canbeconsideredasexercises.Techniqueisawayforateachertoorganizea

learner’sactivity.Throughtechniqueswedevelopinlearnersproductive,

receptive and interactive skills that are necessary for effective

communication.

TechnologyismeantasaprocedureofteachingandlearningFLinthe

classrooms.Bytechnologyofteachingweunderstandthecomplexsystem

includingalgorithm ofoperationsandactionsandwaysofacquiringthe

contentofFLTforachievementtheresultofFLT/FLLasacertainlevelof

communicativecompetence.

Pedagogicaltechnologyisthesystematicmethodofcreation,application

anddeterminationoftheFLTprocessandacquiringtheknowledgewiththe

helpoftechnicalandhumanresourcesandtheirinteractionforthegoalsof

optimizingtheformsofeducation.Technologycanbemanifestedalsoatthe

levelofoperationsandactionsintheteachingandlearningprocess.

Inmethodologythefollowingtechnologiesaredistinguished:

-illustrative;

-dialogic;

-playing;

-problem-solving;

-project;
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-casestudy;

-information-communication.

4.2.Communicativelanguageteachingandlearning

Communicative language teaching/learning (CLT/ CLL) can be

interpretedinmanydifferentwaysandusedtodescribeawidevarietyof

classroomprocedures,becauseitreferstoadiversesetofrathergeneraland

uncontroversialprinciples. WesumprinciplespointedbyJ.C.Richards37and

basiccharacteristicsofthisapproach intheTable4.Itisworthtocompare

theircorrespondencebetweentwocolumns.

Table4.PrinciplesandbasiccharacteristicsofCLT/CLL

PrinciplesofCLT/CLL BasiccharacteristicsofCLT/CLL

1.Thegeneralgoaloflanguage

learningiscommunicativecompetence.

2.Learnerslearnalanguagethrough

usingittocommunicate.

3.Authenticandmeaningful

communicationshouldbethegoalof

classroomactivities.

4.Fluencyandaccuracyareboth

importantdimensionsof

communication.

5.Communicationinvolvesthe

integrationofdifferentlanguage

skills.

6.Learningisagradualprocessthat

involvestrialanderrors.

1.An emphasison learning to communicate

throughinteractioninthetargetlanguage.

2.Theintroductionofauthentictextsintolearning

situation.

3.Theprovisionofopportunitiesforlearners

focus,notonlyonthelanguagebutalsoonthe

learningprocessitself.

4.Anenhancementofthelearner’sownpersonal

experiencesasanimportantcontributingelement

toclassroomlearning.

5.Anattempttolinkclassroomlanguagelearning

withlanguageactivationoutsidetheclassroom.

6.Contextualization asa basic premise and

linguistic variation is a centralconcept in

materialsandmethods.

7.Fluencyasacceptablelanguageisaprimary

37RichardsJ.C.(n.d.)30yearsofTEFL/TESL:APersonalreflection.-Singapore:SEAMEORegional
LanguageCentre.
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goal:accuracyisjudgednotintheabstractbutin

context38.

Communicativeapproach isdominantonein teaching L2and FL

instructionanditemphasizesthatlanguageisbestlearnedbyusingthe

communicativemeaning,ratherthanfocusingonexplicitlearninggrammar

andvocabulary,especiallyatschools.

Theconceptofcommunicativenessmeetstheneedsofstudentsand

presentsobjectives,contentandmethodsasaprevalentbasisoftheCEFR,

beingtheacceptedframeworkinthefieldoflanguageteachingandlearning;

makesitpossibletofacilitatecommunicationandinteractionamongstudents

inordertopromotestudents’mobility.

ThefollowingtypesoflearningareassociatedwiththeCommunicative

Approach:

1.InteractiveLearning:Thisconceptgoesrighttotheheartof

communicationitself,stressingthedualrolesof"receiver"and"sender"in

anycommunicativesituation.Learningthroughinteractionisproposedas

alternativetolearningthroughrepetitionandhabitformation.Interaction

andnegotiationofmeaningareseenascentraloflearningthroughtasksthat

requireattentiontomeaning,transferofinformation,andpushedoutput.

Theconceptofinteractivelearningentailstobealotofpairandgroupwork

intheclassroom,aswellasgenuinelanguageinputfromthe"realworld"for

meaningfulcommunication.

2.Learner-centeredLearning:Thiskindofinstructioninvolvesthe

givingoverofsome"power"inthelanguagelearningprocesstothelearners

themselves.Italsostrivestoallowforpersonalcreativityandinputfromthe

learners,aswellastakingintoaccounttheirlearningneedsandobjectives.

Learner-centeredcurriculaaredesignedbyconsideringtheneedsand

38English4room/info/.
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interestsofstudents,andprocess-orientedsyllabuseswhichcenteron

procedures,tasksandcontent.

3.Cooperative/CollaborativeLearning essentiallyinvolvesstudents

learningfrom eachotheringroups.Ithasbeencomprisedasawayof

encouragingcommunicativeinstructionintheclassroom andisseenasa

stretchoftheproceduresofCLT.Itisviewedasalearner-centeredapproach

offeringtheadvantagesoverteacher-frontedclassroommethods,fostered

competitionratherthancooperationandfavoredmajorityofstudents.The

conceptofthistypeoflearningstressesthe"team"likenatureofthe

classroomandemphasizescooperationasopposedtocompetition.Learners

shareinformationandhelp,andachievetheirlearninggoalsasagroup.Within

thisapproachteachersteachstudentscollaborativeorsocialskillssothat

theycanworktogethermoreeffectively.

4.Content-basedLearningasaninstructioninwhichteachingis

arrangedaroundthecontentofinformationthatstudentswillacquire.It

joinslanguagelearningtocontent/subjectmatterandengagesthemboth

concurrently.Specialinformationprovidesnaturalcontentforlanguage

instruction.Languageisseenasatoolormediumforacquiringknowledge

aboutotherthings,instantlyprovingitsusefulness.Animportantfactorin

thiskindoflearningisthatthecontentitselfdetermineswhatlanguage

itemsneedtobemastered,nottheotherwayaround.Whenlearnersstudy

mathorscienceusingEnglishasthemedium,theyaremoreintrinsically

motivatedtolearnmoreofthelanguage.

5.Task-basedLearning:Thistypeoflearningproposestasksasuseful

vehiclesandinstructioninLT.Thisconceptequatestheideaofa"learning

task"toalanguagelearningtechniqueinitself.Thiscouldbeaproblem

solvingactivityoraproject,butthetaskshouldhaveaclearobjective,

appropriatecontent,aworking/applicationprocedure,andasetrangeof
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outcomes.Aslearnersworktocompleteatask,theyhaveabundant

opportunity to interact.During interaction they facilitate language

acquisition,theygettolistentothelanguagewhichmaybebeyondtheir

presentability,butwhichmaybeassimilatedintotheirknowledgeofthe

targetlanguageforuseatalatertime.

Aswithcontent-basedinstruction,atask-basedapproachaimstoprovide

learnerswithanaturalcontextforlanguageuse.Onewayofattainingthe

focusonmeaningisthroughcontent-ortheme-basedinstruction,and

contemporaryteachingapproachessuchascontent-basedandtask-based

oneswhichareallapplicationsofthecommunicativeapproachatvocational

colleges.

Contentandlanguageintegratedlearningpresupposestoenhance

learners’linguisticcompetencethankstoahigheramountofatarget

languageexposure.Amongmostfavorablyinfluencedbythiskindoflearning

isthelearner’slexicon.ThroughreceivingFLinputindifferentcontent

subjects learners acquire more profound knowledge and specialized

terminologyfortheirfutureprofession.Butweshouldtakeintoconsideration

thatatvocationalcollegesweteach1)generalEnglishand2)specialized

English.Atthesametimecontent-basedinstructionisaimedtouseof

sociallyorientedthemes,representsanefforttolinkstudentswiththeworld

inwhichstudentslive.That’swhythisinstructioncanalsobeusedin

teaching/learningEnglishatacademiclyceumstoo.

4.3.Linguo-culturalteachingandlearning

Fortheeffectiveinterculturalcommunicationlearnersshouldknowboth

thelanguageandculture.Lackofknowledgeofculturalspecificshasa

negativeimpactonunderstandingbetweentherepresentativesofdifferent

cultures.That’swhy,inELTtheco-teachingandco-learningthelanguageand



72

cultureisimplemented.

Co-teaching/co-learninglanguageandculturefocusonvaluesand

beliefs,ononehand,andattitudesandbehaviors,ontheother.Infacta

socialorculturalblundercanbefarmoreseriousthanalinguisticerrorwhen

oneisengagedinoralcommunication.Evenwhengoodculturaldescriptions

areavailable,itishardtogetlearnerstochangetheirnativeverbalbehavior

basedonanewsetofassumptions.

Therearesocialcontextualfactors,stylisticappropriatenessandcultural

factors39 which influence the normsand conventionsof intercultural

communication:1)socialcontextualfactors:theparticipants’age,gender,

status,socialdistanceandtheirrelationstoeachother(e.g.Distanceof

powerandaffect);2)stylisticappropriateness:politenessstrategies,asense

ofgenresandregisters;3)culturalfactors:backgroundknowledgeofthe

targetlanguagegroup,majordialects/regionaldifferences,and cross

culturalawareness

Nowadays,themostacceptedinstructionalframeworkintheco-teaching

andlearningprogrammsiscommunicativeapproach,whosemaingoalisto

increaselearners’communicativecompetence.Thistheoreticaltermmeans

beingabletousethelinguisticsystemeffectivelyandappropriatelyinthe

targetlanguageandculture.However,itisalsodemandsintegratingculture-

orientedinstruction.Oneofthevariantsofculture-orientedapproachesis

linguo-culturalteachingandlearning.

Alanguageisameansofcommunicationandaformofculture.That’s

whylinguo-culturalapproachmatchesmanyofthegoalsofCommunicative

LanguageTeachingbyseeking:1)anintegrationoflinguisticandcultural

learningtofacilitatecommunicationandinteraction;2)thepotentialco-

teaching/co-learning language and culture to prepare learners to

39Celce-MurciaM.RethinkingtheroleofCommunicativeCompetenceinlanguageTeaching/SolerE.A.,
SafondJordaM.P.(eds).InterculturallanguageUseandLanguageLearning.-Springer,2007.-P.46.
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communicatewiththerepresentativesofthenativespeakersandnon-native

speakersinEnglishinanappropriateway.Englishhasbecomeaninternational

languageoralinguafranca(language-mediator),that’swhytheboundsof

usagetheELhavebeenextended.

Fromthepositionoflinguiststhelinguo-culturalapproachisdirectedto

studythecurrentconditionandfunctioningofalanguageandcultureinthe

closeinterrelationinthedifferenttypesofdiscourse40.ThisapproachtoFLT

givesanopportunitytointerpretthelanguagemeaningasaresultofcultural

experienceorasunitsofculturalmemoryofpeople41.

Linguo-culturalteachingandlearningisbasedontheformula“from

languagefactstoculturefacts;fromculturefactstolanguagefacts”and

directedatformingthe“secondlanguagepersonality”andthecertain

communicativeskillswhicharenecessaryforundertakingtheintercultural

interaction.Thisapproach presupposestostudy the national-cultural

featuresanddifferencesbetweenthetargetandnativelanguagesandaims

forforminganintercultural/cross-culturalcompetencewherethethesaurus

oflexiconandthesaurusofconceptualworldpictureofthenativespeakers

aretodevelop.So,teachingELisintegraltoteachingcultureasasetof

beliefs,valuesandnormssharedbycommunitymembers,servingtheirself-

identitywiththissocialgroup.Thiscompetencerelatedtoculturalawareness

influencestheproductivityofinterculturalcommunication.Theresultof

forming/developingthe“secondlanguagepersonality”isasetofknowledge,

abilitiesandskillsforproductiveundertakingofinterculturalcommunication.

Underthelinguo-culturalapproachtheculturebecomesthemeansof

cognitiveactivityandlanguageitselfisameansofreceivingnewinformation

aboutworldpictureoftheEnglishlanguagespeakers. Linguo-cultural

40ВоробьевВ.В.Лингвокультурология.–М.:РУДН,2008;МасловаВ.А.Лингвокультурология.-М.:Академия,
2007.
41КрасныхВ.В.Этнопсихолингвистикаилингвокультурология.-М.:Гносис,2002.-C.36.
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teachingandlearningisimplementedthroughcontent-basedandcontext-

basedlanguageinstruction.Content-basedteachingofculturefocuseson

culture-relatedinformation,whilecontext-basedinstructionemphasizesreal

-worldsituationswherepeopleneedtobehaveinculturallyappropriateway.

Content-basedteachingisknowledge-orientedandcontext-basedinstruction

isskill-oriented.

Thelinguo-culturalaspectrunsthroughallcomponentsofcommunicative

competence,whichincludes:1)culturalknowledgeanditsrepresentationsin

languageunits’meaningandtexts;2)skillsforcomprehensionoflinguo-

culturalinformationwithinthelanguageunitsandtexts;3)skillstoproduce

textstakingintoconsiderationthelinguo-culturalfeatures.

Withinintegrating communicativeand linguo-culturalteaching and

learning(takingthelinguo-culturalcomponentasapointofdeparture)a

varietyofactivitiesinthefourlanguageskillsarepresentedforteaching

interculturalcommunication.

Nodoubt,thatanextendedlivingexperienceamongmembersofthe

targetlanguagegroupisprobably thebestexperienceforlanguage

acquisitionifthelearnerhasadequatebasicpreparationinbothlinguisticand

socio-culturalcompetencecoupledwithgoodpowerofobservation42.Inthis

casethenativespeakermaybecomeasamodelthatisimplicitinboththe

linguisticandsociolinguisticcompetences.

4.4.MethodsofFLteaching

Inmethodologythedifferentapproachesareusedtodistinguishmethods.

Theycanbeclassifiedaccordingtodifferentcriteria.

1.Accordingtothesourcesofinformation(sourcestransmissionand

42Celce-MurciaM.RethinkingtheroleofCommunicativeCompetenceinlanguageTeaching/SolerE.A.,
SafondJordaM.P.(eds).InterculturallanguageUseandLanguageLearning.-Springer,2007.-P.46.



75

acquiring the knowledge):1)verbalmethods–lecture,conversation,

explanation;2)methodofworkingwithabook–workingontextbook,reading

additionalliterature,preparationof messages,abstracts);3) methodof

observation,experiment;4)methodsofexercisesandpractice–practical

experienceoflearners.

2.Accordingtothequalityparametersasparticularfeaturesof

cognitiveprocesstheyare:1)explanative-illustrativemethod;2)reproductive

method;3)problem-recountmethod;4)partly-searchingmethod;5)research.

3.InagreementwithspecificsofFLTanditsaction-orientedcharacter

there are methodsof teaching:1)demonstration (presentation);2)

explanation;3)practice(training);4)feedbackandself-control.

4.Themethodsofinteractionbetweenateacherandlearnersoriented

totheFLTintheaspectoforganizationare: 1)familiarizationofthe

teachingmaterialonthebasisofvisual-sensoryperception;2)independent

comprehensionofteachingmaterialandoperationswithit;3)practicefor

productionofspeech;4)practiceforreceptionof speech;5)motivational

productionoforalandwrittenspeech;6)motivationalreceptionoforaland

writtenspeech;7) control,correctionandevaluationofspeechactsofa

productiveplan;8)control,correction,evaluation ofspeechactsofa

receptiveplan.

Thesemethodsdemonstratetheinteractionbetweenateacherand

learners:ateacher(ortextbook)organizesthealgorithmofoperationand

actions,andlearnersimplementthem.Thesemethodsrelatedtothegeneral

didacticmethodsreflectthespecificsofELasasubjectandlevelsofFL

acquisition.Butatthesametimetheybringthedominantidea,forinstance,

methodofobservationorexplanative-illustrativemethod.Theyaretools

whichcanbeusedconsecutivelywhileworkingonthenewmaterial.Ifweuse

visualaids,motivationalstrategies,varioussituationalcontexts,duringthe
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presentationofnewmaterial,thenlearnerswillbetterpercept,comprehend

andrememberthenewmaterial.

Thesemethodsputtogetherahierarchicalsystem;theyareincollateral

subordination;alearnermovesfromstepoffamiliarizationtocomprehension,

thentotrainingandtousing,i.e.tocommunication.Aswellasinteaching

processitisnecessarytoundertakeanassessmentforeffectivegaining

accuracyandfluencybylearners.Forthisaimsvariousways(methods)are

used.

4.5.Agegroupsforchoiceofmethodsinteachingprocess

Itisimpor¬tantforteacherstogetacquaintedwithcurrentinstructional

methodsandtheirunderlyingprinciplesaswellaseffectiveclassroom

techniques,materials,andassessmentstrategiesappropriatetoacertain

stagedependingonthelearners’agegroup.

"Age"canbeseenasalearnervariable,acontextualconsiderationthat

canberatedalongsideknowing"who"exactlyyourstudentsare,and"where"

and"why"theyarelearningEnglishasEL.Whileitwouldperhapsberashto

saythatthisorthatspecificmethodmatchesthisorthatspecificagegroup

oflearners,therearedefinitelygeneralconsiderationsforvariousage

groupsthatoughttoencourageteacherstobemindful/selectiveofthekinds

ofteachingmethodsandtechniquestheyuseaccordingtotheageoftheir

students.Featuresofagegroupsandstagesofeducationarepresentedin

theTable5.

WeneedtocomparethemintheaspectofopportunitiesfortheELT

intellectualdevelopment.

Table5.Agegroupoflearners

Agegroupsoflearners Stageof

educatio

n
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1.YoungLearners:Itiswell-knownthatchildren(ages5-12)areverymuch
orientatedintheirmindsaroundthe"hereandnow"anddirectly
visible/perceivableenvironment.Grammaticalrules/explanationsareusuallylost
onthem,asaresomewhat"adult"notionsofwhatiscorrectandwhatisn't.They
developwellwhengivenplentyofexamplesandpatternstofollow.Theytendto
haveamuchshorterattentionspanandneedactivitiesthatcapturetheir
immediateinterest.Theyalsoneedmuchinthewayof"sensoryinput"-thatis,
theyneedtohavemanyoralloftheirfivesensesstimulatedatonce.While
generallylessinhibitedthanadultsintermsofexperimentingwithnew
language,theytendtohavemorefragileegosandcanbeverysensitivetotheir
peers.

Pre-
school
and
primary
education
.
1-6
forms.

2.Teenagers:Theages12-18coincidewithatimeofrapidtransitionand
change,bothmentallyandphysically.Asteenagersbegintodevelopmore
cognitiveability,theycanbeexposedtolanguagelearningtechniquesthat
requiremorelogicaland/orabstractthinking.Attentionspanbeginsto
lengthen,buttherearealsomoredistractionsofanemotionalnature.Probably
themostimportantconsiderationsfortheselearnersare"affective"ones.
Issuestodowithegoandself-esteemareattheirheight,andteenagerscanbe
incrediblysensitivetothewaysothersseetheirphysical,mentalandemotional
development.Realorperceivederrorscanshatterconfidenceanddetractfrom
risk-taking.Teachersofteenagersneedtobeabletofindwaystodrawonand
developcognitive,analyticalandlogicskills,whilstbeingconstantlymindfulof
feedbacktechniquesandconfidencebuildingstrategies.

Secondar
y
education
.
7-9
forms.
Special
secondar
y
education
-
academic
lyceum
and
vocationa
l college
students.

3.Adults:Teachersofadultsneedtobearinmindthattheselearnershave
longerattentionspansandcanhandlelearningthatrequiresmorecognitionand
abstractthinking.Theytendtorespondwelltotheteachingofgrammatical
rules.Theymaynotbeaswillingtobe"risk-takers",andgenerallyneedtofeel
respectedandthattheyhavea"choice-making"roleintheclassroom.

Higher

education

.

Eachapproachandmethodputintopracticewillbeshapedatleastbythe

teacher,thestudents,theconditionsofinstruction,andthebroadersocio-

culturalcontext.Aparticularmethodcannotbeparticipationforsuccessfor

everyone.Firstofall,choosingthemethoddependsonthegoal,characteristic,

age,andcontentsofthelesson.TheEnglishteachermaychoosefromawide

rangeofmethodssuchasconversation,presentation,re-telling,translation,

etc.AnELteachermightalsoconsiderselectingfromthisrangeofmethods.

Forthe1-2classlearnersatschooltheELispresented,practicedand

learned throughspeaking and listening.Fortheselearnerseffective
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classroomstrategieshavetraditionallyinvolveduseofplays,songs,rhymes

andstorieswithrepeatedlanguagestructures.Onewaytocaptureyoung

childrenunder7-8yearsattentionandkeepthemengagedinactivitiesisto

supplementtheactivitieswithlotsofbrightlycoloredvisuals,toys,puppets,or

objectstomatchthestoriesthatateachertellsorsongsthatateachersings.

Thesecanalsohelpmakethelanguagecomprehensibleandcanbeusedfor

follow-upactivities,suchasretellingstoriesorguessinggames.Listeningand

drawingthepictures(animals)isaveryeffectivemethodforteachingyoung

childrenEL.Itissuccessfultomovesmoothlyfromoneactivitytoanother;

oneactivitycanbeonlyfor5-10minutes.

Thegoalofallearlylanguageeducation(1-4forms)shouldbetohook

pupilswhentheyareyoungandkeeptheminterestedinlearningEnglishfor

therestoftheirlives.So,thegoalsofEnglishinstructionforyounglearners

shouldbeto:1)makechildrenfeelcompetentandconfidentwhilelearning

English;2)provideasafe,entertaining,andeducationalenvironment:3)

createbasisforlife-longlearningEnglish.

ELTatcollegesisorganizedwithincontent-basedandtask-based

instructions. Themethodswhichareusedatcollege:analysisandreading

the specialized texts,working with terms,problem-solving,clustering,

grouping,matching,etc.Word-problemactivitycanbebuiltaroundalmost

anytheme.

Theaudio/videomeanscanbeusedinteenagergroupsatschools,

academiclyceumsandcolleges.Diligentlyused,theyhelpteachersassure

themselvesthattheirstudentsperceiveintonationandpronunciationeasier,

andunderstandEnglishleisurelybyhearingit.Students’readingmaybe

correctedhandier.Explanationsmaybeofferedtolearnerswhiletheyare

watchingacertainvideomaterialonthetopic.Whilewatchingafilmora

documentarytheyhavethechancetohearnativespeakerstalking.Students
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canalsowriteadictation(recordedontape).Literarypassagesmaybe

recordedandafterthelearnershaveheardthem,theycommentoranalyze

them,etc.Whenitcomesstrictlytovideomaterials,wecandistinguish

betweenbefore-watchingactivities,while-watchingactivities,andafter-

watchingactivities.Includingalltheseinalesson,workingwiththevideo

imagesbecomesreallyproductiveandofferslearnersthepossibilityto

broadenboththeirculturalhorizonandtheirknowledge.

Questions:

1.Whatdifferencescanbepointedoutbetweenapproachandmethod?

2.Canwesaythattechnologyisthesameasmethodornot?

3.WhatprinciplesofFLTdoyouknow?

4.WhyisCLTadominantandeffectiveapproachinFLT?Howislanguage

viewed?

5.CanyouinterpretLinguo-culturalteachingandlearning?

6.Whatcriteriaareusedfordistinguishingmethods?

7.Whatkindofmethodsisusedfororganizationofnewmaterial?

8.Canweusethesamemethodsinallstagesofeducation?

Tasks:

1.ThinkoftypesofELlearning.Whatdifferencebetweenthemhaveyou

foundout?

2.Tellaboutfactorsconnectedwithcommunicateadequatelynormsand

conventionofinterculturalcommunication?

3.Discussiononthetopic:“Communicationisaprocess”.Explainthe

notion“tonegotiatemeaning”.

4.Workinthesmallgroupsonthetopic:“InstructionsaresuitabletoELT

atschool/lyceum/college”.
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Independentwork:

1.Read the textand think of the issuesconnected with the

communicativeapproach.

Communicativeteachinglanguageiswidelyusedallovertheworld.A

briefdescriptionofCLTisvalue-ladenanddirecttranspositionofthis

methodanditsprinciplescarrytheideologicalvalueaboutchoice,freedom,

andequalitythatarenotuniversal.AccordingtoP.N.Sullivan,Westernvalues

arereflectednotonlyinprinciplesofCLTbutalsoincommonCLTclassroom

activitiesandpractices43,suchaspairandgroupwork,andinformationgap

activities.Formentalityoflearnersfrom EasternandAsiancountries

freedomofchoiceandequalityandothersintheELclassroomsarenot

appropriate.Effectiveclassroomactivitiesarenotnecessarilypairandgroup

workininformationgapactivities,butactivitiesthatfitthestudents’

discoursestyles.Dependingonthecultural,oreventhephysicalsetting,a

teachercanusetasks,pairandsmallgrouplearningorthewholeclassformat.

Oftenacombinationofthethreeortwoisappropriate.

“Communicativelanguageteachingmethodsdesignedtoenhancethe

interpretation,expression,andnegotiationofmeaningcontinuetobeexplored

andadapted”44.That’swhy,theCLTneedstobeadaptedtofitlocalcontext,

localteachersinmanyELsettingsmayalsoneedreexaminesomeoftheir

traditionalbeliefsandassumptionsaboutlanguageteachingandlearning.

Embeddedincommunicativeapproachtoteachingisabeliefinhumanisticand

communicativenatureoflanguage,whichisnotalwaysinaccordancewith

traditionalviews.

43SullivanP.N.PlayfulnessasmediationincommunicativelanguageteachinginaVietnameseclassroom/In:
Socio-culturaltheoryandsecondlanguagelearning.Eds.J.R.Lantolf.-Oxford:OUP,2000.-P.115-132.
44SavignonS.J.CommunicativeCurriculumDesignforthe21-stCentury//J.EnglishTeachingForum.2002,
40(1).-P2.
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2.Readandcomparecognitive-actingapproachwithlinguo-cultural

teachingandlearning.Thinkaboutthelevelsofthecognitiveprocess.

Cognitive-actionapproach

Cognitive-actionapproachpresupposesthelanguageasameansof

cognitiveactivitywhichisfunctioningattwolevels:1)cognitivelevel

connectedwiththethinking(intellectual)operations;2)action-orientedlevel

connectedwiththeprocessofproductionandcomprehensionofvarious

discourses.That’swhycognitivelevelisthelibraryofmeaningsandtheaction

isthelibraryoftexts.Fromthemethodicalpointofviewbythecognitive

aspectweunderstandthelevelofacquiringforeigncodes,andactionisthe

levelofcommunicativeculturedevelopment.

Cognitivelevelincludesthesaurus-1relatedtotheassociative-verbalnet

ofthelanguagethatformsthelanguagepictureoftheworld,thethesaurus-

2formstheconceptual(global)pictureoftheworld(ELnativespeakers).

TakingintoconsiderationcognitiveprocessinELacquisitionwecanpoint

outthefollowinglevels:1)thelevelofrules–realizationofthespeechaction

inaccordancewiththerules;2)thelevelofmeaning–understandingthe

meaning;3)thelevelofspeechactivity–schemeofproductionofthe

utterances;4)culturallevel–understandingthesocialandculturalcontext;5)

cognitivelevel– understandingthecognitivestrategiesforthespeech

productionandhavingopportunitytoevaluatethelanguageandspeechlevels

himself/herself.

5.Learner’slanguageexperienceandsystemofexercises

Questionstobediscussed

5.1.Languageacquisitionandlanguageexperience

5.2.ProficiencylevelsandstagesinFLT/FLL
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5.3.Languagelearningprinciples

5.4.Systemofexercises

Keyterms:languageacquisition,inter-language,languageexperience,

languageawareness,fossilization(inter-languageinterference), remedy,

redundantlanguagefeatures,proficiencylevels,cognitiveprocess,“bottom-

up”processingdata-driven,“top-down”conceptual-drivenprocessing,input,

output, targetlanguage,approximation,process-orientedapproachand

product-orientedapproach,communicativedata,principles,methods,surface

anddeeperlevels,systemofexercises.

5.1.Languageacquisitionandlanguageexperience

It’snecessary,first,tounderstandthedifferencesbetweenacquiringa

nativeandforeignlanguages.

Thenativelanguageisalanguagethechildacquiressincebeingborn.The

foreignlanguageisoneofthevariantsofthenon-nativelanguages.Another

variantofanon-nativelanguageisthesecondlanguage.Itisadmittedasa

functionallanguagebecausethenativelanguage(asthemainfunctional

language)isthemeansofeverydaycommunication.Thesecondlanguage

usuallyreferstoanylanguagethatisnotthefirst(native)onelearns.While

contrastingthenative,thesecondandforeignlanguages,theterms“first

language”(L1),“secondlanguage”(L2orSL),and“foreignlanguage”(FL)

areused.

ThemajordifferencebetweenFLandSLlearningisthataFLislearned

intheartificiallanguageenvironment,outsideofthesocialenvironment,i.e.

intheteachingconditions.Besides,theFLisnotthemeansofeveryday

communication.Butatthesametime,wecannotlineoutthedistinction

betweenthem,becausetheFLcanbecomeforlearnersasaSLorviceverse.
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Forinstance,intheEnglishspeakingcountriesmigrantslearnEnglishasaSL,

forUzbekistantheEListheforeignlanguage.

BetweenL1,L2orFLacquisitionwecanpointoutthefollowingcommon

theoreticalfeatures:1)thefoundationforL2/FLisbuiltlargelyfroma

transferoftherulesofL1;2)onlyL2/FLisconstructedfrom prior

conceptualknowledgewithinthelearner.ThelearnersofL2/FLusesimilar

strategiestothoselearningtheirfirstlanguage.AlthoughL2/FLlearnersgo

throughessentiallythesameprocessasL1learners,theydoitmuchfaster

becausetheyareusuallymoreadvancedcognitively.TheELasasubjectat

school,lyceumandcollegeisstudiedbystudentsonthebasisofthelanguage

andsocial-culturalexperience.Bythelanguageexperienceweunderstanda

languagepracticeofstudentsinoperatingwithlanguageunitsduring

communication. The language experience contents: educational

informativeness,languagestore(lexical,pronunciation,grammar,etc.),and

abilitytransmissionandgettingtheinformationincorrespondencetothe

syllabusrequirements.45LanguageexperienceintheL1isreplacedintothe

learningFL,whichhaspositiveandnegativecharacter.InFLmethodology

positivesideiscalledtranspositionandnegativeoneisinterference

(fossilization).Teaching/learningFLpresupposesacquiring“inter-language”

becausethelanguageexperiencecombinestwolanguagesthatfollowto

forming themixed code. Theterm “inter-language”referstothe

developmentstagesinvolvedinmovingfromL1toL2/FL;variouskindsof

errorsandstrategieshavebeenidentifiedwithstagesalongtheway.For

example,learnersatsomelevelsinearlystageoftheirdevelopmenthave

difficultywithsentenceinversionwhenaskingaquestion(e.g.Theydo

incorrectwordorderofquestions-Youareinthegarden?),andwiththe

negativeformation(Theydoincorrectformofnegativesentence-Younoin

45ДжалаловД.Д.Проблемысодержанияобученияиностранномуязыку.-Т.:ФАН,1987.-С.59.
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thegarden).Learnerstendtovarytheirinter-language.

InthemethodologyFLTandFLLarealsodistinguished.TheFLTisa

speciallyorganizedprocess,duringwhichasaresultofinteractionofa

teacherwithstudents,thereproductionandacquiringacertainexperience

areaccomplishedincorrespondencewiththegivengoal.TheFLListhe

consciousand goal-oriented activity directed atacquiring structural

characteristicsofthelanguage(pronunciation,vocabulary,grammar).The

ELLisanatural,cognitiveprocesswithlearnersultimatelyresponsiblefor

theirownlearning.

Languageacquisition(L1,L2,FL)posestheunconsciousintuitive

uncontrolledactivity.Itiseffectivetolearnoracquirethelanguageinareal

languageenvironment.Beingoutsideofenvironmentofthenativespeakers

isthemainreasonoftheappearanceofthelanguagebarrierandfossilization.

Thus,oneoftheobjectivesofateacherismaximalapproximationofteaching

situationtothereallanguageenvironmentinvolvingthenativespeakers.

AsJ.L.Clarkstressed,“Acquisitionisnotalinearcumulativeprocessbut

agradualdevelopmentalone,inwhichmanyknowledgeelementsareall

growingatonce,atdifferentrates,andatdifferentlevelsofperfection.

Mostknowledgeisnotimmediatelyaccommodatedonfirstpresentation.A

gestationperiod,inwhichfurtherexposuretothesameknowledgeelements

occursindifferentcontexts,isnormallynecessarybeforedatacanbefully

incorporatedintotheimplicitknowledgestore.”46

HavingalreadyacquiredanL1non-nativestudentsareawareofthe

intentionalityoflanguageuseandofthefunctionsthatlanguageserves.

Theyarethusprimedtoseekoutpropositionalmeaningandillocutionaryvalue

withallthefacultiesandexperiencethattheycanbringtobearonthe

matter.That’swhy,wheninterpretingrealtalkortext,FLbeginnersdevote

46ClarkJ.L.CurriculumRenewalinschool.ForeignlanguagesLearning.-OUP,1987.-P.55-56.
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mostoftheirattentiontoprocessingtheessentialsemanticunits.Themore

orlessredundantlanguagefeaturescansimplynotbeattendedto.

In the information-processing theory “bottom-up” data-driven

processing and “top-down”conceptually-driven processing aredefined

(describedindetailbyJ.L.Clark47).“Bottom-up”data-drivenprocessing

permitsustoattendtoperceptions,organizethem,andthenextractmeaning

fromthem.“Top-down”conceptually-drivenprocessingenablesustoobtaina

rapidexpectationofwhatislikelytooccuronthebasisofpreviousexperience,

andtomatchthisagainsttheincomingsensorydata.Wedon’thavetoprocess

allthebottom-upinformationavailabletousthroughoursenses,sinceweuse

thetop-downcontextualcluesandexpectationsbasedonpastexperiencesand

generalknowledgetoavoidhavingtoprocessthewholeinput.Newinformation

isthusderivedasaresultofexpectationsproducedbytop-downprocessing

eventuallymergingwiththedataderivedfrombottom-upprocesseswhere

tasksencounteredpresentnovelproblemswithlittlerelationshiptoexisting

schemataandwithfewcontextualclues,effectivebottom-upprocessing

becomesveryimportantwheretaskspresentfamiliarproblems,top-down

processingmayproviderapidsolution.

Twodifferentkindsofinformation-processing aredistinguished48.

Controlled-processingisinvolvedwhenconsciousattentionisrequiredto

performatask;thisplacesdemandsonshort-termmemory.Automatic-

processingisinvolvedwhenthelearnercarriesoutataskwithoutawareness

orattention,makinggreateruseofinformationinlong-term memory.

Learninginvolvestheperformanceofbehaviorwithautomatic-processing.

Theinformation-processingmodelexplainsastowhylearner’slanguageuse

sometimes shifts from fluent (automatic-processing)to less fluent

(controlled-processing)andwhylearnersintheinitialstagesoflanguage

47ClarkJ.L.CurriculumRenewalinschool.ForeignlanguagesLearning.-OUP,1987.-P.59-60.
48RichardsJ.C.GrowingUpwithTESOL//J.EnglishTeachingForum.V.46,No1,2008.-P.9.
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learningneedtoputsomucheffortintounderstandingandproducing

language49.

Learnersarenotsimpleinput-outputmechanisms,notallacquired

knowledgeandinformation(input)canbereproducedandproducedinanovel

context(output)bythem.Effectiveoutputdependsonmethods,techniques

andexerciseswhichweuseinclassrooms.Learnercanacquirelanguagefrom

communication,graduallythelearners’communicativeresourceimprovesand

expands,andapproximatestothenativespeakers.Veryfewlearnerscan

achieveacommunicativeresourceequaltothatofanativespeaker,butgiven

appropriatedataandtasks,learnerscanlearntocommunicatesuccessfullyin

FL.Whilelinguisticcompetenceisnecessarytoallcommunication,muchcanbe

donewithminimalgrammarandadequatevocabulary.

Inmethodologytheterm “languageawareness”as“developmentin

learnersofanenhancedconsciousnessofandsensitivitytotheformsand

functionsoflanguage”50isused.Otherdefinitionsthatreflectthecoreof

languageawarenessisconsciousness-raising;form-focusinstruction,form

interpretationtasks.Languageawarenessincludesitselfawarenessabout

grammar,lexical,phonological,anddiscoursefeatures,i.e.languagedata.The

goaloflanguageawarenessistodevelopinthelearners’awarenessofand

sensitivitytoform,meaningandfunctionofthelanguageunits.Learners

havetoexplorestructuredinputanddevelopanawarenessofparticular

linguisticfeaturesbyperformingcertainoperations.Itisnotthesamething

aspractice,becauseitinvolvesinputprocessing,noticingcertainpatternsor

relationships,discoveringrules,andnoticingthedifferencebetweennative

andlearnedlanguagesandcurrentinter-language51.Languageawarenessis

49SpadaN.,Lightbown.SecondlanguageAcquisition/InAnintroductiontoappliedlinguistics.Ed.N.Schmit.-
London:Arnold.2002.-P.115-132.
50CarterR.KeyconceptsinFLT:LanguageAwareness.//J.ELT57(1),2003.-P.64.
51BourkeJ.M.ARoughGuidetolanguageAwareness.//J.EnglishTeachingForum.V.46,No1,2008.-P.14-15.
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data-driven.Learnersarenottoldtherule,butaregivenasetofdatafrom

whichtheyinfertheruleorgeneralizationintheirownwayforusingin

communication. Itisprocess-orientedapproach,whichincludesstepsof

discovery,investigation,andunderstanding,whichcontrastsmarkedlywith

thetraditionalproduct-orientedapproachinwhichlearnersaretoldtherules

andhavetodrillandmemorizethem.

Languageawarenessbuildsinter-languagewhichhastogrowanddevelop;

otherwise,fossilizationsets(inter-languageinterference)inandlearners

mayexhibittheall-too-familiarsymptomsoflanguagegaps.Manylearners

seemtoexperiencethisgapandneedremedialworkinordertoeradicate

fossilizederrors.

Learnersneedcommunicativedata,becausetheseprovidetheessential

inputuponwhichtheirmentallanguagelearningprocesscanoperate.Itis

importanttoprovidethemwithappropriatelevelofcontextualsupportto

assistthem,andtoencouragethemtotransfertothelanguagelearning

situationthesamestrategiesthattheyusetopredictandguessmeaning

throughcontextandword-buildingelements.CommunicativedatainEnglish

classroomcontents:teacher’stalk;otherclassroomtalk;recordingsoftalk

(audio and video);pedagogically-inspired written information;other

classroominformation;realiaandwrittentextsfromoutsidetheclassroom52.

Areceptivecapacityisdevelopedearlierthenproductivecapacity.It

meansthatmuchofthecommunicativedataunderstoodbythelearnerswill

reappearintheirtalkintheearlystage.Theycanproducespeechatthe

minimal-communicativelevel.Learnersmovegraduallythroughstagesof

inter-languagedevelopmentwhichcontainerrors,towardnativespeaker

norms.Thelearner’smentalprocessesconcentratefirstandforemoston

findingmeaning.Itisthereforethesemanticcontentofthewordsandbasic

52ClarkJ.L.CurriculumRenewalinschool.ForeignlanguagesLearning.-OUP,1987.-P.204-205.
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wordorderthatwillbeinternalizedfirstanditisthesefeaturesthatwill

appearinproductionfirst.Themoreredundantgrammaticalfeatureswillbe

attendedtoandinternalizedonlywhensufficientmentalcapacityisavailable

topermitthis.

5.2.ProficiencylevelsandstagesinFLT

TheEL acquisitionisgraduated intobeginning,intermediateand

advancedlevelsinthetermsoflanguageproficiency.Tounderstandthe

proficiencylevelsofFLT/FLLwepresentthescheme(Figure)below53.

Figure3.ClassificationofProficiencyLevelsinEL

Comprehension

Early Speech

Production

Speech

Emergence

Toward Full

Production

Beginning Intermediate Advanced

Comprehension,EarlySpeechProduction,SpeechEmergenceandToward

FullProductionrefertostageswithinlevels-Beginning,Intermediateand

Advanced. Atthecomprehensionstagelearnersdeveloptheabilityto

understandspokenlanguageandtoreacttosimplecommands.Attheearly

speechproductionstagelearnersareabletoproduceafewwordsandcan

53See:Richards-AmatoP.A.MakingitHappen.InteractionintheSecondLanguageClassroom.FromTheoryto
Practice.-N.Y.,London:Longman,1988.-P.4.
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oftenrecognizetheirwrittenversions.Atspeechemergenceone,theybegin

tousesimplesentencesandcanreadandwriteasimpletextinthetarget

language.Aslearnersbecomecapableoffullerproduction,theycanexpress

themselvesinavarietyofwaysandcanunderstandmuchofwhatissaid.

Astheschemeshows,theselevelshavetwostages:Beginning–

ComprehensionandEarlySpeechProduction;Intermediate–EarlySpeech

ProductionandSpeechEmergence;SpeechEmergenceandTowardFull

Production.Thereissomeoverlapbetweenonelevelandthenextoneandone

stageandthenextone.Learnersmaybebeginnersatsometaskbut

advancedlearnersatothers.Anintermediateoradvancedlearnermightbe

thrownbacktemporarilyintothecomprehensionstagetypicalofbeginners

whenevernewconceptsareintroduced.

Itwasmentioned,thattheacquiringELisacognitiveprocess.Most

languageteaching(whetherL1orL2/FL)attemptedtodevelopfunctionalor

communicativeproficiencybyfocusingonthesurfaceformsdespitethefact

thatthedirectionofthelanguageacquisitionwasfromdeepercommunicative

functionsofthelanguagetothesurfaceform.Thecognitiveaspectcanbe

elaboratedintermsofBloom’staxonomyofeducationalobjectives54.The

conceptualizationoflanguageproficiencyintheframeBloomtaxonomywas

describedinthebookbyP.A.Richards-Amato55whatwereflecttointhe

Table6.

Table6.SurfaceandDeeperLevelsofLanguageProficiency

TypesofLevels
ofLanguage

CognitiveProcess Conversation
Proficiency

Language
Process

54BloomB.,KrathwohlD.Taxonomyofeducationalobjectives.Handbook1.CognitiveDomain.-NewYork:
Longman,1977.
55Richards-AmatoP.A.MakingitHappen.InteractionintheSecondLanguageClassroom.FromTheoryto
Practice.-N.Y.,London:Longman,1988.-P.383.
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Proficiency
Surface Knowledge–remembering

somethingpreviously
encounteredorlearned.
Comprehension–graspof
basicmeaning,without
necessarilyrelatingittoother
material.
Application–useof
abstractionsinparticularand
concretesituations.

Pronunciation
Vocabulary
Grammar

Deeper Analysis-breakingdownthe
wholeintoitspartssothatthe
organizationofelementsis
clear.
Synthesis-puttingelements
intoacoherentwhole.
Evaluation–judgingthe
adequacyofideasormaterial
forgivenpurposes.

Cognitive/Academic
Proficiency

Semantic
meaning.
Functional
meaning

Onthebasisofthetablecontentwecanstatethatlanguageacquisition

atschoolspresupposessurfaceleveloflanguageproficiency(Beginninglevel).

ButthelearnersatAcademicLyceumandProfessionalCollegescanachieve

thedeeperlevel(Intermediatelevel).ForthelearnersofAcademicLyceum

andVocationalCollegesandHigherEducationalEstablishmentsismore

relevantcognitiveandacademicprogressthanasurfacemanifestationof

proficiency.ForpupilsofthePrimaryandSecondaryeducation(1-9forms)it

isnormaltoorganizeproductivespeechembeddedwithincontextoffairly

immediate goals,intensions,and familiar patterns of events.Their

conversationproficiencytouchesonlysurfacecognitiveprocess.Thedeeper

levelconcernsahighorderofcriticalthinkingwhichisimpossibleforyoung

children(1-6forms)anditisdifficultforteenagers(7-9forms),butitis

possiblesometimesbecauseelementsofcriticalthinkingareattracted.The1

-4formspupils’languageacquisitionhasnoconsciouscharacter.Duringthis
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periodpupilsareallowedtogothroughasilentperiod.Theyreceive

comprehensioninputusuallyfromtheteacher.AsW.ScottandL.H.Ytreberg

describeyounglearnersunder7-8yearsold,‘Theirownunderstandingcomes

throughhands,andeyes,andears.Thephysicalworldisdominantatall

times”56.So,simpleresponsestothecomprehensibleinputmaybemadeby

gestures,nodding,usingL1,answering“yes”or“no”.Theteacher’sspeechisa

littleslowerasusual.Theintonationisreasonablynormalexceptthatkey

wordsreceiveextraemphasis.

Thereisaschoolofthoughtthatsuggestschildrenlearnbestbyhearing

languagebeingeffectivelymodeledbyskilledteachers,andhavingnatural

opportunitiestouselanguageinproductiveactivities,beforeembarkingon

robustlearningofliteracy.However,therelativesuccessofthistypeof

approachmaylieintheoralcompetencyoftheteacherandeasyaccessto

appropriateresources.Insomecontextsitmaymakemoresensetoexpose

childrenearlytoreading,learningphonicsandtheexplicitteachingof

grammar.Clearly,itmakeslittlesensetobeteachingreadingandwritingin

ELbeyondwhathasbeenachievedinL1,althoughitmaybepossibleforthe

twolanguagestodevelopatsimilarrates.However,olderlearnersmayhave

knowledgeofliteracytotransferoverfromastrongerfirstlanguage.In

manycontexts,schoolsaremeasuredbyhowmanychildrenpassacademic

exams,whichmaynecessitateandencouragea‘teachingtothetest’

mentalityamongstteachers.However,thiscouldmeanthatthemore

importantaspectsoflearningareneglected.

Intheclassroomateachershouldaimtoprovideawiderangeoflearning

experiences,somedesignedtopromotespontaneouslearning,ortobringabout

communicativeuse,ortofocusonunderlyingknowledge,skills,strategies,or

topromoteawarenessofpatternandfunction,ortoassistthelearnerto

56ScottW.,YtrebergL.H.TeachingEnglishtochildren.-London:Longman,1990.-P.2.
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developcontrolintheuseofthelanguage.Theyallareeffectivestrategies

butfordifferentpurposes,indifferentcontext,withdifferentlearners,at

differentstagesofdevelopment.Thebalancetobestruckbetweenthese

variousstrategiesatparticularpointsintimewithparticularlearnersremains

amatterforateachertodecide.Themethodologyadoptedbytheteacherat

anyparticularmomentshouldbedesignedtorespondtotheparticularneeds

ofthelearner.

Thelearnersneedtobeprovidedwithadequatefeedbackandwithsome

ideasashowalearnerisprogressing.Awarenessofprogressisanincentiveto

furtherlearning.Itisimportantforlearnerstoknowthecriteriauponwhich

theirperformanceisbeingevaluated–whetherthiscanbecommunicative

success,appropriacytocontext,accuracyinformalterms,orincombinations.

Besides,thelearnersneedsocio-culturaldataanddirectexperienceof

anotherculture.Wemeanculturalawareness,whichmeansthefoundationof

communicationanditinvolvestheabilitytounderstandadequatelyvalue

orientation,mentality,beliefsandperceptions.Itbecomescentralwhenwe

havetointeractwithpeoplefromothercultures.Peoplesee,interpretand

evaluatethingsindifferentways.Whatisconsideredanappropriatebehavior

inonecultureisfrequentlyinappropriateinanotherone.Misunderstandings

arisewhenweuseourmeaningstomakesenseofareality.Misinterpretations

occurprimarilywhenwelackawarenessofourownbehavioralrulesand

projectthemonothers.Inabsenceofbetterknowledgewetendtoassume,

insteadoffindingoutwhatabehaviormeanstothepersoninvolved,e.g.a

straightlookintoyourfaceisregardedasdisrespectfulinUzbekistan.

ThroughELthepupilsandstudentslearncultureofthenativespeakers,

andthroughculturalinformationandguidedreflectionuponthisinthe

classroom,thelearnerscanbehelpedtobuildupaculturalawarenessand

sensitivitythatmayleadtogreaterunderstandingandtoleranceofdiversity.
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Oneoftheaimsofinterculturalteachingandlearninglanguageandcultureis

acculturationasaresultofthatthebridgebetweentheirowncommunicative

andculturalsystemsandthetargetlanguagespeechcommunitywillbebuilt.

Thismeansaconsiderabledifferenceintheemphasisplacedoncultural

aspectsandonappropriacybetweenL1developersandL2/FLlearners.

Thus,ELteachingandlearningenablealearnernotonlytoexperience

anotherlanguageandculturethroughspeciallinguo-culturalmaterialand

engagingincommunicativeactivities,butalsotoreflecttheexperienceinreal

interculturalcommunication.

5.3.Languagelearningprinciples

Languagelearningprinciplesaregenerallysortedintothreesub-

groupings:CognitivePrinciples,AffectivePrinciplesandLinguisticPrinciples.

Principlesareseenastheorytowhichteachersneedtomatchclassroom

practices.Herearebriefsummariesoftheprinciplesthatfallintothree

groups57(seeTable7).

Table7.Cognitive,affectiveandlinguisticskills

Subgroups
ofprinciples

Principles Interpretationofprinciples

Cognitive Automaticity Subconsciousprocessing of language with peripheral
attentiontolanguageforms.

Meaningful
Learning

ThiscanbecontrastedtoRoteLearning,andisthoughtto
leadtobetterlongtermretention.

Anticipationof
Rewards

Learnersaredriventoactbytheanticipationofrewards,
tangibleorintangible.

Intrinsic
Motivation:

Themostpotentlearning"rewards"areintrinsically
motivatedwithinthelearner.

Strategic
Investment

Thetimeandlearningstrategieslearnersinvestintothe
languagelearningprocess.

57English4room/info/
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Affective LanguageEgo Learninganewlanguageinvolvesdevelopinganewmode
ofthinking-anewlanguage"ego".

Self-
confidence

Successinlearningsomethingcanbeequatedtothe
beliefinlearnersthattheycanlearnit;

Risk-Taking Takingrisksandexperimenting"beyond"whatiscertain
createsbetterlong-termretention.

Language-
Culture
Connection

Learningalanguagealsoinvolveslearningofcultural
valuesandthinking.

Linguistic Native
Language
Effect

Alearner'snativelanguagecreatesbothfacilitatingand
interferingeffectsonlearning.

Inter-language Atleastsomeofthelearner'sdevelopmentinanew
languagecanbeseenassystematic.

Communicative
Competence

Fluencyandusearejustasimportantasaccuracyand
usage-instructionneeds.

Orientationfor
pragmatic
aims.

Tobeaimedatorganizational,pragmaticandstrategic
competenceaswellaspsychomotorskills.

Itisimportanttorealizethatweshouldgetourpupilsandstudentsto

developcommunicativefluency,notjustlanguageaccuracy;weshouldequip

ourstudentswithtoolsforgeneratingunrehearsedlanguageperformancein

theEnglishclassroom.

TosummarizethespecificsofELteachingandlearningthelong-term

goalsforlanguageteachersaredefined:

-tohelplearnersformand developapositiveattitudetowardlanguage

learning;

-toprovidelearnerswithasuccessfulexperienceinlanguagelearning;

-toencouragelearnerstoworkproductivelyandcooperatively;

-togivelearnerscontrolovertheirownlearning.

Inpracticeofteachinganextensiveusingof“authenticcommunication”,

particularlyintheearlystagesoflearningshowed,thatstudentsoften

developedfluencyattheexpenseofaccuracy,resultinginlearners’good

communicativeskillsbutapoorcommandofgrammarandahighlevelof

fossilization.

Proposalsastohowaccuracyandfluencycanberealizedwithinthe

framework of the current communicative methodology include: 1)
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incorporatingamoreexplicittreatmentofgrammarwithinatext-based

curriculum;2)buildingafocusonstructure(form)intoatask-basedteaching

throughactivitiescenteredonconsciousnessraisingornoticinggrammatical

featuresofinputoroutput;3)usingactivitiesthatrequire“stretched

output”,activitiesthatexpandor“restructure”thelearner’sgrammatical

systemthroughincreasedcommunicativedemandsandattentiontolinguistic

forms.

5.4.Systemofexercises

Themainformofactivityorganizationatthelessonisanexerciseas

repetitionofthesametypicaloperationsandactionsmanytimes.Using

exercisesatthelessondemandsunderstandingthetypesandkindsof

exercisesandtheirpurpose,whatplaceanexerciseoccursinthesystemof

exercisesandwhatresultscanbeachieveddoingacertainexercise.

Exercisesmustbecreatedasasystem.Bythesystemofexerciseswe

understandorganizationofteachingactionsinalgorithm(logicalconsecutive)

inaccordancewithincreasingoflanguageandoperationaldifficulties.Itwas

mentioned,thatthesystemofexercisesincludesitselftasksandactivities.

Van-deBrandendefinesataskas“…activityinwhichapersonengagesin

ordertoattainanobjectiveandwhichnecessitatestheuseoflanguage”58.

Thatis,byunderstandinglanguageinputandbyproducinglanguageoutput;

betterstill,byinteractingwithotherpeopleinreal-lifesituationsthrough

theuseofEL,thegoalthatthelearnerhadinmindcouldbebetterachieved.

Theappointedrequirementstothesystemofexercisesare:

1)Actionsmustcorrespondtothegivengoalandnatureofphenomenon.

2)Consecutionofexercisesmustcorrespondtostagesofskillsformation

(fromimitativeexercisestoproductioninaccordancewithonestimulus).

58VandeBrandedK.Task-basedlanguageeducation:Fromtheorytopractice.-Cambridge:CUP,2007.
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Inmethodologydifferentclassificationsofexerciseshavebeenworked

out.Inouropinion,themoreeffectivesystemofexerciseswassuggestedby

V.A.Buhbinder59.Theyare1)informativeexercises;2)operationalexercises

and3)motivationalexercises.Theyprovideacquiringlanguage,speechactsor

operationsandspeechactivityinFL.Thecoreandkindsofthissystemof

exercisesyoufindintheTable8.

Table8.ThesystemofexercisesbyV.A.Buhbinder

Type of
exercises

Aimofexercises Kindsofexercises Interpretation

Information
Understanding and fixing
knowledgeaboutlanguageunits

Comparing;
pronunciation of
sounds, words,
phrases; grouping,
matching,
transformation,etc.

Language
learning

Operational
Forming/developing language
units’ usage and speech
automatisms. This type of
exercises is used to train
operationalmechanismsofspeech
organization on the basis of
languageunits.

Practicinglexicaland
grammar
combinations; filling
the gaps,
transformation,
reorganization,
conversion.

Skills getting
(obtaining)

Motivational
Forming/developingorimproving
communicative skills in text
productionandreceptioninthe
realconditionandsituationof
oraland written speech.The
stimulusispresentedinallkinds
oftheseexercises

Question-answering,
situations,drama,role
-play,retelling the
text, extendingthe
idea, text
compression, control,
etc.

Languageand
skillsusing

Theothertraditionalsystemsofexercises,reflectedinthedomestic
methodologyconsistoflanguageandcommunicativeexercises.Itisnecessary
torememberthatlanguageunitsaremeansofcommunication,that’swhythis
kindofexercisesmustbeorientedtotheoperationsaspreparationstagefor
communication.

Languageexercises(skillsgetting/obtaining)areusedastrainingand

preparatoryoperations.Thematerialforthistypeofexercisesislanguage

units.Duringdoingthistypeofexercisesthefollowingoperationsaresprung

59БухбиндерВ.А.Осистемеупражнений,/Общаяметодикаобученияиностраннымязыкам:Хрестоматия.Под
ред.ЛеонтьеваА.А..-М.:Русскийязык,1991.-С.93-95.
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intoaction:1)observation;2)analysis;3)comparison;4)choosing;5)

transformation;6)substitutionandomitting;7)generalizationorfinding

analogues.

In methodology the1)imitative;2)analytical-differentiation;3)

operative-training;4)constructive;d)reproductiveexercisesaresuggested.

Languageexercisesbringcharacterofsomelanguageaspect(pronunciation,

vocabularyandgrammarexercises).

Thenexttypeofexercisesiscommunicativeones(skillsusing),withthe

helpofwhichcommunicativeskillsinlistening,speaking,readingandwriting

aredeveloped.Theyhaveacommunicativetaskdirectedatthecontentofthe

speech,topractice,receptionandproductionofspeech.Theredifferent

materialisused.Duringdoingthesetypeofexercisesthefollowingoperations

aresprungintoaction:1)statement;2)asking;3)confirmation;4)agreement

ordisagreement;5)disclaimer;6)clarification.Stimulusforutteranceisa

communicativegoal.Itisnecessarytofollowfromintentiontoselectionof

languageunits.Forexample:Saywhatyouaregoingtodointheevening.The

resultofdoingthistypeofexercisesisproductionofthewholetextaccording

tothetopicorsituation.Communicativeexercisesaresimulationsand

situations.

Thekindsofsuchexercisesare:1)question-answer;2)situation;3)

reproductive;4)discussion;5)description;6)initiative;7)game;8)

translation.

Thefollowingrequirementsareputtocommunicativeexercises:

Taskstoexercisesmusthavecommunicativecharacteraspossible.

Exercisesmustdealwithasituationandstimulus.

Exercisesmustbecreatedtoprovideunmistakenandquickfulfillment

ofthem.

Thementionedatask-basedlanguageteachingconsidersexercisesas
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giving learnersdirectand immediate experience of language use in

communication.Focusedtasks,pre-tasksandfeedbackontasksenable

learnerstonoticelanguageforms,tousethem underrealoperating

conditionsandtoreceivefeedbackontheirlanguageuse.Priorityisgivento

getting something done through language rather than practicing

predeterminedlanguageitems.Thelanguageofthetaskthereforeisnot

beingpredictable.Attentionispaidtothetaskoutcomeorproductandnotto

whetherthelearnersusedaparticularlanguageformtocompletethetask.

Itisnecessaryduringthepre-tasksandtasksactivitiescheckthe

understandingoftasksbylearnerswhattheyhavetodo.Whilethetasksare

beingdoneateacherassiststhemwithanyproblemsandinputlanguageitems

ifthehelpisrequested.Afterlearnershavedoneataskateachergivesa

feedbackto:1)whetherthelearnerssuccessfullyaccomplishedatask;2)

examineinputlanguagethattheyneededbutdidn’tuse;3)pointout

significanterrors;4)telllearnerswhattheydidwell.

Authentictasksarethosethatrequirethelearnerstousethetarget

languageinawaythatsimulatesitsuseinreallifeoutsidethelanguage

classroom.Whenlearnersareaskedtofillintheblanks,changeverbsfrom

SimplePasttoSimplePresent,givethecorrectformsofadjectivesor

adverbsandcompletesubstitutiontables,theyarenotthereforeperforming

authentictasks.Examplesofauthentictaskswouldbewritingacomplaint

aboutanyabnormalityaroundsomebody(e.g.thewantoncuttingdowntrees

inthecityorvillage,etc.).

Authentictextisatextwhichisnotwrittenorspokenforlanguage

teachingpurposes.Examplesofauthentictextarenewspaperarticles,popular

songs,novels,radiointerviews,traditionalfairytales,mythsandlegends,

differentconversationaltalkwhichorganizedbynative-speakers.Astory

thatiswrittentoexemplifytheuseofreportedspeech,adialoguescriptedto
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exemplifywaysofinvitingandlinguisticallysimplifiedversionofanovelare

notauthentictexts.

Questions:

1.Whatdowemeanbythe“languageacquisition”?

2.WhatarethedifferencesbetweenlanguageacquisitionL1andFL?

3.Whathaveyoufoundoutaboutlanguageexperience?

4.Giveyourexplanationoftheterm“inter-language”.

5.Whatcanyousayabout“bottom-up”data-drivenprocessingand“top-

down”conceptually-drivenprocessing?Isitnecessaryforafutureteacherto

knowaboutthesetypesofprocessing?

6.WhatproficiencylevelsinFLTcanyouname?

7.WhatistheroleoftheseprinciplesintheFLTprocess?

8.Whatclassificationofexercisesdoyouknow?

Tasks:

1.AnalyzesurfaceanddeeperLevelsofLanguageProficiency.

2.Thinkaboutcriteriaof distinguishing principlesintocognitive,

affectiveandlinguistic?TellabouttheirrealizationintheELTprocess.

3.Explainthegoalofexercisesfrom theview-pointoflanguage

experience.

4.Studythecontentofthetablebelowandaddothercriteriaandkinds

ofexercises.

Criteria for
classification of
communicative
exercises

Kindsofexercises

1.Typesofspeech
activity

Speaking:situational,descriptive,problem-solving,story-telling,game-
playing,etc.,
Listening:listeningwithwanderinggaps;tickinglexicalitems;listening
andlabeling;guessingfromthetext;listeningandmatching;completing
gapsinthetext;tickingtrueorfalsestatements;transferring
informationtoatable;commentingonthetext.
Reading:scanning,skimming,jig-sawreading,readingtwoormoretexts
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andfindoneproblem,retellingthetext,etc.
Writing:paragraphwriting,dictation,essay,report,annotation,etc.

2.Character of
speechactivity:

Productiveandreceptive.
Preparedandspontaneous(unprepared).
Oralandwritten.

5.Inyoulogwriteaboutasituationwhenyouusedonlycommunicative

typesofexercises.

Independentwork:

1.Study“TypicalTechniques”,whichweredescribedbyDianeLarsen-

Freeman60.Expandeddescriptionsofsomecommon/typicaltechniquesclosely

associatedwiththeDirectMethod.Thelistinghereisinsummaryformonly.

Thinkandaddsuitabletothedirectmethodtechniques.

1.ReadingAloud(Readingsectionsofpassages,playsordialoguesoutloud).

2.QuestionandAnswerExercise(Askingquestionsinthetargetlanguageand

havingstudentsanswerinfullsentences.)

3.StudentSelf-Correction(Teacherfacilitatesopportunitiesforstudentsto

self-correctusingfollow-upquestions,tone,etc).

4.Conversationalpractice(Teacherasksquestionforinvolvingstudentinto

theconversation).

5.Fill-in-the-blankExercise(Itemsusetargetlanguageonlyandinductive

ratherthanexplicitgrammarrules.)

6.Dictation(Teacherreadsapassagealoudvariousamountoftimesat

varioustempos,studentswritedownwhattheyhear).

7.Mapdrawing(Teacherreadsapassagethreetimes:1)innormalspeed,2)

phrasebyphrase,3)againinnormalspeed).

8.ParagraphWriting(Studentswriteaparagraphintheirownwordsusingthe

targetlanguageandvariousmodels.)

60Larsen-FreemanD.TechniquesandPrinciplesinLanguageTeaching.2-ded.-OUP,2003.-Pp.30-31.
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2.Studythephasesofworkingonthespeechactivities(takenfromR.P.

Milrud61).Workoutdifferentexercisesanddistributetheminaccordancewith

thegivenphases.

Communicative teaching is often organized in the three-phase

framework:pre-activity,while-activityandpost-activity.Pre-activityis

organizedtoarouseinterestinthelearnerstowardsthemaintask,to

motivateperformance,toactivateinlearnerstheirpriorknowledgeandto

preparethemforthelanguagethatmaybenecessarytoperformthemain

task.While-activityisorganizedasoralorwrittencommunicationandbased

onengagingthelearnersinthecommunicativetasks.Post-readingactivityis

areflectionontheideasandlanguagethatwasproducedduringthemain

activity.Thisphasealsoincludesadditionallanguagedrillsandintegration

withotherskills.

Phases Procedures

Teacher Learners
Pre-activity Increasing motivation.

Activation of prior
knowledge.

Getting involved.Reviewing
priorknowledge.

While-activity Using the information
gapandothertechniques.

Participatinginactivities.

Postactivity Reflectionontheused
techniques.

Reflectionondoingactivities.

CHAPTER 2.Historicalsurvey of teaching foreign languages

methodology

1.Foreignlanguageasaneducationalsubject

61MilrudR.P.EnglishTeachingMethodology.–M.:Drofa,2007.-P.
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Questionstobediscussed

1.1.Featuresofaforeignlanguageasacurricularsubject

1.2.TheimportanceofFLlearninginUzbekistan

1.3.Englishasaninternationallanguage

Keyterms:curricularsubject,featuresofthesubject,linguo-cultural

context,language education,multilingualism,polyculturalism,language

educationdiversity/variety,internationallanguage,globallanguage,lingua

franca,valuesofFLeducation,convergence.

1.1.Featuresofaforeignlanguageasacurricularsubject

TheDecreeofPresidentIslam Karimov"Onmeasuresforfurther

improvementofforeignlanguageslearning"asofDecember10,2012isakey

factorformodernizationofteachingforeignlanguagesatallstages,inwhich

theimportanceofteachingandlearning Englishacrossthecountrywere

pointed out.62 So,aforeignlanguagebecomesoneoftheimportant

educationalsubjects,atalleducationalinstitutions.

Thespecificfeaturesofaforeignlanguageasaneducationalsubject

areshowninitspurposes.InfactthatFLasthesubjectdoesn’tstrivefor

teachingtheoreticalknowledgemoreoverinformationaboutlinguisticscience.

Ifwesayaboutmanyothersubjectssuchasphysics,chemistry,andothers

theyareaimedatacquiringscientificknowledge.

ThespecificfeaturesofthissubjectaretoacquireFLforcommunication

withnativeandnon-nativespeakers,exactly,toacquirelanguagemeans,

behavioral patterns and discourse strategies for organization of

communication.TheEListhegoalandmeansofteachingandlearning.

62http://www.uzbekembassy.in/news/april_2013.htm.
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ThedifferencebetweenlearningaFLandthenativelanguage(Uzbekor

Russianasasubject)ismanifestedinthedirectionoftheFLtoformingand

developingcommunicativeskillsonthebasisofanothernewlanguagecode,

wheretheplaceofthelanguageisthemeansofcommunication.Thisidea

permeatesthewholeELteachingprocess.63 Thelevelofcommunicative

competenceinthenativelanguageastheresultofeducationismorefluent

theninFL.TherearesomelimitationsinFLcommunicativeskills,becausethe

socialfunctionofthenativeandFLarenotthesame.TheUzbek(native)

languagehasanofficialstatusanditisthelanguageofeveryday

communication,FListhemeansofeducationandfamiliarizationwithother

cultures;meansofcommunicationintheclassroomandoutsideit.

AnotherspecificfeatureofFLisconcludedinitsnon-subjectivenessand

heterogeneousness.FLismeansofformingandthenformulatingideasof

theobjectivereality.Thesubstanceandconsistencyofbackgroundsofthis

subjectaretakenfromliterature,history,etc.Inotherwords,thesubjectfor

speech (topics or themes) is borrowed from other disciplines.

HeterogeneousnessofFLisseeninknowingallaspectsoflanguageand

masteringlanguagesubskillsandskills,andalsoadditionalabilitiesare

necessaryforproductiveorganizationofcommunicationinthetarget

language.

Nowadayswithinthissubjectwemustteachboththelanguageandthe

culture.Itmeanstheimportanceofthelinguo-culturalcontextofeducation,

wheretheobjectsofteachingandlearningunderthissubjectare1)language

andculture,2)speechand3)speechactivities(listening,speaking,reading

andwriting).Fromthepositionofmethodologythissubject(thepointedout

componentsofthissubject)isorganizedwithinthreecategories:1)language

andculture,2)languageandcultureteaching,3)languageandculture

63ГезН.И.,ЛяховицкийМ.В.,МиролюбовА.А.Методикаобученияиностраннымязыкамвсреднейшколе.-М.:
Высшаяшкола,1982.-С.38.
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learning.

TheFLasthesubjectatschool,lyceumandcollegeiscompulsoryandhas

apracticalcharacter.TheteachingandlearningFLattheseinstitutions

contributestogeneralspeechdevelopmentandimprovementofthelevelof

thelanguageproficiencyalsointhenativelanguage.Theinterdisciplinary

linksaretakenintoconsiderationatschool,lyceumandcollege.TeachingFLat

lyceumandcollegeisconsideredasaprofileeducation.Theinterdisciplinary

dependsontheprofileoflyceumandcollege(e.g.humanitarianortechnical).

CollegestudentslearnFLtoobtaintheadditionalinformationforfuture

vocations,that’swhytheFLlinkswiththevocation-orientedsubjects.

FLteachingatcollegecanbedefinedatthemicrolevel(interms,for

example,ofvocabularyandvocation-orientedinformation)andatmacrolevel

–theprofessionalcommunicativetasks,thegenreofformatsofthose

communicativetasks,andthemodalitiesthroughwhichtheyareenacted64.For

example,theELteachingcurriculumforaMedicalCollegeisbasedonthe

mainlanguagetasksandlanguageskillsthatthefuturehealthcareproviders

wouldneedtobesuccessfulinthisfield.Theacquiredlanguageskillsasa

resultofeducationataMedicalcollegeincludeareasofinformationaluseof

Englishininteractionwithpatientsandtheirfamilies(suchasoffering

reassurance)andininteractionwithcolleagues(completingroutineforms,

charts,andinstructions).Theskillsalsotouchupondocumentedinterpersonal

usageofEnglishthatthemedicalnurseswouldneed(suchasexpressing

empathy).

1.2.TheimportanceofFLlearninginUzbekistan

TheFLeducationhassocialandpersonal-orientedvalues.Dynamic

processesinallspheresinUzbekistanneedacquiringoneortwoFL.The

64SalasS.MercadoL.A.&et.all.EnglishforSpecificPurposes:NegotiatingNeeds,possibilities,and
Promises//EnglishTeachingForum.No4,2013.-P.13-14.
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richnessofthecountryundertheconditionsofmarketeconomyand

informationtechnologiesdevelopmentcanbeachievedwiththehelpofhuman

resources–theimportantfactorofeconomicandsocialprogress.TheFL

educationcontributestosolvethisimportantobjective.Accordingtotheview

ofthePresidentoftheRepublicofUzbekistanweshouldcreatethe

necessaryconditionsfortheyouthtoacquiredeepknowledgeandmodern

professionsandtrainahighlyqualifiedworkforce,youngspecialistscapable

oftakingonresponsibilityforthefutureandfurtherdevelopmentofthe

country.65PresidentI.Karimovalsostatesthatinthesystemofeducationwe

attachagreatimportancetoteachingpupilsnotmerelyliberalartsand

vocationalskills,butalsorequiredlearningofforeignlanguages,forthisis

criticalforthemtomaintainproactivecommunicationwiththeircounterparts

abroad,getextensiveknowledgeofeverythingthatisgoingonaroundthe

globe,andcommandtheaugustworldofintellectualtreasure.66

Atpresenttimepersonal-orientedvalueofFLeducationiscalledforth

thefollowings:

1.understandingtheimportanceofFLasameansofcommunicationin

multilingualandpolyculturalworld;

2.havingimaginationsaboutrequirementstohis/herlevelofFLproficiency

atallstagesofeducationandtechnologiesofitsassessment;

3.individualsneedinlearningFLanditspracticalusing.

ExactlythelastonedeterminesprestigeoftheFLanditslearningfor

individuals.

Undertheconditionsofdevelopingmultilingualismwecannolonger

affordtoremainmonolingual.SuccessivereformingoccurredinUzbekistan

demandsallpeoplestospeakavarietyoflanguages.LearningFLnolongera

pastime:itisanecessity.Itisknownthatlearningaforeignlanguageresults

65AddressbyPresidentI.KarimovattheOpeningCeremonyofInternational Conference18February2012.
66Ibid.
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instudentsachievinggreaterdivergentthinking,creativity,andcognitive

developmentcomparedtomonolingualstudents.WhenstudentslearnaFL

theyhaveatendencyofoutscoringthosewhoareproficientinonlyasingle

languageontestsofnonverbalandverbalintelligence.

Globalobjectiveofanyeducationalsystemispreparationofyoung

generationforadequateparticipationinallfieldsofactivityofasociety.For

achievement of this objective educationalprocess should be under

constructioninviewoffeaturesofprogressofamodernpolyculturalsociety

forwhichpluralityofcooperatinglanguagesandculturesarecharacteristic,

first,andsecondly,pluralityoftextsandthetextformatscirculatingin

globalinformationspace,createdbymodernmeansofamasscommunication.

DevelopmentofmultilingualisminUzbekistanmeanslearningFL,butat

thesametimeitaimstostrengthenanddevelopthenativeandsecond

languagesofthoselivinginUzbekistan.Thelanguageandculturaldiversity

aredealtwithasvalueelementsoftheworldculturalheritageandthe

philosophy of interculturalsocialinteraction in any multilingualand

polyculturalspace.

1.3.Englishasaninternationallanguage

Englishhasbecomeaninternationallanguageanditsrangeoffunctions

isincreasingeverywhereincludingUzbekistan.

InternationalLanguageHegemonyoftheEnglishlanguageisaglobal

phenomenonandtheonsetofmoderntechnology,thecomputer;andasthe

choicelanguageoftheacademiawillfurtherstrengthenit.MelviaA.Hasman

reportedaboutthreefactorsofEnglishspreading:1)usageinscience,

technologyandcommerce;2)theabilitytoincorporatevocabularyfromother

languages;3)theacceptabilityofvariousEnglishdialects67.Today,inthe

67HasmanM.A.TheRoleofEnglishinthe21stCentury//EnglishTeachingForum.V.38,No1.-Pp.3.
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information age,developing information-communication technology and

Internet-mediationcommunicationdemandsknowingEnglish.International

cooperationinallspheresoflifeisorganizedontheEnglishlanguage.

ForthelastperiodEnglishoccupiedthefunctionoflinguafranca–

language-mediatorfortherepresentativesofcommunication.Sometimesit

iscalledthelanguageofinternationalpoliticsanddiplomacy,business

communicationandinternationalconferences.Itisalsounderstoodas

language-mediator for non-native speakers within intercultural

communication.AnnIfestates,“Thismayinvolveinteractionbetweenmother

tongue(L1)speakersandthoseusingasecondorforeignlanguage(L2);or

betweenspeakersusingdifferentvarietiesofthesameL1,aswithinthe

varied English speaking or Spanish-speaking world,where cultural

assumptionsarenotnecessarilyshared,inspiteofasharedlanguage”68.Thus,

allpartiesusealanguageadoptedforthepurposesofwidercommunication.

Fromthelinguisticpointofviewthesimplicityoflanguagestructuresis

recognizedinthelinguafranca.

Itistimetoanswerthequestion“Whyisitimportantforustolearn

English?” Allnon-nativespeakersmaydistinguishthefollowingmajor

reasons:

1.Englishmaybeafactorforobtainingbetteremploymentopportunities.

2.Englishisthemediumofcommunicationforbusiness,recreationand

competitivetournaments.

3.Englishisalmostmandatoryforlearnerspursuinghigheracademic

achievementsandpublishingofone’sfindings.

4.TheknowledgeofEnglishmayprovidehighersocialstandingor

identityinmanycases.

68IfeA.ARoleforEnglishasLinguaFrancaintheForeignlanguageClassroom?/SolerE.A.,SafondJorda
M.P.(eds).InterculturallanguageUseandLanguageLearning.-Springer,2007.-P.79.
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Therefore,theEnglishlanguageempowersapersonbothintermsof

socialandmaterialpower.Thuswecanseetheattractiontowardslearning

English.

Thechoicesthatthelanguagecommunitieshaveiseithertohave

subtractivelearningofEnglishandforgetone’sownlinguisticheritage,asis

happeningmostlyindevelopingcountries;ortomakethelearningprocess

additivebyretainingone’sownlanguageintact.Itcanbeassumedthatthe

lateralternativeismoreacceptable.

SpreadingEnglishmakesanappearanceofmanytopicalissues;allpeople

areinterestedinthem.Thefirst,theroleofotherforeignlanguagesis

decreasing.Itfollowstodecreasinghoursforteachingotherforeign

languagesasGerman,Frenchateducationalinstitutionsandaseffectto

unemploymentforthespecialistsoftheselanguages.

Thesecond,itleadsustowardsconvergenceofallworldlanguagesinto

onegiantEnglishlanguage.Becauseoftheadventofprinting,andmore

recently,media,languages,specificallyEnglish,arebeingstandardizedso

thatthereisuniformityinthemannerwewriteandspeak.Manybelievethis

tobeapositivesteptowardsworldunification.Theremaybeadvantagesin

uniformity,butthequestionis–doesitoutweighthedisadvantagesthatit

mightbringintheformof‘languagedeath’?TheprominenceofEnglish

mightbeanindicatorofdeclineofotherlanguages.Whenalanguageislost,it

isnotonlythemeansofcommunicationthatislostwithit.Thereare

contextualandculturalassociationswithlanguages,andinaddition,italso

formsthecorporaofaccumulatedknowledgeofacommunity.Allthiswillalso

belostwiththedyinglanguage.Moreover,thereisastrongaffinityofthe

languagewiththeidentityofapersonoracommunity.AlthoughEnglishmay

providewithalternateidentity,theprimaryformofidentityshallbelost,

especiallyifthelearningofEnglishissubtractiveintermsofthefirst
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language.

Questions:

1.ThinkaboutcoreoftheFLasthesubject.

2.ArethereanydifferencesbetweentheFLandnativelanguageas

subjects?

3.Whatdowemeanbythelinguo-culturaleducation?

4.DiscusstheroleofFLknowing?

5.Explaintheterms“multilingual”and“polycultural”?

6.NamethereasonsandfactorsofspreadingEnglishastheGlobal

language.

Tasks:

1.DiscusspositiveandnegativesidesoftheGloballanguage?

2.TellaboutthebenefitsoflearningtheEnglishlanguageatallstages

ofeducationforyourcarrier?

Independentwork:

1.DescribetheFLasasubjectfromthepositionofbringingupand

developinggoalsofeducationinthewrittenform.

2.SearchtheinformationaboutspecificfeaturesoftheEnglish

languageaslinguafrancaandpreparethewrittenpresentation.

2.Teachingforeignlanguagesintheworld

Questionstobediscussed
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2.1.HistoricalsurveyofFLteachingintheworld

2.2.LanguageeducationinEurope

2.3.LanguageeducationintheUnitedStates

Keyterms:tutor,practiceversuslearningrules,formalstudyversus

informaluse,grammar-translationmethod,structuralsyllabus,directmethod,

language diversity,audio-lingualmethod,TransformationalGenerative

Grammar,Input Hypothesis,language immersion,minimalist approach,

directedpractice,Pimsleurmethod,Silentway,Totalphysicalresponse,

blendedlearning,privatetutoring,

2.1.HistoricalsurveyofFLteachingintheworld

Languageteachinghasbeenaroundandchangingoverthecenturies.It

isveryinterestingtolookbackatthehistoryofFL.Itservesustogetto

knowthedifferenttrendsandchoosethebestwaytoteachtheFL.

ThehistoryofFLteachinggoesbackatleasttotheancientGreeks.

Theywereinterestedinwhattheycouldlearnaboutmindandthewillthrough

languagelearning.TheRomanswereprobablythefirsttostudyaFL

officially.TheystudiedGreek,taughtbyGreektutorsandslaves.Their

approachwaslessphilosophicalandmorepracticalthanthatofGreeks.

InEuropebeforethe16century,muchofthelanguageteaching

enclosedteachingLatintopriests.Inthe16and17centuries,Frenchwasa

linguafrancaforspeakingtoforeigners.MostlycourtmembersspokeFrench,

andalsoitwasarequiredlanguagefortravelers,tradersandsoldiers.French

wasgreatlytaughtthroughoutthisperiod,andastudyofdocuments,

textbooks,literatureindicatethatlanguageteachersofthattimewere

consideringthesameissuesthatarebeingconsideredtoday.Thesecontained
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issuesaboutpracticeversuslearningrulesandformalstudyversusinformal

use.

ThestatusofLatinchangedduringthisperiodfromalivinglanguage

thatlearnersneededtobeabletoread,writeandspeak,toadeadlanguage

whichwasstudiedasanintellectualexercise.Theanalysisofthegrammarand

rhetoricofClassicalLatinbecamethemodellanguageteachingbetweenthe

17and19centuries,atimewhenthoughtaboutlanguageteachingbecame

fixedinEurope.Emphasiswasonlearninggrammarrulesandvocabularyby

rote,translations,andpracticeinwritingsamplesentences.Thetranslatedor

writtensentencesbystudentswereexamplesofgrammaticalpointsand

usuallyhadnotmuchrelationshiptotherealworld.Thismethodbecame

knownasthegrammar-translationmethod.Thoughsomepeopletriedto

challengethistypeoflanguageeducation,itwasdifficulttoovercomethe

attitudethatClassicalLatin(andtoalesserdegreeGreek)wasthemost

ideallanguageandthewayitwastaughtwasthemodelforthewaylanguage

shouldbetaught.Whenmodernlanguagesweretaughtasapartofthe

curriculum,beginninginthe18century,theywereusuallytaughtusingthe

samemethodasLatin.

Thegrammar-translationmethodwasthedominantFLteachingmethod

inEuropefromthe1840stothe1940s,andaversionofitcontinuestobe

widelyusedinsomepartsoftheworld,eventoday.However,evenasearlyas

themid-19th,theoristswerebeginningtodoubtabouttheprinciplesbehind

thegrammar-translationmethod.Changeswerebeginningtohappen.There

wasanimpressivelylargedemandforabilitytospeakFL,andvarious

reformersbeganreconsideringthenatureoflanguageandoflearning.

AmongthesereformersweretwoFrenchmen,C.MarcelandF.Gouin,andan

Englishman,T.Pendergast.Throughtheirunrelatedobservations,they

concludedthatthewaythatchildrenlearnedlanguagewasrelevanttohow



112

adultsshould learn language.Marcelemphasized the significance of

understandingmeaninginlanguagelearning.Pendergastproposedthefirst

structuralsyllabus.Heproposedarranginggrammaticalstructuressothat

theeasiestweretaughtfirst.Gouinbelievedthatchildrenlearnedlanguage

throughusinglanguageforasequenceofrelatedactions.Hestressed

presentingeachitemincontextandusinggesturestosupplementverbal

meaning.

Thoughtheideasoftheseandotherreformershadsomeinfluencefor

atime,theydidn’tbecomewidespreadorlastlong.Theywereoutsideofthe

establishededucationalcircles,andthenetworksofconferencesandjournals

whichexisttodaydidn’texistthentospreadtheirideas.

Nevertheless,inthelate1800sandearly1900s,linguistsbecame

interestedintheproblem ofthebestwaytoteachlanguages.These

reformers,asHenrySweetofEngland,WilhelmVictorofGermany,andPaul

PassyofFrance,believedthatlanguageteachingshouldbebasedon

scientificknowledgeaboutlanguage,thatitshouldbeginwithspeakingand

expandtootherskills,thatwordsandsentencesshouldbepresentedin

context,thatgrammarshouldbetaughtinductively,andthattranslation

should,forthemostpart,beavoided.Theseideasspread,andwere

consolidatedinwhatbecameknownastheDirectmethod,firstofthenatural

methods.TheDirectmethodbecamepopularinlanguageschools,butitwas

notverypracticalwithlargerclassesorinpublicschools.

Intheearlytomid-1900sdevelopmentsinotherfieldssuchas

psychology,behaviorism hashadagreateffectonlanguageteaching

resultingintheaudio-lingualmethod.Theaudio-lingualmethodhasstudents

listentoorviewtapesoflanguagemodelsactinginsituations.Students

practicewithvarietyofdrills,andtheirinstructoremphasizestheuseofthe

targetlanguageatalltimes.Theaudio-lingualmethodwasusedbytheUnited
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StatesArmyfor“crash”instructioninFLduringWorldWarII.Despitethe

documentedsuccessoftheseprograms,theyarenolongercommon.

IntheyearsfollowingWorldWarII,greatchangestookplacethat

influencedonlanguageteachingandlearning.Languagediversitygreatly

increasedsothereweremorelanguagestolearn.Expansionofschooling

meantthatlanguagelearningwasnolongertheprivilegedoftheelitebut

somethingnecessaryforwideningrangeofpeople.Moreopportunitiesfor

internationaltraveland businessand internationalsocialand cultural

exchangesincreasedthedemandforlanguagelearning.Asaresult,renewed

effortsweremadeinthe1950sand1960sto1)usenewtechnology(e.g.,tape

recorders,radios,TVandcomputers)effectivelyinlanguageteaching,2)

explorenew educationalmodels(e.g.,bilingualeducation,individualized

instruction,etc.)and3)establishmethodologicalinnovations(audio-lingual

method).Yet,thedesiredincreaseintheeffectivenessoflanguageeducation

didn’tcomeabout,andsomeofthetheoreticalfootingsofthedevelopments

werecalledintoissue.

Thestartofthemid-1960sisdistinguishedbyarangeoftheoretical

challengestotheaudio-lingualmethod.LinguistNoamChomskychallenged

thebehavioristmodeloflanguagelearning.Heproposedatheorycalled

TransformationalGenerativeGrammar,asperwhichlearnersdonotacquire

anendlesslistofrulesbutlimitedsetoftransformationswhichcanbeused

overandoveragain,(e.g.,asentenceischangedfromaffirmativetoa

negativesentencebyaddingnotandtheauxiliaryverb.)sothatthelanguage

learnercanformbignumberofsentences.

Othertheoristshavealsoproposedideasinfluencinglanguageteaching.

StephenKrashen,forexample,studiedthewaythatchildrenlearnlanguage

andappliedittoadultlanguagelearning.HeproposedtheInputHypothesis,

whichstatesthatlanguageisacquiredbyusingcomprehensibleinput(the
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languagethatonehearsintheenvironment)whichisslightlybeyondthe

learners’presentproficiency.

Therehavebeenbigdevelopmentssincetheearly1970s.Individualized

instruction,development of communicative approach,more humanistic

approachtolanguagelearningandfinallyagreaterstressonauthenticityin

languagelearninghasbecomemorerequired.Some“newmethods”have

gainedfollowings.

Communicativelanguageteaching(CLT)isanapproachtotheteaching

languagesthatemphasizesinteractionasboththemeansandtheultimate

goaloflearningalanguage.Despiteanumberofcriticisms,itcontinuestobe

popular,particularlyinEurope,whereconstructivistviewsonlanguage

learningandeducationingeneraldominateacademicdiscourse.

Languageimmersionputsstudentsinasituationwheretheymustusea

FL,whetherornottheyknowit.Thiscreatesfluency,butnotaccuracyof

usage.French-languageimmersionprogramsarecommoninCanadainthe

stateschoolsystemaspartofthedrivetowardsbilingualism.

Minimalist/Methodist approach (PaulRowe’s minimalist/Methodist

approach)isunderpinnedwithPaulNation’sthreeactionsofsuccessfulESL

(Englishasasecondlanguage)teachers.Initiallyitwaswrittenspecifically

forunqualified,inexperiencedpeopleteachinginEFL(EnglishasFL)

situations.Stillexperiencedlanguageteachersarealsorespondingpositively

toitssimplicity.Languageitemsareusuallyprovidedusingflashcards.There

isafocusonlanguage-in-contextandmulti-functionalpractices.

Directedpracticehasstudentsrepeatphrases.Thismethodisusedby

USdiplomaticcourses.Itcanquicklyprovidephrasebook-typeknowledgeof

thelanguage.Withintheselimits,thestudent’susageisaccurateandprecise.

Converselythestudent’schoiceofwhattosayisnotflexible.

LearningbyteachingisawidespreadmethodinGermany(Jean-Pol
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Martin).Thestudentstaketheteacher’sroleandteachtheirpeers.An

importanttargetisdevelopingweb-sensibility.

ThePimsleurlanguagelearningsystemisbasedontheresearchofand

modelprogramsdevelopedbyAmericanlanguageteacherPaulPimsleur.Over

adozenaudio-tapeprogramsnowexisttoteachvariouslanguagesusingthe

PimsleurMethod.

Severalmethodologiesthatemphasizeunderstandinglanguageinorder

tolearn,ratherthanproducingit,existasvarietiesofthecomprehension

approach.TheseincludeTotalPhysicalResponseandthenaturalapproachof

StevenKrashenandTracyD.Terrell.

TheSilentWayisadiscoverylearningapproach,proposedbyGaleb

Gattegnointhe50softhelastcentury.Itisoftenconsideredtobeoneof

thehumanisticapproaches.ItiscalledTheSilentWaybecausetheteacheris

usuallysilent,leavingroomforstudentstotalkandexplorethelanguage.Itis

oftenassociatedwithCuisenairerodsandwallchartswherewordsarecolour-

coded;eachphonemeadifferentcolour.

Besidesvoluminousmethodsandapproachestherearecertainlearning

strategiesthatplaybigroleinlanguageteaching/learning.

Codeswitching,i.e.changingbetweenlanguagesatsomepointina

sentenceorutterance,iscommonlyusedcommunicationstrategyamong

languagelearnersand bilinguals.Whiletraditionalmethodsofformal

instructionoftendiscouragecodeswitching,students,especiallythoseplaced

inalanguageimmersionsituation,oftenuseit.Ifviewedasalearning

strategy,whereinthestudentusesthatargetlanguageforanyelementof

anutterancethattheyareunabletoproduceinthetargetlanguage,thanit

hastheadvantagesthatitencouragesfluencydevelopmentandmotivation

andasenseofaccomplishmentbyenablingthestudenttodiscusstopicsof

interesttohim orherearlyinthelearningprocess–beforerequisite
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vocabularyhasbeenmemorized.

Blended learning combinesface-to-face teaching with distance

education,frequentlyelectronic,eithercomputer-basedorweb-based.Ithas

beenamajorgrowthpointintheELT(EnglishlanguageTeaching)industry

overthelasttwodecades.

Somepeople,yet,usethephrase“BlendedLearning”toreferto

learningtakingplacewhilefocusisonotheractivities.Forexample,playinga

cardgamethatrequirescallingforcardsmayallowblendedlearningof

numbers(1to10).

Privatetutoring,i.e.tutoringbyanativespeakercanbeoneofthemost

effectivewaysoflearning.However,itrequiresaskilled,motivatednative

tutor,whichcanbearare,expensivecommodity.Thattutormaydrawonone

orseveraloftheabovemethods.

Besidesproposedmethodsandapproachesthroughhistory,thereare

alsosomeothermeansthatbroadenthechoiceoflearningFLlikelanguage

studyholidays,languageeducationontheinternet,etc.

Anincreasingnumberofpeoplearenowcombiningholidayswith

languagestudyinthenativecountry.Thisenablesthestudenttoexperience

thetargetculturebymeetinglocalpeople.Suchaholidayoftencombines

formallessons,culturalexcursions,leisureactivitiesandhomestay,perhaps

withtimetotravelinthecountryafterwards.Languagestudyholidaysare

popularacrossEuropeduetotheeaseoftransportationandtothesmall

geographicaldistances.ManyindividualstraveltotheUKalonetolearn

English.

TheinternethasemergedasapowerfulmediumtoteachandlearnFLs

whichprovidesabeneficialsupplementtorealworldlanguageschooling.

Websitesprovidelanguageexchange,i.e.twouserswithcomplementary

languageskills,e.g.,anativeEnglishspeakerandanativeChinesespeaker
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whoareeagertolearnoneanother’slanguagefromdifferentcountries,can

teacheachothertheirlanguages.

Thereareanumberofportalsthatofferlanguagecontent,somein

interactiveform.Contenttypicallycomprisesphraseswithtranslationin

multiplelanguages,textspeechengines,learningactivitiessuchasquizzesor

puzzlesbasedonlanguageconceptsforfree.

2.2.LanguageeducationinEurope

1995EuropeanCommission’sWhitePaper“Teachingandlearning–

Towardsthelearningsociety”,statedthat“uponcompletinginitialtraining,

everyoneshouldbeproficientintwoCommunityFL”.TheLisbonSummitof

2000definedlanguagesasoneofthefivekeyskills.

Infact,evenin1974,atleastoneFLwascompulsoryinallbuttwo

Europeancountries(IrelandandtheUnitedKingdom,apartfromScotland).

By1998nearlyallpupilsinEuropestudiedatleastoneFLaspartoftheir

compulsoryeducation,theonlyexceptionbeingtheRepublicofIreland,where

primaryandsecondaryschoolchildrenlearnbothIrishandEnglish,butneither

isconsideredaFL.PupilsinuppersecondaryeducationlearnatleasttwoFLs

in Belgium’s Flemish community, Denmark, Netherlands, Germany,

Luxembourg,Finland,Sweden,Switzerland,Greece,Cyprus,Estonia,Lithuania,

Poland,Romania,Serbia,SloveniaandSlovakia.

InEurope,atthestartofFLteaching,pupilshavelessonsforthreeto

fourhoursaweek.CompulsorylessonsinaFLnormallystartattheendof

primaryschoolorthestartofsecondaryschool.InLuxembourg,Norway,Italy

andMalta,ontheotherhand,thefirstFLstartsatagesixandinBelgium’s

Flemishcommunityatage10.AbouthalfoftheEU’sprimaryschoolpupils

learnaFL.

Inmajorityofcountries,thecurriculalisttheFLfromwhichpupilsmay
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choose.Theycommonlyofferfromtwotosixlanguages(English,French,

German,Spanish,Russian,Italian,Dutch).Theefforttodiversifytheoffer

gainedmomentuminthe1900s.Inpractice,however,fewschoolsofferall

languageslistedinthecurricula.Significantly,inmanycountriespupilsare

notfreetochoosethefirst–orsometimeseventhesecond–compulsoryFL.

Inmostsuchcases,Englishismandatory.

AvailablestatisticsonthebreakdownofpupilsbyFLstudiedshowthat

Englishisoverallthemoststudiedlanguage,atbothprimaryandsecondary

level.ThehighestpercentagesofEnglishlearnersarefoundaboveallinthe

EUcountries.OnlyinsomecountriesdoFrenchorGermancomefirst,

althoughoneorotherisoftentaughtasthesecondlanguageintheEU

countries.Russian,German,andEnglishmostfrequentlyappearasthesecond

compulsorylanguageincentralandeasternEuropeancountries.

ManyEuropeanslearnFLatamuchfasterratethanAmericanstudents

becausetheirlanguageeducationismoreintensiveandmaystartata

youngerage.

DespitethehighrateofFLteachinginschools,thenumberofadults

claimingtospeakaFLisgenerallylowerthanmightbeexpected.Thisis

particularlytrueofnativeEnglishspeakers:inrecentsurvey,62%ofpeople

can’tspeakanyotherlanguagesapartfromEnglish,38%ofBritonsspeakat

leastoneFL,18%speaktwoandonly6%ofthepopulationspeaksthreeor

more.

TheEUaverageshowedthat56%speakatleastoneFL,28%speakat

leasttwoand11%speakthreeormore.ThesurveyconfirmedthatEnglish

wasthemostwidely-spokenFL.51%ofEUcitizenscanhaveaconversationin

English.

Insomecountries,learnershavelessonstakenentirelyinaFL:for

example,morethanhalfEuropeancountrieswithminorityorregional
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languagecommunityusepartialimmersiontoteachboththeminorityandthe

statelanguage.

Inthe1060sand1970s,somecentralandeasternEuropeancountries

createdasystemofbilingualschoolsforwell-performingpupils.Subjects

otherthanlanguagesweretaughtinaFL.Inthe1990sthissystemwas

openedtoallgeneraleducation,althoughsomecountriesstillmakecandidates

sitanentranceexam.AtthesametimeBelgium’sFrenchcommunity,France,

TheNetherlands,AustriaandFinlandalsostartedbilingualschoolingschemes.

Germanymeanwhilehadestablishedsomebilingualschoolsinthelate1960s.

ManyEuropeancountrieshaveadaptedtheirFLteachingatthe

nationalleveltotheframeworksandstandardsarticulatedbytheCouncilof

Europe’slanguage policy and activities.Modern Languages:Learning,

Teaching,Assessment.ACommonEuropeanFrameworkofReference(CEFR)

developedandrevisedoverthepastdecadeshashadhighinfluence.Itwas

saidbeforethat,theFrameworkisaplanninginstrumentthatprovidesa

commonbasisandterminologyfordescribingobjectives,methodsand

approaches,skills,practicesandassessmentsinlanguageteaching,anditis

usedforplanningsyllabuses,examinations,teachingmaterials,andteacher

trainingprogramsthroughoutEurope.

ThebasicobjectivesofFLteachingandthemajormethodological

approachesarethesameinallEU.Allcurriculaexplicitlyorimplicitlyreferto

thecommunicativeapproach.Theprimeobjectiveistoenablelearnersto

communicateand expressthemselvesinaFL.Allcurriculatherefore

emphasizethoseobjectivesandcontentsthatpertaintocommunication.These

areexpressedbywayoffourareasofproficiency,knownasthefourmajor

skills:listening,reading,speaking,andwriting.Mostoften,theseskillsare

givenequaltreatmentintermsofpriority.Somecountries,thoughemphasize

oralandauralskills(speakingandlistening),whicharesometimesassociated
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withreadingskills.Grammaticalknowledgeisasarulepresentedasameans

ofachievingcommunicationproficiency.Theroleandimportanceofgrammar

are thus subordinate to communication-related objectives.The only

differencesobservedbetweencountriesrelateprimarilytotheextentto

whichthisisso.Consequently,somecurriculadonotexplicitlyrequirethe

achievementofagivenlevelofgrammaticalproficiency.Othercurricula

insteadclearlysetoutgrammaticalobjectives,orevendrawuplistsof

grammaticalelementstobetaught.

2.3.LanguageeducationintheUnitedStates

MoststudentsstartlearningaFLinhighschoolorlatemiddleschool.

Studentsaresometimesrequiredtotakeacertainamount(onaveragetwo

years)ofFLstudyinordertograduate;insomestatesorschoolsystems;this

isarequirementonlyofcertaingraduationplans(e.g.,collegepreparatory).

ThemostpopularlanguageisSpanish,duetothelargenumberofrecent

Spanish-speakingimmigrantstotheUS.OtherpopularlanguagesareFrench,

GermanandJapanese.Latinusedtobemorecommon,buthasfallenfrom

favoursomewhat.DuringtheColdWar,theUSgovernmentforcedforRussian

education,andsomeschoolsstillmaintaintheirRussianprograms.Other

languagesrecentlygainingpopularityareChinese(especiallyMandarin)and

Arabic.

Questionsandtasks:

1.WhendidbeginthehistoryofFLTintheworld?

2.WhydidLatinlanguageasFLdominateintheworld?

3.CanyouexplainthecoreoftheGrammartranslationmethod?
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4.WhytheDirectmethodiseffectiveinFLT?

5.ThinkaboutadvantagesoftheAudio-lingualmethod.

6.DiscussthebasicobjectivesofFLteachingandthemajormethodological

approachesinEU.

7.WhatcanyousayaboutFLTinUSAandBritain?

Independentwork:

1.StudythematerialaboutForeignLanguageTeachinginSchoolsin

EuropeintheInternetrecourse:http://www.eurydice.org.

2.FindinformationaboutFLTinGreatBritainandpreparethe

presentation.

3.TeachingforeignlanguagesinUzbekistan

Questionstobediscussed

3.1.Thehistoricalreviewofteachingforeignlanguagesinsettlementsof

Uzbeksatancienttimes.

3.2.ThemainperiodsofteachingforeignlanguagesinUzbekistan.

3.3.ThefeaturesoftheV-VIIperiodsofforeignlanguagesteachingin

Uzbekistan.

Keyterms:historyofFLteachingdevelopment,periodsofteachingFL,

maktabandmadras,gymnasiums,bilinguism,multilinguism,classicaland

practicaldirections,scientificworks,trainingtheFLteachers,theclergy

educationalinstitutions,Russian-speakingschools,Uzbek-speakingschools,

Nationalcurricular,FLtextbooks,FLTmethodology.
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3.1.Thehistoricalreviewofteachingforeignlanguagesinsettlementsof

Uzbeksatancienttimes

TeachingforeignlanguagesinUzbekistanhasalong-lastinghistorythat

wasdescribedindetailsbyprof.J.J.Jalolovinhisworks69.

Fromtheancienttimesbilinguismandmultilinguismwerewidelyspreadon

theterritoryofUzbekistan.TheUzbekpeoplelearnedtheTajiklanguageand

otherlanguagesfromchildhood.Forexample,AmirTimursincehischildhood

freelyspokeinTurkishandTajiklanguages70.

Peopleslivingatthattimeinthisareaalwaysknewlanguagesofeach

other.TheUzbekpeopletriedtolearnlanguagesofneighboringanddistant

states. AtthattimeamongthepopulationofourhomelandtheArabic

languagealsobecamewidelyextended,asaneffectofspreadingIslamic

religion.

Alotofarchivaldocumentsgaveevidencethatuntilthesecondhalfof

theXXcenturymaktabandmadrasahstudents(Muslimschools)hadacquired

theArabicalphabetandvocabulary,learnedbyheartsomepartsoftheKoran,

learnedtoreadandwritetheShariatLaws.Self-studyoftheFLwas

extended,sometimesthestudentsfocusedonclassicalliteratureoftheEast,

learningbyheartpoems.ThemaingoaloftheArabiclanguagelearningwasto

knowitasthelanguageofreligion,whilethePersianlanguagewasthe

languageofscience,literatureandtrade.Theleveloflanguageproficiency

andlearningperioddependedonqualificationofteachersandstudents’

needs.Itisknownthatprogressivethinkersandscientistofthetimesuchas

MuhammadMusaKhoresmiy,AhmadFerghani,AbuNasrFarabi,AbuRayihan

Beruni,AbuIbnSino,Ulugbek,AlisherNavoiandotherswerepolyglots.

69JalolovJ.J.Chettilo’qitishmetodikasi.ForeignLanguagesTeachingMethodology.-Toshkent:O’qituvchi,
2012.-P-133-144.
70SeethebookbyJ.J.Jalolov:YakubovskyA.Yu.//Inbook:HistoryofthepeopleofUzbekistan.Timurandhis
time.V.1.p.VII.,ch.I.-Tashkent:ANUZSSR,1950.-P.345.
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KnowingdifferentlanguagestheycouldstudytheworksoftheEasternand

Westernscientistsandcreatedtheirownoriginalworks71.

InCentralAsia(beforejoiningRussia)theorientallanguagesteaching

wasconductedundertwodirections:1)classical–teachingoftheArabic

languageatmaktabsandmadrasahwheretheattentionwaspaidattentionto

grammar,orthoepy(rulesforcorrectpronunciation)andstylisticfeatures;2)

practicalmethod of acquiring the language – while trading with

representativesofaliencountries.

AsaresultofannexingTurkestanbytheRussianTsar,apeculiar

bilateralsystemofeducationtookplaceintheterritoryofUzbekistan.Onthe

onehandawidespreadnetworkofelementaryMuslim schoolsunderthe

governmentofmosquesandmadrasahwasfunctioningwherethemain

objectivewastoteachtheIslamdoctrines.Ontheotherhandschoolswith

Russian-speakingteachingstartedtobeorganized.By1867theirquantity

reached10schools.AccordingtoacademicianV.V.Bartold,underthegovernor

ofareaKauffmantheMuslimorganizations,includingeducationalinstitutions

wereopened»72.MigrationofalargenumberoftheRussian-speaking

populationintoUzbeklandandbourgeoisiechangesinthelocalconditions

influencedtheeducationsystem.Secondaryeducationalinstitutionsforthe

Russian-speakingpopulationwereopenedinthisregion.

By1906,lessonswereconductedinRussianinfivegymnasiumsforboys

andfivegymnasiumsforgirls,inseminariesforteachers,intheTashkent

militaryschoolandinmanyothereducationalinstitutions.Alongsidewiththis,

four-yearRussian-nativeschoolswereopened.Thepurposewastoteachthe

Russian language tolocalpeople fortheirfurtherwork in various

organizations.

71JalolovJ.,G.Tojieva.Historicaloutlineofforeignlanguageteaching(FLT)inUzbekistan.In:Advanced
ScienceJournal.–USA.–2012–Volume2012Issue5.–Pp.58.
72SeethebookbyJ.J.Jalolov:BartoldV.V.HistoryofculturallifeofTurkestan.V.1,p.1.-M:Publishinghouse
ofeastliterature.1961.-P.297.
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AtthattimeFLteachingandlearninginUzbekistanwasdictatedby

politicalandpracticalgoals.IntheseventiesoftheXIXcenturyitwas

importanttostudytheEuropeanlanguagesacrossRussiabecauseofthe

rivalrybetweenRussiaandBritainincolonizationofEasterncountries.

DependingonthedominantpositionofFLinUzbekistanmanywordswere

borrowedfromdifferentlanguagesintotheUzbeklanguage.

3.2.ThemainperiodsofteachingforeignlanguagesinUzbekistan

ThemainperiodsofteachingFLinUzbekistanweredefinedbyR.A.

Zaripova73andsomeperiodswasclarifiedandaddedbyJ.J.Jalalov74.Taking

intoconsiderationJ.J.Jalalov’sclarificationsthehistoryofteachingand

learningFLinUzbekistancanbedividedintothefollowingperiods:

- theIperiod–before1917;

- theIIperiod–from1917uptothebeginningof1930;

- theIIIperiod–from1930uptothefirsthalfof1940;

- theIVperiod–fromthemiddleof1940uptothebeginningof1960;

- theVperiod–from1960uptothebeginningof1970;

- theVIperiod–from1970upto1990;

- theVIIperiod–from1991–tothepresenttime.

Thespecificsofthefirstfourperiods(I,II,III,IV)canbecharacterized

withreferencetoJ.J.JalolovandA.A.Klevan’sarticle75.

AtthefirstperiodtheWest-EuropeanlanguagesweretaughtatCadet

CorpsandtheRussiangymnasiumsopenedinTashkent,Samarkand,Ferghana

(formerScobelev),KokandandAndijan.Butthechildrenofworkershadno

opportunitytostudythere.

73ЗариповаР.А.ИзучениеиностранныхязыковвТуркестане(1865-1924гг.)Нукус:Каракалпакстан,1971.–
152с.
74JalolovJ.J.Chettilo’qitishmetodikasi.ForeignLanguagesTeachingMethodology.-Toshkent:O’qituvchi,
2012.-P-133-144.
75ДжалаловД.Д.,КлеваньА.А.КисториипреподаванияиностранныхязыковвУзбекистане.//Ученые
запискаюВып.7.-Т.НИИПН,1964.-С.320-336.
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AtgymnasiumsfortheboystheGermanandFrenchlanguageswere

compulsory.Thelocalpopulationstudiedatmaktabsandmadrasahs,wherethe

ArabicandPersianlanguagesweretaught.Butthelevelofthelanguage

proficiencywasverylow.

InTurkestanFLteachingwasbasedongrammar-translatingmethods

underRussianeducationaltraditions.Thentheygave“thegreenlight”tothe

directmethod(withoutanativelanguageasamediator)withinwhichtheoral

speechwaspaidagreatattentionto76.

AftertheOctoberRevolutionthesystem ofeducationwasrebuilt.

TeachingFLwasintroducedintotheteachingplansofschools;thenumberof

schoolswhereEnglishbecamecompulsorywasincreased.However,FLwasnot

taughtatallschoolsbecausetheshortageofFLteachers.Itwasnecessaryto

trainFLteachers,soin1918theTurkistanOrientalInstitutewasestablished.

During1920-1922thequalifiedFLteachersmovedtoTurkestanfrom

MoscowandPetrograd.In1920theTurkestanStateUniversitywasopened,

thatlaiddownthebasisofdevelopmentofnationalcultureofthepopulation

ofCentralAsia.

In1924theTurkistanOrientalInstitutewasreconstructedandbecame

oneofthedivisions(orientalfaculty)oftheTurkestanStateUniversity,

whichfocusedonFLteaching.AfterformationoftheUzbekSocialistRepublic

FLweretaughtatsomeschoolswiththeRussianlanguageorientation.

EspeciallytheGermanlanguagedominated;theex-prisonersofwarfromthe

Austria-HungarianArmyandthegymnasiumteacherswereinvitedasthe

Germanteachers.Mostofthemhadnoimaginationaboutthemethodologyof

FLteachingwhichcausedalowlanguageperformance.AtthattimeFLwere

nottaughtattheUzbekschoolsbecausetheyweredealingwithprimary

education.OnlyatthePedagogicalCollegeFLwasintroducedbecausethey

76ЗариповаР.А.ИзучениеиностранныхязыковвТуркестане(1865-1924гг.)Нукус:Каракалпакстан,1971.–
C.145.



126

trainedFLteachers.

Beginningwith1926-1927the7-yearUzbekschoolswereopened,where

FLwereintroducedgradually.Thus,itbecamenecessarytoopenFLcourses

forteachers’training.

In1932theDecree“Oncurriculumsandconditionsoftheprimaryand

secondaryeducation”wasapproved,wherethenecessityofobtainingthe

knowledgeofoneoftheFLbyallstudentswasproposed.In1935theDecree

“Onconditionsandobjectivesoftheprimaryandsecondaryeducation”was

announcedwhichintendedtheelaborationofmeasuresforimprovement

schools’activityanddevelopmentofthe7-yeareducationintheruralareas

ofUzbekistan.FLasacurricularsubjectwasintroducedatallUzbekand

Russianschoolsincitiesandtownsoftherepublic.In1936-1937theEnglish

languagewastaughtat20schools,theFrenchlanguage–at5schoolsofthe

republic.

Duringthatperiodthetextbooksandotherteachingmaterialswere

workedoutforschools.ThefirstoriginalGermantext-bookforthe5-thform

oftheUzbekschoolswaspublishedin1935.Theadvantageofthistext-book

was:itrecommendedacombinedmethodofteachingaimedatspeaking,

translation,acquiringgrammarandpronunciationsub-skillswiththehelpof

comparativeanalysisoftheUzbekandGermansoundsandstructures,using

variousvisualaids.

Beginningwith1940theGermantextbookswerereworkedoutbythe

localGermanlanguageteacherstakingintoconsiderationthespecificsofthe

Uzbeklanguage.ThefirstGerman-Uzbeklanguagesdictionarywascompiled

in1940.

TheperiodoftheSecondWorldWarwascharacterizedwithextendingthe

FLteachingatschoolsgiventhemilitarytimeneeds,requirementsand

conditions.ThedevelopmentofFLeducationwascontinuedinthepost-war



127

period.In1947theDecrees“OnimprovementofFLteachingatschools”and

“OnFLteacherstraining”,thenin1948“OnimprovementofFLteachingat

schoolsofUzbekistanandorganizationofFLteacherstraining”wereadopted

bytheCabinetofMinisters.ThisauthorityobligedtheMinistryofEducation

toprovidecompulsoryteachingofoneoftheFL(English,French,Germanand

Spanish)atallurbanschools.That’swhyundertheMinistryofEducationa

specialdivisionofFLandthesectionoftheHigherTeaching-methodical

Counciltohelpteachers’activityandimproveFLTwerefounded.Thestaffof

methodists-inspectorsofFLTwassetoutinTashkentandotherregional

Education departmentsand institutesof teachersadvanced training.

TrainingofFLteacherswascarriedoutattheTashkentpedagogicalinstitute

andatthephilologyfacultyofSamarkandstateuniversity.In1948-1949in

UzbekistantherewasamassintroductionofFLTat5-10formsofschools,

andatsomeschoolslearningofFLbeganatthe3-dform.

In1954thefacultyofFLwasfoundedinKarakalpakstanPedagogical

Institute.Beginningwith1956-1957theArabic,Farsi,Chinese,HindiandUrdu

languageshavebeentaughtatschools.

In 1957 the first collection “The mattersof the FL teaching

methodology”waspublishedbytheMinistryofEducationofUzbekistan.

DealingwithfourperiodsinthehistoryofFLteachinginUzbekistanthe

followingmattershavebeenconsidered:

1.InthefirstperiodFLintheUzbekeducationalinstitutionswere

dividedintotwocategories:thefirst–Easternlanguagesintheclergy

educationalinstitutions;thesecond–atRussian-speakingschools–the

Europeanlanguages.ThelocalmethodicalmaterialsforUzbekswerenot

published.

2.ScientificresearchworksinthesphereofmethodologyofFL

teachingappearedinthemiddleof1950.Priortothat,localtextbooks,the
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methodicalmaterials,andscientificbookswerenotpublishedinUzbekistan.

3.Russianmethodologywaswidelyusedwhichwasnotappropriatefor

localeducationalconditionsbecauseitdidn’ttakeintoconsiderationthe

nationalcontext.

3.3.ThefeaturesoftheV-VIIperiodsofforeignlanguagesteachingin

Uzbekistan

In1961theDecree“OnimprovementofFLteaching”wasadopted,where

thecurrentconditionsofFLteachingatschoolsandHigherEducational

establishmentsandalsoshortcomingswereanalyzed,theobjectivesand

measuresforpreventinggapsweredefined.Toincreasethelearners’

motivationforFLlearninginclassroomsandout-of-classactivityand

bringingupthelearnersintheangleofinternationalismtheFLparties,

festivalsandcontestwereorganized.Technicalteachingaidsfoundtheir

applicationinthepracticeofFLteaching.

Since1961-1962thespecialgroupstoteachotherdisciplinesintheFL

hadbeenorganizedinTashkentandSamarkandStateUniversities.The

Bukhara,Fergana,KokandPedagogicalInstitutestrainedFLteachers.

Beginningwiththe1960ththeelaborationanddevelopmentoftheFL

methodologywithreferencetothenational-contextofUzbekistanbegan.

In1961-1964thefirstEnglish,GermanandFrenchtextbooksfor5and8

formswerepublished.Butthesetextbookswerecreatedonthematerialof

thecurriculumsforRussianschools.Atthesametimethespecificsofthe

Uzbeklanguagewastakenintoconsideration.ThemassimplementationofFL

textbookswasconsistentwiththedevelopmentoftheoreticalmatters.The

publishedtheoreticalworkspromotedtheeffectivenessofFLTinthe

conditionsofUzbekistan.Thescientistsandteacherstriedtosolvetheissues

oftheselectionofthelanguagematerialthatwasthebaseforthecreation
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oftheNationalcurricular.In1968thefirstprojectoftheNationalCurricula

forFLteachingatschoolswasworkedoutanditwasintroducedintothe

educationalprocessin1970.

NoveloriginalFLtextbooksforschoolsonthebasisoftheNational

Curricularwere published during 1970-1974.Thus,the linguo-didactic

principleoftakingintoconsiderationthenativelanguageintheconditionsof

Uzbekistanwasmaterializedinthecurriculaandtextbooks.

Thisperiodischaracterizedbyusinggrammar-translationandtextual-

translation,direct,cognitiveandcombinedmethodsandapproachestoFL

teachingandlearning.

Thisperiodwasalsoaveryfruitfulforscientific-researchactivity.

SeveralcandidateanddoctoralthesisdevotedtotheimportantissuesofFL

methodologyandphilologyweredefended.

In1970-1980theDoctorsofphilologicalsciences(А.А.Abduazizov,J.J.

Buranov,M.E.Umarhodjaev),professorsin foreign linguisticsand FL

methodology(S.Saidov,J.Jalolov)appeared. Sincetheperiodganing

IndependenceofUzbekistanthenumberofDoctorsofphilologicaland

pedagogicalsciencesinthefieldofFLhasincreased(Sh.Safarov,K.Musaev,

B.Tursunov,B.Rizaev,M.Nusharov,I.Mirzaev,H.Orzikulov,M.Holbekov,S.

Rahimov,B.Samadov,H.Otajanov,D.Ashurova,M.Rasulova,G.Hoshimov,T.

Sattarov,D.Yakubov,G.Makhkamova).Theirdoctoralthesishadanimmense

contributiontothedevelopmentoflinguisticandmethodologysciencesinthe

fieldofFLteachingintheRepublicofUzbekistan.

ThegreatmeritofFLTmethodologydevelopmentinUzbekistanbelongsto

professorJ.J.Jalolov.Hisoriginalinnovativeideaswerereflectedinthe

monograph“Issuesofthecontentoftheforeignlanguagesteaching”77,the

77ДжалаловД.Д.Проблемысодержанияобученияиностранномуязыку.-Т.:Фан,1987.
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textbook“Foreignlanguageteachingmethodology”78andtheELtextbooksfor

schoolsand“Teachers’guidebooks”.79

AfterproclaimingtheIndependenceofUzbekistanin1991themain

attentionwaspaidtothereformingoftheeducationalsystem.In1992“The

LawonEducation”and“Nationalprogramofpersonneltraining”cameinto

forceinUzbekistan.InthesedirectivedocumentstheacquiringFLhas

becomeanecessityofthepersonneltrainingtomeettherequirementsof

economyandpolicyofUzbekistanandthewholeworld.Onthebasisoftheset

of directiveeducationaldocumentstheup-to-dateStateEducational

Standards,teachingplans,curriculumsandsyllabuses,FLcourse-books,

teachingandmethodicalmanualsforalleducationalstageshavebeencreated.

ThecontentoftheFLteachingandlearningisvarieddependingonthestage

andtypeofeducationalestablishment.

Beginningwith1980thecognitiveandcommunicativemethodsofFLThas

beenintroduced.Atpresentthecommunicative,interculturalandlinguo-

culturalapproachestoco-teachingandco-learningFLandculturearebeing

widelyusedinUzbekistan.

Questionsandtasks:

1.WhatarethemainperiodsinthehistoryofFLmethodology

development?

78JalalovJ.J.Четтилукитишметодикаси.-Т.:Укитувчи,1996;JalolovJ.J.Chettilo’qitishmetodikasi.Foreign
LanguagesTeachingMethodology.-Toshkent:O’qituvchi,2012.
79ДжалаловД.Д.,СтравчинскаяГ.И.Учебниканглийскогоязыкадля5классаузбекскойшколы.-Т.:Укитувчи,
1972.(8-еизд.в1981);ДжалаловД.Д.,СтравчинскаяГ.И.Книгадляучителякучебникуанглийскогоязыка
для5классаузбекскойшколы.-Т.Ўқитувчи,1973;ДжалаловД.Д.,СтравчинскаяГ.И.Учебниканглийского
языкадля4классаузбекскойшколы.-Т.:Укитувчи,1982.(5-еизд.в1986);ДжалаловД.Д.,СтравчинскаяГ.И.
Книгадляучителякучебникуанглийскогоязыкадля4классаузбекскойшколы.-Т.Ўқитувчи,1983;
ДжалаловД.Д.,СтравчинскаяГ.И.Учебниканглийскогоязыкадля6классаузбекскойшколы.-Т.:Укитувчи,
1972;ДжалаловД.Д.,СтравчинскаяГ.И.Книгадляучителякучебникуанглийскогоязыкадля6класса
узбекскойшколы.-Т.Ўқитувчи,1973;Д.Д.Джалалов.Книгадлячтениядля5-6-классов.EnglishReader..-Т.
Ўқитувчи,1979;ЖалаловЖ.English10.-Т.:Ўқитувчи,2002;ЖалаловЖ.English11-Т.:Ўқитувчи,2005.
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2.Whatwerethemainfeaturesofthefirstandsecondperiods?

3.Whatdoyouthinkabout1941-1945periodofFLT?

4.WhydidGermantakethedominantposition?

5.WhatinstituteswerespecializedforFLteacherstraining?

6.CanyousayaboutmethodsofFLTin1950-1970?

7.WhenwasthefirstNationalCurriculaelaborated?

8.IsitnecessarytotakeintoconsiderationthenativelanguageinFLT?

Giveyourarguments.

9.WhatinnovationsareintroducedintotheFLTinUzbekistanatpresent?

Tasks:

1.DescribethespecificsofFLteachingintheancienttimes?

2.Tellaboutthreeperiodsofeducationalsystemreforming?

3.AnalyzethemainpeculiaritiesofFLTmethodologyoftheVIandVII

periods.

Independentwork:

1.StudythehistoricalsurveyofFLTinUzbekistan.Findtheadditional

informationandpreparethepresentation.

2.ThinkaboutscientificresearchesdoneintheFLmethodologyandtheir

contributionintothetheoryandpracticeofFLT.
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PartII. TEACHINGTHEFOURMAINLANGUAGESKILLSINENGLISH

ATSCHOOL,LYCEUMANDCOLLEGE

CHAPTER1.TeachingEnglishlanguagematerial

1.TeachingEnglishvocabulary

Thequestionstobediscussed:

1.1.TheoreticalcharacterizationthemethodsofteachingEnglishvocabulary

1.2.Whatisvocabularyandwhatneedstobetaught?

1.3.Differentapproachestorecognitionoflexical(vocabulary)complexity.

1.4.Themainstagesofformationofthevocabularyskills.

Keyterms:vocabulary;word;lexicon;formal;functional;semantic;style;

active (productive) minimum;passive(receptive) minimum;semantic;

combinative; stylistic; frequency; word-building; synonym; antonyms;

hyponyms;context;definition;interpretation;staticstage;dynamicstage;

choicecriterion;dialogue;monologue;pre-activity;while-activity;post-

activity.

2.1.TheoreticalcharacterizationthemethodsofteachingEnglish

vocabulary

TheteachingandlearningofEnglishisriddledwithseveralinherent

paradoxes,contradictionsandcontroversies.Ateachercanonlyfacilitate

learning.Thelearneristhenucleusofthewholeprocessofinstruction;and

hisage,previouslearningexperiences,aptitudes,interests,thetimehe

devotestothelearningofaforeignlanguageandothersocio-economic

factorsdeterminethesuitabilityofthecurriculum,coursematerialsand
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methodsofteaching.Anyinstructionthatdoesnottakeintoconsideration

theimperativeneedsofthelearners,failstoachievethedesiredobjectives.

Itisthereforeobvious,thatthedeclineinthestandardofEnglishin

differentcountriesistheconsequenceofinadequaciesofvariousdegrees

andatvariouslevelsoftheireducationalsystem.

Educationistsandteachersarenotclearaboutthespecificobjectives

ofteachingEnglishorthemethodstobeadoptedtomakeEnglish-teaching

moremeaningfulandeffective80.Theso-calledfoundationcourseisa

misnomer,becauseitneitherlaysthefoundation,noraidsintheconstruction

ofthesuperstructure.Itisonlybyexaminingtheneedsofthelearners

accordingtotheirpriorities,thatgeneralgoalscanbetranslatedintomore

specificclaimsofwhatthelanguagecourseshouldsetouttoachieve.In

framingaheavilycontent-basedsyllabus,academiciansseemtobeactingon

theassumptionthatteachingliteraturewillautomaticallyhelptheacquisition

oflanguageskills.Hereagain,wecanseethattheparadoxpersists.Whilethe

aimsofteachingliterarymasterpiecesarehigh,theachievementscontinue

tobelow.WhatistheuseofteachingtheloftyworksofShakespeareand

Milton,whenourstudentsareunabletospeakorwriteevensimpleEnglish

correctly?

Theterm“curriculum”includesthetotalityoftheknowledgethatis

expectedtobeimpartedtothelearnerinaschool,lyceumorcollege.It

providesacomprehensiveplanonwhichtheentiresystemoflearningand

teachingcanbebased.Hence,thecurriculumshouldplantheuseofreceptive

andproductiveskills,masteryofvocabulary,andacquaintancewiththe

cultureandliteratureofthepeoplewhouseEnglishastheirfirstlanguage81.

Ofthefourlanguageskills,vocabularyisnotonlyoneofthemost

80PikeK.L.Linguisticresearchaspedagogicalsupport.–1980.-Pp.40-43.
81МирульдР.П.,МаксимоваИ.Р.Современныеконцептуальныепринципыкоммуникативногообучения
иностраннымязыкам//Иностранныеязыкившколе.–М.,2000.-№4.–С.9-15.
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difficultbutalsothemostimportant.Ironically,however,themostimportant

skillremainsthemostneglectedandtheleastsignificantofourpedagogical

concerns.

Whilepreparingcoursebooksforstudy,editorsshould,asfaraspossible,

choosetextsso,thatstudent'sinterestisimmediatelygeneratedbythe

familiarityofthecontentorthemeofthetext.Atextwhichisclosertothe

studentintime,placeandthought,assistsincreatinganatmospherethatis

conducivetothelearningprocess.Thisenablesthelearnertocomprehendthe

textbetter,gainvaluableinsightsintothecreativemind,andultimatelylead

himontowardscreativewritingitself.

Weshouldstudyboththeoreticalandpracticalapproachesofteaching

vocabulary.Moreover,knowingthevocabularyselectingcriteriaissignificant

foraneffectivelearning.

Accordingtopsychologists,humanbeingslearnthelifeexperiencesby

words,becausethoughtsaremadebywords.Wordisacentralunitofa

language:languagefirstofallisthesystemofwords.Themainpracticalaim

ofteachingvocabularyinschoolsandsecondaryschoolsistoformthepupils’

vocabularyskillsasabasiccomponentofallthelanguageactivities.Butwhen

wespeakaboutvocabularyweshouldn’tforgetthatvocabularyandwordsare

notthesame.

Learninganew languageisbasicallyamatteroflearningthe

vocabularyofthatlanguage.Notbeingabletofindthewordsyouneedto

expressisthemostfrustratingexperienceinspeakinganotherlanguage.Of

coursevocabularyisnotthewholeofthelanguage.Thesystem ofthe

language(its‘grammar’or‘structure’)isalsoimportant:howthepluralis

formed,howpasttenseissignifiedandsoon.

Neverthelessitispossibletohaveagoodknowledgeofhowthesystem

ofalanguageworksandyetnotbeabletocommunicateinit;whereasifwe
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havethevocabularyweneed,itisusuallypossibletocommunicate.

Anyonewholearnsanewlanguageislikelytorecognizemorewordsthan

hecanproduce.Itisdifficulttoproduceawordcorrectly.Onehasto

pronounceorspellitintherightway,useitinthecorrectgrammaticalform,

useitappropriatelywiththecorrectwordscomingbeforeandafteritandso

on.Itmaythereforebeimportantforateachertodecidewhichwordsshe

wishesthestudentstoproducecorrectly.Thesewordsformthe‘productive’

or‘active(productive)’vocabulary.Theteacheralsoshoulddecidewhichwords

shewishesherstudentsmerelytorecognize.Thesewordsformthe‘receptive’

or‘passive(receptive)’vocabulary.Producing(speakingorwriting)wordsin

thetargetlanguagemakesmuchgreaterdemandsonthelearner.Ofcourse

inproductivevocabulary,thelearnerhasanadvantageinthatheisableto

choosewhichwordhewishestouse:whereasinreceptivevocabulary(asin

listeningorreading)hehastohandlewhateverlanguagethespeakeror

writeruses.

1.2Whatisvocabularyandwhatneedstobetaught?

Vocabularycanbedefined,roughly,asthewordsweteachinthe

foreignlanguage.However,anewitemofvocabularymaybemorethana

singleword:forexample,pen-holderandmerry-go-round,whicharemadeup

oftwoorthreewordsbutexpressasingleidea.Therearealsomulti-word

idiomssuchastakethebullbythehorns,wherethemeaningofthephrase

cannotbededucedfrom ananalysisofthecomponentwords.Auseful

conventionistocoverallsuchcasesbytalkingaboutvocabulary“items”

ratherthan“words”.Itisalsocalledmentallexiconthatis“vocabularyin

mind”82.Itconsistsofthesmallestin¬dependentmeaningfulunitsofspeech.

Theseunitsofspeecharecalledwords.Thewordshavewordformsand

82UrP.ACourseinLanguageTeaching.Practiceandtheory.-Cambridge:CUP,2003.Pp.82-90.
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meaningsassignedtothem.Wordsinmentallexiconcreatelexicalnetworks.

Onceactivatedalexicalitemstimulatesotherassociatedlexicalitemsandthis

causesactivationofabiggernetwork.Toaccessmentallexiconanideahasto

bemappedontomeaningandformthatarestoredinourmemory.Mental

lexiconperformsthefunctionsofwordstorage,retrieval,com¬prehension

anduse.Storageofwordsinmentallexiconistheresultofaperson’s

cognitiveprocessesinreal-worldsituations.Asaresultofcogni¬tive

processes,thewordsmakeupthesituationsets(associatedwithaparticular

situation,objects,phenomenaorprocesses),semanticsets(associatedwitha

concept)andcollocationsets(associatedwithotherwordsbyhabitual

everydayuse).

Languageiscreatedanddevelopedbythesociety,peopleonlybecause

ofrequirementsofcommunicationconstantlyaccompaniedtothelabourand

thewholelifeofpeoplesanditssatisfactionturnedouttobenecessary.That

iswhythelanguageasmeansofcommunicationwasandalwaysremainsthe

constantparticipantofallsidesofsocietyandactivityofcollective.

Vocabularyworkisinseparablyconnectedwithalltheotheraspectsofthe

language:

a)Withpronunciation:lexicalmeaningareexpressedwiththehelpofphonic

meansofalanguage:-shortandlongvowels(fill-feel,knit-neat):

-openandclosevowels(beg-bag)

-voicelessandvoicedconsonants(lad-let)

b)Withmorphology:

c)Withsyntax,

d)Withspelling:fairtale–faretail;

e)Withstylistics:father,pa,daddy,pop,oldman.

Byvocabularyskillswemeantheability:

-Totransferofawordfromdistantmemorytoimmediatememory;
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(Retrievalofwordsfrommemoryisdonethroughtheactivationofmen¬tal

lexicon.Activationiscausedbyattemptstomapanideaontothewordsin

memory.Sometimesmeaningcannotbemappedontothewordsandthis

causesthe“tip-of-the-tonguephenomenon”whenthemeaningneedstobe

expressedbuttheformcannotberetrievedfrommemory).

-Tocheckthecorrectnessofselectionofaparticularwordinthegiven

situation;(Herewemayseeapproximationofwordusagewhichcanbe

hamperedbytheabsenceofthenecessarywordinprocessingmemoryorin

thementalstorage.Inthiscaselanguageusersresorttolexicalstrategies

suchascircumlocution(puttingtheideainadifferentway),wordcoinage

(creatinganon-existentword)andderiva¬tion(formingawordfromtheone

thatisknowntothelanguageuser).Anotherstrategyisusinggesturesand

mimicry).

-Toevaluatecombinabilityofthewordchoseninstantlywithother

vocabularyitems;(Aprocessofcognitionproducesthemeaning,thata

personiswillingtocommunicateinthecircumstances.Itisnecessaryto

considerthe“wordpragmatics”,i.e.toseethataworddoesnotelicitan

unwantedreactionfromotherparticipantsinthecommunication.Usingaword

meansrecognizingcertaingrammarobligations.Finally,thewordisaccessed

inmemoryandisproducedeitheringraphicalororalform).

-Tochoosetheproperparadigmaticformofthewordquicklysuitable

foraparticularstructure(Theuseofwordsinbothspeechproductionand

comprehensionistheresultofcognitiveprocesses.Itstartswiththe

perceptionofthesituationthatmakesitnecessarytolookforawordinthe

“master-file”(themainstorageofwords)).

Whatneedstobetaught?Thelearnerhastoknowwhatawordsounds

like(itspronunciation)andwhatitlookslike(itsspelling).Thesearefairly

obviouscharacteristics,andoneortheotherwillbeperceivedbythelearner
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whenencounteringtheitemforthefirsttime.Inteaching,weneedtomake

surethatboththeseaspectsareaccuratelypresentedandlearned.Another

pointisgrammar.Thegrammarofanewitemwillneedtobetaughtifthisis

notobviouslycoveredbygeneralgrammaticalrules.Anitemmayhavean

unpredictablechangeofformincertaingrammaticalcontextsormayhave

someidiosyncraticwayofconnectingwithotherwordsinsentences;itis

importanttoprovidelearnerswiththisinformationatthesametimeaswe

teachthebaseform.Whenteachinganewverb,forexample,wemightgive

alsoitspastform,ifthisisirregular(go,went),andwemightnoteifitis

transitiveorintransitive.Similarly,whenteachinganoun,wemaywishto

presentitspluralform,ifirregular(foot,feet),ordrawlearners’attention

tothefactthatithasnopluralatall(advice,information).Wemaypresent

verbssuchaswantandenjoytogetherwiththeverbformthatfollowsthem

(want+todo,enjoy+doing),oradjectivesorverbstogetherwiththeirfollowing

prepositions(waitfor,listento).Thecollocationstypicalofparticularitems

areanotherfactorthatmakesaparticularcombinationsound“right”or

“wrong”inagivencontext.Sothisisanotherpieceofinformationaboutanew

itemwhichitmaybeworthteaching.Whenintroducingwordslikedecisionand

conclusion,forexample,wemaynotethatyoutakeormaketheone,but

usuallycometotheother;similarly,youthrowaballbuttossacoin;youmay

talkaboutsomeonebeingdeadtiredbutitsoundsoddtosay*deadfatigued.

Anothertypicalfeatureisidiomaticworduseorcollocations.Theyoften

serveasinstrumentsofindividualexpressivepower.Collocationsarealso

oftennotedindictionaries,eitherbyprovidingthewholecollocationunderone

ofthehead-words,orbyanoteinparenthesis.Teachershouldappeal

learners’attentiontothedifferentiativefeaturesofidiomaticexpressions

withwordcombinations.

Bymethodologicaltypologyofthelanguagematerialwemeandistributionof
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lexicalunitsintogroupsinaccordancewiththedegreeoftheircomplexityfor

assimilation.

1.3.Differentapproachestorecognitionoflexical(vocabulary)

complexity

Therearedifferentapproachestorecognitionoflexical(vocabulary)

complexity:

-takingintoaccountqualitativecharacteristicsofwords,thatisformal,

functionalandsemanticpeculiaritiesofaparticularwordandcomplexityof

itsassimilationundertheconditionofcontactbetweentwolanguages.When

peoplearespeakingorwriting,theirchoiceofwordsisinflu¬encedbythe

situationtheyarein.Avarietyofthelanguageinacommu¬nicativesituation

iscalledalanguagestyle.Itmaybeappropriatetouseaninformalstylewith

closefriends,aneutralstylewithbusinessac¬quaintancesandaformal

stylewithanemployer.Oftenincommunicationitisnecessarytoselect

specificvocabularythathelpsconveythemessageinthebestway.People

switchthevocabularytheyusewhentheytalktodif¬ferentspecialistsor

non-specialists,toadultsorchildren,toindifferentorsensitivepeople.The

selectionofvocabularyforthepurposeofachievingthebestcommunicative

resultiscalledlanguageregister83.

- taking into account quantitative characteristics of words

(metaphoricalwordusageandwordpolysemywhichisrepresentedby

homophoneswithavarietyofassignedmeanings)whichimplywideuseof

wordsaswellastheirlengthwhichismeasuredinthenumberoflettersor

syllables.

Thebasicprinciplesofselectionoftheactive(productive)minimum

vocabulary:

83MilrudR.P.EnglishTeachingMethodology.-M.:Drofa,2007.-P.93-94.
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-semanticapproach;

-combinativeapproach;

-stylisticapproach;

-frequencyapproach;

-word-buildingvalue;

-wordsofpolysemanticvalue;

-excludingsynonyms;

-excludinginternationalwords.

Theactive(productive)minimumvocabularyisselectedonthebasisof

topicsandcommunicativesituations,analysisofphonogram,dialogues,written

speech.

Thecriteriaofselectionofthepassive(receptive)minimumvocabulary:

-derivability;

-polysemanticcharacter;

-frequencyandwideuse;

-topicalassociations;

-semanticandword-buildingvalue.

1.4Themainstagesofformationofthevocabularyskills

StageI-presentationofanewvocabulary.Aim–tointroduceanew

wordanddisclose(convey)ofthemeaningofeachword.Waysandtechniques

toconveythemeaningofawordare:

Direct

-dictionaries–usedinconveyingthemeaningofaword

-synonyms-itemsthatmeanthesame,ornearlythesame;forexample,

clever,smartmayserveassynonymsofintelligent.

-antonyms-itemsthatmeantheopposite;richisanantonymofpoor.

-hyponyms-itemsthatserveasspecificexamplesofageneralconcept;
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dog.lion,mousearehyponymsofanimal.

-morphologicalanalysis(wordbuilding)-Youmaywishtoteachthe

commonprefixesandsuffixes:forexample,itlearnersknowthemeaningof

sub-,un-and-able,thiswillhelpthemguessthemeaningsofwordslike

substandard,ungratefulanduntranslatable.Theyshould,however,bewarned

thatinmanycommonwordstheaffixesnolongerhaveanyobviousconnection

with their root meaning (for example,subject,comfortable).New

combinationsusingprefixesarenotunusual,andthereact¬orhearerwould

beexpectedtogathertheirmeaningfromanunderstandingtheircomponents

(ultra-modern,super-hero).Anotherwayvocabularyitemsarebuiltisby

combiningtwowords(twonouns,oragerundandanoun,oranounandaverb)

tomakeoneitem:compoundword,ortwoseparate,sometimeshyphenated

words(bookcase,follow-up,swimmingpool).

-context–ifthenumberoffamiliarwordsbigenough

-definitions–explanationofmeaninginEnglishwiththewordsfamiliarfor

learners

-examples–situationalandinterestinginformationwhichcanmotivate

learners.

-interpretation–ifthereisnoequivalentinnativelanguage

-matching-synonyms,opposites

-familiarorfamous(international)words

Visual

-demonstrationofschoolparaphernaliaordrawingsontheblackboard

(realia)

-illustrationmaterial-pictures/realobjects

-models

-demonstrationofmovements,mime,bodylanguage

-pictograms,pictures,schemes
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Translation

-translationbymeansofgivinganequivalent

-translation-interpretation

-comparingaforeignwordwiththatofthenativelanguage

Thechoiceofawayofconveyingthemeaningofaworddependsonthe

followingfactors:

1)whetherthewordbelongstotheactive (productive) (productive)or

passive(receptive)“receptive”minimumvocabulary;

2)onthestageoflearning:atthejuniorlevel–visualtechniques,speech-

patterns,translation;attheintermediatelevel–synonyms,antonyms,word-

buildinganalysis;attheseniorlevel-context,definitions;

3)onthelevelofthelanguagepreparationoftheclass;

4)onthequalitativecharacteristicsofaword.

Howtoworkatanewword?-Thereare2ways:atanisolatedword,ina

context.Howtoworkatanisolatedword:

-whenyoudealwithpropernames,geographicalnames;

-sometimesyoucangivesomewordstodevelopthelanguageguessing

abilities(thefirstwordisgiveninacontext,therest–inisolation:arunner–

inacontext;ajumper–willbeeasilyguessed);

-whenteachingthepupilstoworkwithadictionary.

Workatanewwordinacontextismorewidelyused:inaphrase,inasituation,

inastory,inquestion-answerform,inatalk,inastorywithelementsofa

talk.Itleadstobetterassimilationofnewwords.

StageII–drilling.Aim:tocreate/formthestereotypesofusageofanew

word.

StageIII–situational(communicativepractice).Aim–improvementofthe

vocabularyskillsanddevelopingofthepupils’skillsofusingthevocabulary

independently.
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Thereisanotherpointwhichiscalledinferencing(orguessing)

procedures.Manylanguageteachingprogrammesaspiretoteachonlyabout

2000words.Aretheremainingwordslearntfrom adictionary?Almost

certainlynot.Ifthemeaningshavenotbeensuppliedbyoutsidesources,asit

were,thenwherehavetheybeenfound?Theansweris,ofcourse,thatwe

guessthemeaningsofthewordsbyhearingthemusedinacertainsituation

orbyreadingtheminacertaincontextandguessingtheirmeaningfromthe

context84.

Nowweshalllookthroughallthesestagesindetails.Whenwespeak

aboutthelexicalmeaningitshouldbeapprehendasthematerialmeaningofa

word.Thisisameaningwhichgivestheconceptofaword.Bythelexical

meaningthewordexpressesthebasicpropertiesofthethingtheword

denotes.Thelexicalmeaningofawordfallsintotwo:thedenotational

meaning and the connotationalmeaning.Denotationalmeaning makes

communicationpossiblebecausewordsdenotethings,concepts,theyname

them.Ex.thedenotationalmeaningoftheword«table»isapieceof

furnitureconsistingofaflattopwithfoursupports(calledlegs).The

connotationalmeaningisameaningwhichhasastylisticshade.Itservesto

expressallsortsofemotions,expressiveness.Connotationmaybeshortly

definedasemotionalandevaluativecomponentofthelexicalmeaning.For

example,thenotionof“white”canbeexpressedbydifferentwords:“bianco,

white,weiB,blanc,safed”inSpanish,English,German,FrenchandPersian.

Onecanseethattheexpressednotionisoneandwordsareseveral.Every

wordcanexpressseveralmeaningsifitisnotaterm,forinstance:whitepaper,

towhitenup,etc.Meaningisstudiedinlinguisticsandnotioninpsychology.

Meaningofthewordislinguisticterm,itisgivenindictionaries.

84LadoR.,FriesC.LessonsinVocabulary.-Michigan:TheUniversityofMichiganPress,1990.
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Fourstructuralsidesoftheword-phonemes(inphonetics),structure(in

lexicology)andgrammar(inmorphology)arestudiedinlinguistics.Nowadays

Indo-Europeanlanguagesconsistofmorethanhalfmillionwords.Peoplecan

communicateinalanguageusing400-500words.Aneducatedpersonuses

3000-5000wordstoexpresshisideasinwritingandspeaking.Apersonshould

knowmorethan3000-5000wordsforreadingandlistening.Famouswriters

andpoetsuse20-25thousandwordsintheirworks.Wordsareclassifiedinto

groupsaccordingtosomecategories:lexico-grammatical(wordcombination),

waysofwordformation(simple,compound),groupsofthemeandtermsand

etc.

Theworldisformedasthesymbolsofthingsandsoarewordsinour

mind.Thewordremembersusthesymbolofobjectandcircumstanceasthe

secondsignalsystem,forinstance:whenyouhearorreadtheword“bread”

youcaneasilyimagine“food”.Therelationshipbetweennotionsshouldbe

takenintoconsiderationwhileteachingvocabulary.Firstly,inotherwords,

therearenarrowandwidespreadnotions,forexample:woman,man–person;

daughter,son-child.Secondly,coinciding-twonotionsaredifferentintheir

meanings:tovisit-tocome;thirdly,partlycoinciding-onenotioncanpartly

covertheanotherone:scientist-methodist,pedagogue-musician;fourthly,

wordswhichdonotcoincidewitheachother,forexample:pen-twighlight,

algorithm-holiday.

YoucanseethedifferencesintheTable9.

Table9.Differencesinthewordnotion
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Relationships

between

notions

Uzbek English Spanish Deutch French Russian

Fullythesame Suv water agua wasser eau вода

Partly qo’l 1.arm

2.hand

1.brazo

2.mano

1.arm

2.hand

1.bras

2.main

рука

Fullydifferent Shanbali

k Lunch

Siesta

Herr

Grand

dejeneur

Суббот

ник

Whileintroducingnewvocabularyfullysamewordsaretranslated,

partlysamewordsareintroducedwithwordcompositions,differentwordsare

givendefinitions.Wordsareverycomplicatedwiththeirmeaning,material

side(phoneme,morpheme,grapheme)andexpressesconnectionbetween

objectsandcircumstance(itsdenotations).

Payattentiontothefollowingexamples:

Uzbek English Spanish Deutch French Russian

Bormoq

kelmoq

Go

come

Ir

verir

Geher

commen

Ailer

venir

Идти

ItcanbeclearlyseenfromthetablethatinfinitiveinUzbekandother

foreignlanguageshaveitssignificantbutinRussianthereisnotsignificant

ofinfinitive,itcanbeexpressedinthecontext.

Associativecommunicationisveryimportantwhilerememberingand

usingnewwords.Therearefivetypesofassociativecommunication:1.

synonyms;2.antonyms;3.equallyrelated:table-chair(furniture);4.

wideningofthemeaning:table-furniture,apple-fruit;5.connectionof
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notions:illness-death(reason-effect),soldier-army(partofentirety).

Methodicpreparationofnewvocabularyisdoneintwostages.Firstisa

methodicalprocesspreparedbyMethodistthattheteachershouldknow.In

thisstagewordsarechosen,methodicallyarranged,andincludedinmanuals.

Afterstaticstagethenextdynamicstageisdone.

Theterm“choice”iswidelyspreadinmethodic.Thephenomenonof

makingmicrosystem forlearningofapupilfrom languagemacrosystem

accordingtocertainscientificcriteriaiscalledaMethodicalchoice.A

Methodistchooseslexiconusingthefollowingmethodicalterms:“resourceof

choice”,“criterionofchoice”and“unitofchoice”.“Resourceofchoice”means

choosinglexicalminimumfromthelanguagesystem.Linguisticminimumis

usuallychosenfromthespeech.Particularlyactive(productive)minimumis

chosenfromdialogues,fictionsorfromthedailyspeechmodels.Passive

(receptive)minimum onthecontrary,ischosenfrom theterms.Active

(productive)vocabularyisusedinoralspeech,passive(receptive)isinwritten.

Active (productive)minimum of foreign language in schools include

approximately1000-1200words.Passive(receptive)vocabularyischosen

basedattheactive(productive)minimum.

Frequent,widespreadandavailablewordsarechosenaccordingto

“choicecriterion”.

Combinability,derivatibility,polysemy,stylisticallyneutralandusagein

makingsentencesbelongtothenextcriterion.

Theprocessofvocabularyacquisitionhascertain“laws”ofitsown.The

firstencounterwiththewordissometimesmoreimportantthanits

frequencyinexercises.Thatiswhyitisessentialto“primetheword”,i.e.to

preparethelearnersfortheencounterwiththenewwordthroughactivation

ofpriorknowledgeandcreatingthenecessityofusingtheword.Development

ofvocabularyinminddependsonthecomplexityoftheconceptsthatare
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expressedwiththehelpofwords,becausewordswithaconcretemeaningare

acquiredeasierandsoonerthanabstractones.Learnersacquireseparate

meaningsofaword.Firsttheyacquireonecomponentofmeaningandthen

another.Basicterms(e.g.potato)arelearnedbeforesuperordinatewords

(vegetables).Thestorageofwordsinmemorydependsonthedepthof

meaningprocessing.Thedeeperlearnersgetthemeaningofthewordsin

examplesandassociations,thestrongermemorytraceswillbe.Receptive

skillscomebeforeproductiveskillsandthelearnersfinditeasierfirstto

understandawordandthentouseit.Theknowledgeofavocabularyitem

comesbeforetheknowledgeofavocabularycollocation,i.e.thelearners

firstacquirewordsandthenlearnhowtocombinethemincollocations.Words

arebestrememberedintheirsituationalcontext(combinationwithother

words)yetsituation¬alcontextcanlimitthepotentialuseofthewordsto

particularsituationsonly.Inamotivatingactivitythewordisremembered

the best.Motivat¬ing activitiesare more importantthan continuous

repetitions.

¬ Inconclusionwecansaythatthereisthree-phaseframeworkof

teachingvocabulary.Theycanbebrokendownintothreephasessuchaspre-

activity,while-activityandpost-activity(Table10).

Table10.Phasesandactivities

Phase Activity

Pre-activity Exploringvocabularyforms(wordderivationmodels)

Exploring vocabulary meaning (synonyms,anto¬nyms,

polysemy).Exploringpotentialvocabularyuse

While-

activity

Derivingwords(e.g.creatingthenecessaryformofthe

words)

Using vocabulary (e.g.choose the right synonym)

Communicatingthemessage(e.g.describethegadget
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Post-activity ReflectingontaskfulfillmentFocusingonvocabularyuse

Integrating vocabulary withteaching communica¬tive

skills(reading,listening,writingandspeak¬ing)

Questions:

1.Whatisthedifferencebetweensingleandmultiword?

2.Whatotheraspectsofthelanguageisconnectedwithvocabulary?

3.Whatisvocabulary?

4.Whatneedstobetaught?

5.Howdoyouexplaintheterm“mentallexicon”?

6.Whatkindsofabilitiesaremeantbyvocabularyskills?

7.Whatarethebasicprinciplesandcriterionofselectiontheactiveminimum

vocabulary?

8.WhatistheMethodicpreparationofnewvocabulary?

9.Whatisthree-phaseframeworkofteachingvocabulary?

Tasks:

1.Givetheexplanationofterms“resourceofchoice”,“criterionofchoice”,

“unitofchoice”andmarkthestatementsasT(true),F(false)orD

(debatable).

2.Asithasbeenmentionedtherearesometypesofvocabularysets

Statements T F D

1.Vocabularyismoreimportantincommunica¬tionthangrammar.

2.Vocabularyisstoredinourmemoryasseparateunits.

3.Vocabularyisstoredinourmemoryascolloca¬tions.

4.Vocabularyisstoredinourmemoryasnet¬works.

5.Recallingawordalwaysmeansactivatingmanywordsinmemory.

6.Onewordofthesamelanguagemeansthesamefordifferent

people.

7.Anymeaningcanbeexpressedbyawordinanylanguage.
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(situation sets,semanticsetsand collocation sets),matchthe

followingvocabularyunitswiththetypesof“vocabularysets”.

3.Findouttheonewordwhichisusedinthesenseof:aphysicalorgan;‘a

group’,‘corpse’,‘massesand‘trunk’or‘mainpart’.(Makeyourownexamples).

4.Readthisextract;findoutphrasalverbswiththeverb“talk”and

explaintheirmeanings.

EverytimeItrytotalkupanewideatomyboss,hetalksdowntome,or

talksaroundtheissue.Icantalkbacktohimbutfailtotalkhiminto

any¬thing.Wecantalkoverandouttheproblembutthereisnowaytotalk

himround.Sowearejusttalkingaway.Italkupbutwenevercometotalking

through.

5.Findappropriateanswerandextendyourideas.

Whatdoyouthink…

Thelanguageclassroomshouldhaveplentyofmeaningfulorrolelearning.

A teacher’sfeedbacktothestudentshould begivenfrequently or

infrequently,sostudentswilldevelopindependence.

Acommunicativeclassshouldgivespecialattentiontoaccuracyorfluency.

Independentwork:

Vocabularyitems Vocabularysets

1.Custom-builtcar

- Situationset

- Semanticset

- Collocationset

2.Rust-proofpaint

3.Far-reachingconsequences

4.Drought-affectedregions

5.Theworstfloodever

6.Wintryshowers

7.Beggarlypay
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1.Withinonthemecreateasystemofexercisesfordevelopingvocabulary

skills.

2. Makeupyourownwhile-activityandpost-activitytasksforEL

classroomsatschool,lyceumandcollege.

3.Lookthroughthesesitesforfurtherinformation.Writedownyourown

notesonthetopic.

1.ShortVocabularyActivitiesfortheESLTeacher-Readersprovide

the…

2.UsingtheInternettoteachEnglishforSpecialPurposes(ESP)

3.effective…for-teaching-vocabulary/

2.TeachingEnglishgrammar

Questionstobediscussed

2.1.Cognitiveaspectofacquiringgrammar

2.2.Selectionofthegrammarmaterial

2.3.Thewaysofdevelopinggrammarskills

2.4.Principlesofteachinggrammar

Keyterms:grammar,grammaracts,grammarmechanisms,grammar

case,activeandpassivegrammarminimum,productiveandreproductive

speech,speechpatterns,grammaritem,grammarskills,grammarexercises.

2.1.Cognitiveaspectofacquiringgrammar

Thereareanumberofreasonswhythereoccurdifferentnotionsabout

“grammar”whenonecomesacrossthisterm.Whileitisperceivedasapartof

Linguisticsinthecourseofmothertongueatthesecondaryschool,in
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teaching/learningforeignlanguageitisconsideredtobethegrammarside

ofthespeech.Accordingtovariousscientificsourcestheword“grammar”

couldbelimitedintwonotions:1)thegrammarsideofthespeech–the

grammarcasesfoundinspeaking,listening,readingandwritingthelanguage

(e.g.,article;speechpatterns;verbformsoftheperson)and2)abstractions

defininglanguagesituations(e.g.,thefirstplaceofthesubjectinthe

sentence;thepluralsuffixofsingularnoun).

Thereareplentyofmethodicalliteratureswhereonecanseesuch

termsasacquiring“grammarmechanisms”,developinggrammarskillsand

others.Theterm“mechanism”isusedtodescribetheeventsinaction.Itis

moredecenttouseinshort“grammarmechanisms”(V.S.Setlin)than“using

grammarelementsinspeechactivity”.

V.S.Setlinhasdividedtheprocessofacquisitionofthegrammar

mechanismsintothreeparts:1)acquiringgrammaracts;2)studying/learning

readymaterial;3)masteringgrammargeneralizations.

Grammaractshavetheleadingpositioninthegrammarmechanismsof

speech.Acquiringgrammaractisclassifiedbytheformationofautomatized

skillsofspeechgrammar.Learningthereadymaterialofgrammarisdefined

bymemorizinggrammarforms.Memorizingandusingdefinitions,rulesand

notionsiscalledmasteringgeneralization.

Studyingreadymaterialislearningunitsoftheforeignlanguage,

masteringgrammaracts,i.e.formingskills.Linkingwordsandgrammar

morphemesarelearned asamaterialwhilstchangeof words,word

combinationsandwordorderareacquiredasskill.

Thenotionofgrammarmaterialisnotaformofgrammarcase.The

term “form”isassociatedwiththestructureofasentenceoraword

composition,thecontentpartsofwords,linkingwordsanditemsforminga

word.Itismorelogicaltousetheterm“grammarformofword”than“form
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ofgrammarcase”.

Thusteachingforeigngrammarisassociatedwithacquiringofgrammar

mechanisms.

Activeandpassivegrammarwasthematterofdiscussionforalong

period.I.V.Rakhmanovusedthetermsactiveandpassivematerialin

associationwithmasteringthereproductiveandreceptivespeech.

Activegrammarmeansgrammarcasesusedinreproductive(aswell

productive)speech.Insomesourcesactivegrammariscalledas“grammarof

speaking”.

Thenotionpassivegrammar,accordingtothemethodicaldoctrineof

L.V.Scherbaconsistsofgrammarcasesandtheirabstractsusedinperception

(reading,listening).Theterm“passive”relatesonlytoeducationalmaterial,

theessenceofthepupils’activityineducationtobealwaysactivewas

admittedinbothPsychologyandDidactics.

AsitisknownL.V.Scherbatheoreticallysubstantiatedtwokindsof

speechactivity.Histheoryaddedgreatcontributiontothedevelopmentof

foreignlanguageteachingmethodologyinourcountryandabroad.P.Hagboldt

devotedaspecialparttothematterofpassive(receptive)andactive

(reproductive)assimilationinhisbook(LanguageLearning.Chicago,1935.).

Passivegrammarwasnamedas“recognitionalgrammar”byCh.Handschin

(ModernLanguageTeaching.NewYork,1940),“visualgrammar”byH.Dunkel

(SecondlanguageLearning.Boston,1948)andM.West(HowMuchEnglish

Grammar?“EnglishLanguageTeaching”.vol.VII,Autumn,1952,N1.)calledit

as“grammarforrecognition”.

Manymethodologicalresearchworksrevealpassivegrammarwiththe

term“grammarofreading”.Aspassivegrammarhaswidermeaninginmodern

methodology,itwouldbemoreappropriatetocallit“grammarofreadingand

listening”.
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Micro-form,micro-meaningandmicro-usagearerecognizedastheunit

ofgrammarselection.Thegrammarcasesfortheoralspeechofthepupilare

selectedfromthelivespeechofforeignnativespeakersandspeechesof

fictionheroesinthatlanguage.Thesourceofselectionactivegrammaris

spokenliterarylanguage.Passivegrammarminimumisselectedfromwritten

textsforwrittenspeech(reading)ofpupils.Thereareelectedgrammar

casesreflectingwrittenwayofspeech.

2.2.Selectionofthegrammarmaterial

Activeandpassiveminimadonotdifferverymuchasinvocabulary

(activeminimumenterspassive),activeminimumisselectedfor5–7-grades

andpassivegrammarminimumisselectedonlyforhighergrades,lyceumsand

collegesandfollowed.

Theformationofgrammarminimadirectlydealswithspeechthemes

andvocabularyminima,themeandvocabularyaretheparamountnotionsand

grammardependsonthem.

Theclassificationofmethodicalcriteriainpreparinggrammarisas

follow.

Criteriaofselectingactivegrammarminimum:

1.Criterionofprevalenceofgrammarcaseinoralandwrittenspeech.

Themostfrequentcasesinpeoplespeechare“pickedup”from theall

grammarmaterial.

2.Criterionofstandingtobeasample.Itrequirestheabilitytoform

verymanynewgrammarcasesthroughthesamplesbasedongrammarunits

selectedonthiscriterion.Wellthenthecasesthatcanprovidemost

vocabularyareputinthisminimum(e.g.,formingnoun,adjective,adverbwith

thehelpofsuffixes).

3.Criterionofisolationofmono-semanticcases.Aimingtoprevent
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difficultiesthemostfrequentandstylisticallyappropriateunitiselected,i.e.

oneofthegrammaticalsynonymcasesisselected.

Criteriaofselectingpassivegrammarminimum:

1.Criterionofwideusageinliterarywrittenstyleofspeech.

2.Criterionofpolysemantics.

Theactofcriteriainselectinggrammarmaterialisdirectlylinked

together.Someofthemfunctionasthemain,othersascomplementary.Kinds

ofspeechactivityneedvariousvolumeoflanguagematerial.Themost

demandinginthemarereadingandlistening.Thevolumeofthematerialused

inspeakingandwritingisrelativelylittle.

Theorganizationofpreparingforeigngrammarmaterialrequires

seriousapproach,asthesuccessofteachingisdirectlylinkedwiththe

selection,distributionandmethodicaltypologyofthecontent.That’swhythe

selectionshouldbeappropriatetotheabovecriteria.

Thenexttaskofpreparinglanguagematerialispresentationof

selectedminimum.Distributionofgrammarminimumrequiresfunctional(i.e.,

accordingtothetaskinspeech)approach.Grammarisdividedintonoless

thanasentence,communicativeunits.Speechpatternperformsasaunitof

distribution.

Thespeechpatternembodiesinitselfallsidesofspeech,i.e.vocabulary,

grammar,pronunciationandgraphicaspects,asspeechpatternisconsidered

tobetheunitofmasteringindistribution.

Reproductivewayoflearningtheforeignlanguage,especiallybasedon

speechpatternsisbringingtoexpectedresults.Thespeechpatternwas

introducedintomethodologyinthe60softhelastcenturyunderanother

term.Thenthenotion“model”(modelling)wasmethodicallyresearched.Upto

now“thetyposentence”inthepresenteducationalprogramsisrecognizedas

grammarunit.
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Grammarwasdistributedintwowaysi.e.,withthehelpofrulesand

speechpatterns.Thethirdway“vocabularyapproach”isappropriatewhenthe

grammarcaseispresentedisolated,i.e.,ifitisusedintheonlysentence,it

needstobelearnedwithoutruleasaword(vocabulary).Accordingtomodern

methodologicalrequirementsmethodofgrammardistributionmeans“using

primarilyspeechpatterns,andifnecessarygrammarrules”.

Theprocessofdistributionconsistsofthreestages:defininggeneral

sequence,distributionamonggradesanddistributioninschoolyear.Each

stagehasitsownmethodicalcriteria.

Generaldistribution ismeasured according tothe criterion of

importanceofgrammarcases.Indistributionofpresentindefiniteand

presentcontinuoustensesofforeignlanguage,thefirstoneisconsideredto

bethemostimportantforspeechprocess.Usuallythemostimportant

grammarcasesaredistributedininitialstage.

Besidesimportancedistributionofgrammaramonggradestakesinto

accountthecriterionofcorrelationofgrammarwithvocabulary.Vocabulary

isprimarywhichinitsturninfluencesonthedistributionofgrammarunits.

Thethirdstageisaverycomplexprocessofdistribution.Hereare

detectedthecasesofpositiveornegativetransferoflanguageexperienceof

pupil(s).Thismethodicalmeasureisamajorfactorofpreventingdifficulties,

i.e.,thecriteriondirectedtopreventexpectedgrammarerrorsinspeech

acquisition.Itiscalledpreventingdifficultiesappearinginspeech.

Thefirstandseconddistributionispresentedinsyllabus.Thethirdone

isreflectedintextbooks.

Theresultofanalysisoftranslingualandintralingualcomparisonof

selectedlanguagematerialcreatesthebasistothestageoftypologyof

grammar.

Asitwasemphasizedintypologyofvocabularymaterial,thelearned
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casesingrammararealsodividedintokinds.Thedetailsofeasy/difficult

acquisitionarelookedthoroughly.Identificationofdifficultiesandtheir

typologygivetheopportunitytocreatethesystemofexercises,workout

methodicalwaysofteachingthesecasesandassignthetimeofassimilating

thematerial.Typologyofgrammarmaterialcanbeassociatedwithtypology

ofdifficultiesintheprocessofassimilation.

Itisknownthatidentifyingthedifficultyisamultistagemethodical

organization:analyzingspeecherrors,comparinglanguages(foreignlanguage,

nativelanguageandsecond)contactedinpupilsmindandcontrastingboth

results.Theactsofanalyzing errors,comparing and contrasting are

performedaccordingtogrammaticalmeaning,formandusage.

Grammarcasesaretaughtfordevelopingspeechgrammarskills.For

developingskillsinthecontentofhabitsgrammarskillspassthroughthree

stages:1.Presentationstageconsistsofintroducingnewgrammarunit,by

thistokenexplainingitandperforminginitialgrammaracts.2.Doing

grammarexercises.Thisstageismostlyperformedincreatingskills.3.Using

grammarcasesinkindsofspeechactivities.

Thefirstandsecondstagesaredirectlyorganizationofteaching

grammar,thethirdstagerelatesbothtogrammarskillsandspeechhabits.

Grammarcasespresentedinspeechpatternareintroducedorallyto

pupilsinthelowerandmiddlestagesofeducation,andinwrittenforminthe

middleandhigherstages.Grammarcaseispresentedinspeechpattern,asa

rule,speechpatternandaruleunitedly,orasavocabularyunit.Thelistof

speech patterns in foreign language formalized by linguists and

methodologistsascorrespondingmodelsareknowninthescienceastwokinds

ofrules:rule–instructionandrule–generalization.

Rule–instructionisamentalactivityaimedatusingorreadingand

listeningcomprehensionofgrammarcases,inpsycholinguisticsthatstudies
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speechissues,thisprogramiscalledalgorithm.Introducingtheruleisthe

advanceguidingbasedirectedtoprovidingspeechact.Inotherwords,rule

canbedefinedasatheoreticalwingofspeechpractice.

Rule–generalizationissimpletheoreticalinformationrelatedto

grammarmaterialthatwaslearnedsparselyintheprocessofspeech

acquisition.Theruleshouldbealwaysshort,accuratelydefined,aimedand

directedtousingorrecognizinggrammarcase.

Ruleandmodelaremethodicalnotionswiththesameessence.Using

modelprovidestocaptureletterimagesinperson’smind.(Verbal)abstraction

expressedbywordsoccursdiscursively.Speechpatternsplaytheroleof

sampleforcomposingsentences,whereverbaldiscursiveabstractiondoesn’t

attendbutthereoccursanalogy.Discursivenessmustbelimitedasmuchas

possible.

2.3.Thewaysofdevelopinggrammarskills

Presentationofgrammarmaterialhappensinductivelyordeductively.

Inductivepresentationbeginsfromexampleandtransferstoabstraction;

deductiveonepresentsarule(oraspeechpattern)thenpracticesexamples.

Rule–generalizationappearwhentherearemorethanoneexample.Onlyone

grammarcasecanbelearnedwithoutruleonthelevelofvocabulary.Alsoin

mostlyusedgrammarcasesoneexampleisgivenlexically.Manyfactorsshould

betakenintoaccountinintroducingnewgrammarcasetopupils:

1.Factorofrelationtothenatureofgrammarcase.Similarityofthe

form,easinessofclearmeaningrequiresusinginductivemethod.2.Factorof

similarityanddifferencebetweennativeandforeignlanguagecases.

Similaritymakestouseinductionanddifferencemakestousededuction.3.

Factorofleaningtotheexperiencegainedfromforeignlanguage.4.Factor

oflearningmicro-unitsofnewcasesviadifferentmethods.
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Usinginductiveanddeductivemethodmustberational.

Organizationalpartof presentation stage involvesthree sequent

methodicalactions:presentation,controlofperceptionandmemorizinganew

caseaswellasutteringtoperforminitialexercises.

Doingexercisespromotestransformationofgrammarcasesintoforeign

languageskill.Grammarskillisacomplexofoperationsandactsthatprovides

properandautomatizedusageandmemorizationofmorphologic-syntactic

casesofspeech.Morphologicskillinvolvesformationandusage,operationand

actsofforms(nounsuffixes,verbsuffixes,grammarunitsthatcamebefore

noun,e.g.,articles,prepositions,etc.).Syntacticskillincludeswordorder,

formationofwordcombinations.Theskillofusinggrammarmaterialismade

upbychangingwordsandinsertingthewordsintoplace.

Developmentofspeechskillsofpupilsischaracterizedbytheprocess

“stamping”ofgrammarcases.Thestageofdoingexercisesconsistsofthree

parts:1.Learningtouttergrammarcasesimitatively,anygrammaractis

limitedbyleaningtoitssample.Performingimitativeexercisebindstothe

nextpart.

2.Therestartdoingexercisesbymakingchangesinthecontentofimitatively

learnedcase.Thefamiliarmaterialservestothoroughacquisitionofthenew

grammarcase.

3.Thepreviouslylearnedandtoday’sgrammarcasesareusedinoraland

writtenformofexpression.Thespeechorientationiscommontothegiven

timeofdoingexercises.

2.4.Principlesofteachinggrammar

Grammarlanguage materialistaughtaccording tothe definite

methodicalprinciples.Teachingforeignlanguagegrammarisconducted

basingonthefollowingprinciples.
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I.Principleofdevelopinggrammarmechanisms.Teachingforeignlanguage

grammarisassociatedwithdevelopinggrammarmechanisms.Thegrammar

mechanism oftheforeignlanguageconsistsofthreeparts,asitwas

mentionedaboveskills,materialandgeneralization.

Grammarskillshaveaspecialplaceamongtheautomatizedcomponents

ofspeechactivityinacquisitionofgrammarmechanisms.Grammarskillsare

developedasreproductiveandreceptiveskillsoforal/writtenspeech.

Theactsofgrammarskillsarecomposedofgeneralizationsappropriate

torules,i.e.,theycontaingrammarabstractions.

Methodsofdevelopinggrammarskillofforeignlanguageisconnected

withpeculiaritiesofspeechactivityanddifficultiesoninterrelationsof

grammarstructuresofthenativelanguage,secondlanguageandforeign

languagearetakenintoconsideration.

Teachinggrammarmechanismsofspeechmustbefulfilledbytaking

intoaccountthemothertongueofstudentsfromtheonesideandsecondlyby

overcomingnegativeinfluenceofmothertonguetotheforeignlanguage

speechprocess:a)aruleisexplainedinmothertongue,wherethemeaningof

grammar cases and their usage are expressed;b)development of

reproductiveskillsareachievedbychanginggrammaractsandthinking

operationsthatappearduetothemothertongue,changingsystemsandusing

methodsofchoosingtoavoidnegativeinfluenceof mothertongue.Thisis

reflectedinselectingexercisesandcontentofrules.Toavoidnegative

influencethatresultsindifficultiestranslatinganduntranslatingexercises

aredone;d)overcomingtheattendanceofmothertongueinthespeech

processofforeignlanguageisachievedbydecreasingandavoidingtouse

thinkingoperations.

Thesecondcontentofteachinggrammarmechanismsofspeechinforeign

languageinvolveslinkingwordsandinflexions.Itsacquisitionrequires
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creatingexactandsteadyimages.Itisachievedalongwithacquisitionofskill

actsandalsobycreatinganopportunitytomemorizethematerial.

Thethirdcontentofacquiringgrammarmechanismsofspeechincludes

assimilation of generalizations on the base of materials and acts.

Generalizationsarelearnedinductively.Learningnotionsconsistsoftwo

stages:a)pupilsunderstandrulesintheprocessofdoingexercises;b)they

discovergrammaractsandmaterialsofspeechasgeneralizations.

II.Principleofcommunicativeorientation:a)grammarskillsareacquired

inthecontentofkindsofspeechactivity;b)specialgrammarexerciseis

plannedonlyintheinitialstageofcreatingtheskill.

III.Principleofpracticallearningofgrammar.Itrevealslearninggrammar

casesthatareimportantandenoughfororalandwrittenspeech.

IV.Principleofteachinggrammarinstructure.Structuralapproachin

teachinggrammariswell-groundedmeasure.A newvocabularyunitis

presentedintheknownspeechpattern,andtheunknownpatternispresented

onthebaseofacquiredvocabularymaterial.

V.Principleofteachinggrammarinspeechsituation.Inteachingforeign

languageitisreferredassituationalapproach(inAmericanmethodologyrole

playing).

VI.Principleofconsciousacquisitionofgrammar.Consciousnessisaimedat

directingattentionofthepupiltodefinitelanguageelementsinthelearned

speechpattern(sentence).

VII. Principleofdifferentiatedteachinggrammar.Basedonthe

assimilationofactiveandpassiveunitstheyaresortedintoreproductiveand

receptivespeech.Therearedifferentactsforreproductionandreception.

Besidestheabovementionedgeneralprinciplestherearealsoprivate

principlesofteachingforeigngrammar(workedoutbyV.S.Setlin).

Thesystemofteachingforeigngrammar(accordingtothedoctrineof
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V.S.Setlin)consistsofforminggrammarskills,acquiringgrammarmaterial

andlearninggeneralization.Initsturnitrequiresdoingexercisesaimedat

formingskillsandacquiringthematerial.Inshortexercisesaremeansof

overcomingdifficultiesinmaterial,actsandgeneralizations.Therearesome

samplesofexercisesaimedatteachingELgrammar:

1.Todiscoverthestudiedgrammarcaseintheperceivedtext.

2.Todiffernewgrammarfromotherknowncases.

3.Namingtheheard/readgrammarcase.

4.Toanalyzethesentencegrammatically.

5.Tocontinueteacher’sstoryusingrelevantgrammarcase.

6.Tousegrammarcaseutteredbypupil(teacher)insentence.

7.Tosystemizegrammarmaterial(e.g.,makingupsentencesinpresent,

pastandfuturetenses).

8.Tousefreelygrammarcaseinspeechsituation.

9.Todescribethepictureinthepresent(past,future)tenseinforeign

language.

10.Tomakeupconversationusingthepropergrammarcase.

11.Tousedidactichandoutsforgrammarexercises(individualapproach).

12.Totranslate the sentence (paragraph)thatcontainsdifficult

grammarcase,etc.

Questions:

1.Whatisgrammar?

2.Whatdowemeanbytheactiveandpassivegrammar?

3.Describetheessenceofmethodicalpreparationofgrammarandits

stages.

4.Thinkoverthegrammaritem,criteriaandsourceofselection.

5.Whatarethestagesofforminganddevelopinggrammarskills?
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6.Describeprinciplesofteachinggrammar.

Tasks:

1.Analyzethewaysofpresentationofactiveandpassivegrammarinthe

ELtextbooksofschool,lyceumandcollege.

2.Workoutthegrammarexerciseswithinonetheme.

Independentwork

1.AnalyzethegrammarexercisespresentedintheELtextbooksfor

school,lyceumandcollege.

2.Studythemattersabouttechnologyofteachinggrammardescribedin

thebook“Foreignlanguageteachingmethodology”(2012,Pp.180-186)by

J.J.Jalolov.

3.TeachingEnglishpronunciation

Questionstobediscussed

3.1.Theessenceofteachingpronunciation

3.2.Distributionandtypologyofpronunciationmaterial

3.3.Waysandprinciplesofforminganddevelopingpronunciationskills

Keyterms:pronunciationskill,phoneticmaterial,pronunciationminimum,

contentofteachingpronunciation(CTP),pronunciationnorm,pronunciation

unit,phoneticcase,phoneticsystem,phoneticexercise,phoneme/sound,

approximation.

3.1.Theessenceofteachingpronunciation
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Pronunciationplaysaspecialroleinthecontentoflanguagematerial,as

itrequirestheawarenessofpronouncingandlinkingsoundsofasentenceas

wellasfollowingintonation.Pronunciationconsistsofthreepartsashearing

(acoustic),uttering(motor)andmeaning(semantic).Theyhavetheirown

peculiarityofactionineverylanguage.Acquiringphoneticsideofthe

language,i.e.masteringpronunciationskillisoneofthecoreconditionsof

speechcommunication.Thereappearaquestion-Isitpossibletoachieve

perfectforeignpronunciation?Methodologistshavetheexactanswer:pupils

learnapproximatedforeignlanguage(properpronunciationcouldbeachieved

in mothertongue and second language).According to the idea of

approximation,itisavailabletolimitthevolumeofphoneticmaterialandhave

thelowerqualityofsomesoundsthannativespeakers.Butthedefinite

foreignsoundcouldbethereasonofchangingthemeaning,i.e.itcouldplay

phonemicrole,inthiscaseitisrecommendedtoachievethehighest

approximation,e.g.,itisimportanttoseekhighapproximationinlong–short

vowelsoundsinEnglish,voicedandunvoicedconsonantsintheendoftheword,

otherwisethemeaningwillbelost.

Approximationofthepronunciationisfirstlycharacterizedbythe

conditionofsecondaryeducation,i.e.theunnaturalclimateofteaching

foreignlanguage,sopronunciationismorecomplexthanvocabularyand

grammar.

The main requirement is acquiring relatively fluent foreign

pronunciation.Firstlyitprovidescomprehensionofcommunicants,secondlyit

demandsacquiringmiddlespeedofspeechskill(itisknownthespeedofthe

ELspeechmeanstobeaveragepronunciation220-250wordsinaminute.

Keepinginmindthatspeechunitsexistonlyinsoundimagesandthat

pronunciationismixedwithvocabularyandgrammarskills,theyareusually

acquiredintegrally.Pronunciationskillisauniquelanguageactthatprovides
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theexpressionofspeechunitsthroughrelevantsounds

Theissueofwhentostartteachingpronunciationwasthereasonof

variousdiscussions.Itisnotlogicaltoselectdefinitegradeorstagein

methodologyasacquiringpronunciationdependsonspeechskillsandhabits.

Thefollowingorderasagenerallawisrecommendedforallschools:almostall

soundsareintroducedintheinitialstageofeducation;themiddlestage

continuesteachingnewsoundcombinations,stressandintonation;inthe

middleorhigherstagesallpronunciationcasesaredeveloped.Hearingduring

acquisitionoflanguagematerialsasvocabularyandgrammardevelops

pronunciationskill.

3.2.Distributionandtypologyofpronunciationmaterial

MinimumoftheELphonetic(pronunciation)isselectedaccordingto

vocabularyandgrammarminima.Languagematerialisusuallyconsistsof

activeandpassiveminima.Thenotionsofactiveandpassiveinphonetic

(pronunciation)minimum are treated differently.Active and passive

pronunciationminimaarelearnedsimultaneously.Theyareincludedinthe

complexlanguageskillsandappearinspeakingandperception.

Activeandpassiveminimaaredistinguishedasfollow:activeminimum

admitsapproximation,butitisnotfoundinpassive.Activeminimumworksin

therangeoflimitedphoneticmaterialandinpassiveitispossibletomeet

variantsofforeignlanguagephonemes.

Pronunciationminimumisgeneralfordefiniteeducationalinstitution,for

ex.,forsecondaryschoolsinspiteofthelanguageexperienceofpupils.Asthe

sounds,soundcombinations,phoneticcasesandintonationofthelearned

foreignlanguagecompilepronunciationminimum.

Itisinevitablethatallphoneticunitsofforeignlanguagelexical-

grammaticalmaterialoccurinpronunciationminimum.Butitismethodically
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knownthatpronunciationunitsthatareeasytolearnarenottaughtin

separateexercises,becausetheyarenotincludedintothecontentof

teachingpronunciation.Thusminimumdoesn’tconsiderlanguageexperience,

andthecontentofteachingpronunciationcompilescasesthatrequirespecial

timeandpowerfordefinitedifficultiesinacquisition.

Thereisaclassificationthattakesintoaccountthedifficultiesof

assimilationofallunitsindifferentnormsthatareincludedinthecontentof

teachingpronunciation(CTP):difficultcasesreferringtoarticulation,

opposition,positionandacoustics.

Pronunciationminimumisselectedaccordingtothefollowingcriteria:(1)

theproportionofphoneticunittotheneedofspeechcommunication;(2)

appropriate style forselection;(3)normativity of pronunciation;(4)

prevalence.

Accordingtothefirstcriterionthereareselectedphonemesand

intonemasthatdiffermeaning,aspronunciationminimum includesall

phonemes(butnottheirvariants).

Appropriate style forselection takesasa base fullstyle of

pronunciation,i.e.,literary,academicstyle (conversation style isnot

appropriate).Literarystylecouldseemtobemoreartificialbutitismore

suitabletosecondaryeducation.

Criterionofpronunciationnormisclosetostylecriterion,thetaskof

whichnottoallowtheinclusionofdialectalpronunciationintopronunciation

minimum.It isrecommended to learn phonetic sample,i.e.literary

pronunciation.

Prevalenceisalsolikecriteriaofstyleandnorm.Themostusedphonetic

unitsareselectedandincludedintophoneticminimum.

Onthebaseofthesecriteriapronunciationminimumisselectedfromthe

phoneticsystemofthelearnedforeignlanguage.Themostusedphonetic
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unitsinspeechareselectedandincludedintominimum.Inkeepingthecriteria

thephoneticpeculiaritiesoftheELaretakenintoconsideration.

Indistributionofvocabularyandgrammarmaterialthefirstissuewas

todivideintoactiveandpassive.Distributionofphoneticmaterialin

pronunciationisparticular.Thelistened(passive)anduttered(active)

pronunciationunitsarenotacquiredalternatelybutsimultaneously,there

occurinnerspeechinlisteningandouter(oral)speechinutterance.

Distributionofphoneticmaterialoccursaccordingtothefollowing

scientific-methodicalcriteria:1)speechorientation;2)distributionof

difficulties.Thesecriteriaactvariouslyindifferenttextbooks.Thecommon

thingisthatthereceivedlexical-grammaticaldistributionpredetermines

pronunciationdistribution.

Typologyofpronunciationmaterial.Themostappropriatemethodicway

isthatphoneticmaterialismethodicallytypedforformingpronunciationskill.

Therearetwotypesinmethodsofteachingforeignlanguage.Thefirst

leadstofindreasonablemethodsofteachingpronunciationthroughdividing

allunitsofphoneticminimumintoeasy/difficult.

Accordingtothesecondtypeonlydifficultunitsofthecontentof

teachingpronunciation(CPT)aredividedintonotedfour(articulation,

opposition,positionandacoustics)groups.

Fromthecontentoftypologyweseethatitcoverssounds,soundunits

andphoneticcases.Typologyofintonationisanotherkind.

Methodicaltypologyofthedefinitelanguagepronunciationunitsare

consideredinthestagesofpresentation,doingexercisesandusagethatare

carriedoutfordevelopingpronunciationskills.

3.3.Waysandprinciplesofforminganddevelopingpronunciationskills

Themethodicaltermthatexpressestheleastnotionis“theunitof
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pronunciation”.Itinvolvessound,soundcombination,phoneticcaseand

intonation.“Phoneticcase”expressestheplaceofsoundintheword/syllable

(e.g.,thesoundedconsonantintheendoftheword),oppositionofsounds

(long-shortvowel),etc.Thetermthatexpressesthewidestnotionis“phonetic

system”whichmeansphoneticsystemsofmothertongue,secondandforeign

languages.

Presentation of the pronunciation materialoccurs through the

utteranceofphoneticunitbytheteacherandhearingofthepupils.Itisvery

importanttosolvetheproblemsofpresentingapronunciationunitalone,ina

wordorinasentenceobjectivelyfordevelopmentofpronunciationskills.

Presentationofthenewsoundrequiresimitativeandanalyzedkindsof

work.Inmethodologytheyarecalledimitativeandanalyzedmethodsof

teachingpronunciation.

Imitativemethodisnaturalandsimple.Butitisbasedonunconscious

acquisitionofthelanguageanditspronunciation.

Imitationrequiresfromtheteacheraccuratepronunciationandfrom

thepupilsharphearingability.

Analyzed method,on the contrary,requiresthe work through

consciousness, which results in the development logical thinking.

Understanding,thinkingoutandutteringofpronunciationunitisfulfilled

throughanalysis.

Imitativemethodcanbeusedalonewhentheexistingpronunciationskill

hasapositiveinfluence,buttheanalyzedmethodisalwaysaccompaniedby

imitation.

Phoneticexercisessupporttoform pronunciationskilloftheEL.

Exerciseisamentalactiondirectedtorepetition,acquisitionanddevelopment

ofwaysofdoing.

Masteringpronunciationintheprocessofteachingforeignlanguage
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verymuchdiffersfromlearninglexicalandgrammarmaterial,hencefrom

learningnativelanguagepronunciation.Pronunciationistaughtaccordingto

thefollowingprinciples:

1.Usinginformationofcomparativeanalysisofphoneticsystemsof

foreignlanguageandlanguage(s)thepupilsspeak.Thesteadypronunciation

skillofthepupilwhostartedtolearnaforeignlanguageofteninterferesin

learningnew phoneticunits.Comparativeanalysishelpstodefinethe

differenceandsimilaritybetweenthem.

2.Synchronousformationofspeechactionandhearingimagesof

pronunciationinforeignlanguage.Duringpronunciationskillsofhearingand

speechactioncomposeinseparableunit.Oralutteranceiscontrolledby

hearinganalyzer.

3.Usingreasonablemethodsinteachingpronunciation.Phoneticunits

thatrequireanalyzedmethodislimitedinamount,that’swhyitisusually

recommendedtouseimitation.

4.Takingintoconsiderationimportantpronunciationpeculiaritiesofthe

learnedforeignlanguage.Onlytheteacherwhoisawareoflanguage

experienceandphoneticnormsoftheforeignlanguageinthedevelopmentof

pronunciationskillscanreceivetheexpectedresult.

5.Wideusageofeducationaltechnicalmeansinteachingpronunciation.

Acquisitionofphoneticmaterialisnotrestrainedbyteacher’spronunciation.

Pupilshearalivespeechoftheteacher,his/herrecordedspeechand

speechesofotherpersons(speakers).

6.Separateusageofwaysofpronunciationmaterialpresentation.

Accordingtothedifficultyofforeignlanguagephoneticunitsinmethodology

theyareusuallypresentedinasentence,inawordorseparately.Pupilhear

thesoundinthesentence,inthewordorseparately,butinutterancethey

learnsomeofthemseparately,andothersinthesentences.
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Questions:

1.Whatcanyousayaboutthecoreofacquiringapproximatedpronunciation?

2.What are the main principles (criteria) of selecting

phonetic/pronunciationminimum?

3.Whatelementsdoesthecontentofteachingpronunciationinclude?

4.Whatbackgroundsareputintothedistributionandtypologyofphonetic

material?

5.Describethemethodsandwaysofteachingpronunciation.

6.Nametheprinciplesofteachingpronunciation.

7.Whatdoyouthinkweshouldworkonthepronunciationatlyceumand

college?

Tasks:

1.Analyzethetermsconcerningthemattersofdevelopingpronunciation

skills.

2.Makeupexercisesonteachingpronunciation.

3.Analyzethepresentationofphoneticdrillsintheforeignlanguage

textbooksofschool.

Independentwork:

1.Findtheadditionalinformationaboutways,techniquesofworkingon

thepronunciationmaterialatschool.

2.Analyzethestyleoftextsanddialoguesforactingandreading

presentedintheELtextbooks.

CHAPTER2.TeachingcommunicativeskillsinEnglish
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1.TeachinglisteninginEnglish

Thequestionstobediscussed

1.1.ThedifficultiesoflisteningcomprehensionintheELT

1.2.Thecognitivemechanismofthelisteningcomprehension

1.3.Waysandstagesofforminganddevelopinglisteningskills

Keyterms:listeningcomprehension;linguisticskills;speaking;reading;

writing;acousticperception;pronunciation;psychophysiology;psychology;

teachinglistening;comprehension;pronunciationsubskills;acousticfiltering;

languageskills;selectivelistening;listeningpractice;shadowing;multiple

skills;audiotext;cognitivemechanism;emotion

1.1.ThedifficultiesoflisteningcomprehensionintheELT

Thespeakers,asusual,trytospeakturnbyturnandtrytounderstand

eachother.Asexperience,thespeakingisthelovelylanguageskillsamong

humanbody.Wecangetdifferentkindofinformationbylistening.

Communicationisthenecessityofhuman.Sometimeswearenotableto

understandthemeaningofthespeechinafullform.Themainreasonofnot

understandingisnottoconsiderenoughtoteachinglisteningcomprehension.

Listeningisaskillinasensethatit'sarelatedbutdistinctprocessthan

hearingwhichinvolvesmerelyperceivingsoundinapassivewaywhilelistening

occupiesanactiveandimmediateanalysisofthestreamsofsounds.In

commontheword“speech”meansspeaking,listening,readingandwriting.It

wouldbebetterifwesay“listening-speakingcomprehension”.

During the history of teaching foreign languages listening

comprehensioncometothemethodologyofforeignlanguagesteachinginthe

1960.Listeningwasthebrunchofspeaking.Therewerenotspecialexercises

forlisteningbefore.Asweknowitisdifficulttounderstandlisteningthan
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speaking.Inthisspherewecancomparetwowords,like“listening”–to

understandthespeechand“hearing”–oneofthesensesofhuman.

Themanwhoisabletohearingtriestounderstandtheinformationand

bythiswayhewilllisten.Whenwesay“Didyoulisten?”wetrytoanalyzedid

heunderstandornot.Inoneword“listeningcomprehension”meansto

understandothersopinion.“Listening”and“understanding”happensinone

time.Justwecandividethemindifferentsentencestoexpressdifferent

meaning.

Listening,writingandreadingwillhelpyoutogetperfection.Ingetting

informationthemainskillislistening.Butamonglanguageskillsthespeaking

andthelisteningarethepartoforalspeech.Itisdifficulttodividethem

whenweusetheterm“Listeningcomprehension”.

Innativespeechweunderstandmeaningandtheform ofspeech

immediately,butinforeignlanguageitisdifficulttounderstand.Weshould

knowalotofwordsandwordcombinations,communicativegrammarand

phoneme of the foreign language.In one word skills of listening

comprehensioncanbedevelopedbylexis,grammarandpronunciation.Lexis

willhelpyoutounderstandthemainideaoftheaudiotextandgrammarhelp

youtounderstandthemeaningofthetextconcretely.

Ifthespeakerandlistenerspeakwiththesamebaseitwillbeeasyto

understand.

Onethebrunchoflanguageskillslisteningcomprehensionistheobject

andmeansofeducation.

Listeninghasa"volitionalcomponent".Whilelistening;thedesiretolisten,

aswellasthecapabilitytolisten(comprehension)mustbepresentwiththe

listenerforthesuccessfulrecognitionandanalysisofthesound.

Alistenerasaprocessoroflanguagehastogothroughthreeprocesses

usingthreetypesofskills:
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a.Processingsound/Perceptionskills:Asthecompleteperception

doesn'temergefromonlythesourceofsound,listenerssegmentthestream

ofsoundanddetectwordboundaries,contractedforms,vocabulary,sentence

andclauseboundaries,stressonlongerwordsandeffectontherestofthe

words,thesignificanceofintonationandotherlanguage-relatedfeatures,

changesinpitch,toneandspeedofdelivery,wordorderpattern,grammatical

wordclasses,keywords,basicsyntacticpatterns,cohesivedevicesetc.

b.Processingmeaning/Analysisskills:

It'saveryimportantstageinthesense,asresearchesshow,thatsyntax

islosttomemorywithinaveryshorttimewhereasmeaningisretainedfor

muchlonger.Theysaythat,'memoryworkswithpropositions,notwith

sentences'.Whilelistening,listenerscategorizethereceivedspeechinto

meaningfulsections,identifyredundantmaterial,keepholdofchunksofthe

sentences,thinkaheadanduselanguagedatatoanticipatewhataspeaker

maybegoingtosay,accumulateinformationinthememorybyorganizing

themandavoidtoomuchimmediatedetail.

c.Processingknowledgeandcontext/Synthesisskills:

Here,'context'referstophysicalsetting,thenumberoflistenerand

speakers,theirrolesandtheirrelationshiptoeachotherwhile'linguistic

knowledge'referstotheirknowledgeofthetargetlanguagebroughttothe

listeningexperience.Everycontexthasitsindividualframeofreference,

socialattitudeandtopics.So,membersofaparticularculturehaveparticular

rulesofspokenbehaviorandparticulartopicwhichinstigateparticular

understanding.Listeningisthoughtas'interplay'betweenlanguageandbrain

whichrequiresthe"activationofcontextualinformationand previous

knowledge"wherelistenersguess,organizeandconfirmmeaningfromthe

context.

However,noneofthesemicro-skillsiseitherusedoreffectiveinisolation
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oriscalledlistening.Successfullisteningrefersto'theintegrationofthese

componentskills'andlisteningisnothingbutthe'coordinationofthe

componentskills'.

Itisveryimportanttomakeandchoosethetext.Itshouldbeinteresting

andbeadequatetolearner’sage.Ifthelearnerisinterestedinthetext,

he/shewillreaditwithpleasure.Activitiesinthisstagewouldbeinteresting

andeasyincludingfacetofaceinteraction,usingvisualandtangibletopics,

cleardescriptionofthelisteningprocedure,minimumuseofwrittenlanguage,

andimmediateandongoingresponsesandetc.Sothatlearnerscaneasily

keeppacewiththetextandactivity.

Listeningtoshortchunks,musicimage,personalstories,teacher-talk,

smallquestion-answer,andinterviewmaybeappliedinthisstage.

Themainsourceofgettinginformationbylisteningisteacher’sspeech,

taperecorder,radio:Anyway,recordingmustbeofanEnglishspeaker.

Copyingrecordingtwotothreetimesispreferredinordertoavoidrewind

whichmaydiscreteattentionofthelisteners,films,filmstrip,TVprogram

andmanyothers.

Onemoreimportantfeaturesoflistenedtextistoclarifyits’simplicities

anddifficulties.Itissignificanttoknowdifficultiesandtheircauses.

EveryspeechPerfectinghasitsowndifficulty.Therearealotof

difficultiesinListening.

Itismainproblemtoknowanddiscusstheminstudyingforeignlanguage.

Theproblemsofperceptionespeciallyperceptionofspeechwasworkout

bypsychologiesperfectlyofworld.

1.Therearesomekindsofdifficultieswhichbelongtolanguage.The

meaningisdifferent,buttheformofsoundissimilar(homophone)orthe

listeningandunderstandingofpassivevoiceareverydifficult.

Youcanthinkthatthehomophoneandpassivevoicecleartoyouintext
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buttheremaybealittledifficultywhenyoutrytounderstandthemeaning

ofaudiotext.

2.Thedifficultieswhichbelongtomeaning.

Thetakeninformationwillbeincludingwhat,where,withwhomwhenand

likethatquestionsduringunderstandingofpactsortoknowcontactbetween

them.

Alsotherearesomedifficulties,whichbelongtogeneralideas.

3.Thedifficultieswhichbelongtounderstandingoflanguageskills.

Itisenoughofrememberthatthescoreofspeech,intonationandthe

difficultyofmechanicwrittenaudiotext.

Alltogethertheperceptionofaudiotextonetime,tolistentounknown

personthefeaturesofsoundalsomaybeprohibittounderstandingit.

4.Thedifficultieswhichbelongtotheformofspeech.

Toanswerindialoguespeechwhenwelistenlongandkeepitinmemory,

theywillmakecertaindifficultiesforpupils.

5.Thedifficultieswhichhappeninlinguistics.

Theyarelinguisticlexis,grammarandphonetic.Inlexicallevelthereare

pairconcepts(forexamplethewordswhichdescribethesidesofworld)polis

mantic,themeaningofwordinpermanentcombinations.Auxiliarywordsand

fromGrammatiksidetheeventswhichcan’texistinmotherlanguageor

phoneticsside.

6.Thedestinationofwordsinwritingandintonationtobereasonof

dependingtext.

Thestructureofaudiotext(meaning–compositionstructure)isalsoa

reasonofit,because,ithascloserelationtotheunderstandingthe

information.Thefactorwhichhasgreatinfluenceforcomprehensionthe

audiotextis:logicalsuitableofstatementandparagraph,thekindofeasy

anddifficultcontexts,participatingofdifferentwords,andthesimilar
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conditionofmeaning–composition.

Theaim ofgivinginformationaboutdifficulties,ofpupil’slistening

comprehension,istosettleitbyeasyway.Remedyofdifficultiesdemands

time,workanddoingspecialexercise.Tosettledifficultiesintimehastens

educationprocess,andproductsthemostsuitablemethodsofteaching.

1.2.Thecognitivemechanismofthelisteningcomprehension

Listeningisoneofthemainskillandapartofknowledge.Theprocessof

gettingknowledgehassensitiveandlogicalsides.Thesequalitiescome

togetherislistening.Themechanismsoflisteningarestudiedwellin

fundamentalscience.

Psychologistscalledthefirstmechanismunderstandspeech.Itmeans

somesensiblechanges.Apersondoesn’tknowlanguagecannotheatthis

language.(FamouspsychologistacademicAlexanderRomanovichLuriacameto

thisconclusionaftermanyresearches).

Thismechanismiscloselyconnectedwiththemechanismoflistening

memory,whileunderstandingspeechithelpstounderstandapartofspeech

automatically.

Incomparisonwithprocessofspeakingduringtheprocessesofautomatic

understandingspeechactiveanalysiswork,(famouspsychologistN.I.Jinkino

provedthisideainhisscientificworksdevotedtothestudyofthelanguage).

Thelevelofunderstandingisconnectedwithrepetitioninsidethespeech

listened,thepersonwholistensrepeatsthetexthe/shelistensinside.He/she

repeatsdifficultorunknownpartsofaudiotext,buthe/sheunderstandsthe

textwellthequantityofrepeatedtextbecomesless,itisrecommendedto

teachlisteningandspeakingtogether.

Inlisteningthereisamechanismofcomparisonofthesignalscomingto

thememory.



176

Comparisonmaybecorrectorincorrectdependingontheperson’s

previousexperience.

Listener’sexperienceisthetraceleftbylisteningandspeakinginbrains

whilecomparisonthemlistenerbecomessuccessfulinrecognizingthem.Itthe

traceleftbylisteningisstrongrecognizingmechanismactswell,Information

listeneddoesnotleaveinbrainsinfullandonlythetraceisleft.

Next mechanism is called anticipation,which means admonishing

(guessing?)

Whenmechanismworksthereisthepossibilitytoguessthecontentofthe

audiotext(throughwordsandcombinations).

Onemoremechanismisunderstandingaudiotextlogically.

Byformingthesemechanisms,thelistening/comprehensiveskillof

studentsisdeveloped.

1.3.Waysandstagesofforminganddevelopinglisteningskills

Listeningcomprehensionisformedanddevelopedbydoingthenecessary

tasks.

Duringtheactivity,theyareobservedintheirwholeness.

Weknowthatforteachinglisteninggivenspecialtimeanditdevotedto

exercises.FromthefirstlessonofFLTinschoolspaidattentionLTtillpupil

graduatingtheschool.Withoutgeneralrequirementsoforalspeechin

educationalprogramhasthelistofphraseswhichonlydevotedtoLT.Wemust

knowthatthesephrasesareforunderstandingtheteacher’sspeech.

Forteacherstranspiredthatthegrammaticalandlexicalmaterialwhich

assimilatedbyspeakingandreadingisalsoregardedtoteachinglistening.

Teacher’sspeechisimportantforpupilslistening.Theyshouldteachonlyin

English.

Listeningcomprehension(LC)exercisesareleadingduringthelesson.LC
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isdifferingfromothertypesoflanguageskillsandstudiesasaaimand

contentofeducation.Theaimofpracticallearningistotakeinformationin

English.ContentofalloralspeechandreadingmaterialsisassimilatedbyLC.

LC asameansofteachingisusedasawayofintroductionofthe

languagematerialinoralform(inatalk,in speechpatterns);ameansof

formingwell-setacousticimagesoflanguagephenomena(words)together

withtheirmeanings,whichisensuredbymultipleperceptionofthesame

materialbytheear;ameansofacquiringpronunciationsubskills,because

instructiononlywon’thelppupilstopronounceasoundstrangetotheirmother

-tongueiftheydon’thearhowitispronouncedbyateacherorbythe

speaker;andskillsinaaneffectivemeansofdevelopinghabitsforeign

language;ameansofmasteringthe(teaching)techniqueofreadingaloud,as

themechanismsofreadingaloudcomprisesalsoacousticimages.

LCasthemeansofteachingpermitsmultiplelisteningofoneandthe

samespeechmaterial;whileLCasalanguageactivityconstitutesaskillof

comprehendingspeechbyearatsingle(presentedbutonce)perception

(presentation).

Listeningisanactofinterpretingspeechthatonereceivesthroughears.

Hearing isan actof receiving the language through earswithout

interpretation.Inreallifewecanhearsomebodyspeakbutactuallydonot

listentowhatisbeingsaid.Listeningisacommunicativeskilltogetthe

meaningfromwhatwehear.Peoplelisteninordertorememberwhatthey

hearverballyorforthesakeofmeaningretention.Theylisteninorderto

evaluatecriticallywhattheyhearortogivesupportiveempathy.Theycan

deriveaestheticpleasurefromwhattheyhearortoproducealistener’s

feedback.Theycanfulfilltheinstructionsintheheardtext.

Listeningtothespokenlanguageinvolveshearingthesounds,recognizing

words,understandingdifferentaccents,understandingintonation,coping
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with“noise”(externalinterferenceandindistinctpronunciation),recognizing

sentences,predictingthemeaning,understandingwholediscourse.

TherearedifferentwaysofteachingLCinpractice.Oneofthemis

teachingatfirstlanguagematerialsthenlanguageskills.Inthismethod-

firstofallpupils’muststudywordsandwordphrases,sentencesthenpupils’

attentionpaidtocontentoflearnedmaterial.Theresultofthesemethodis

inefficientbecauseittakemuchtime,that’swhyit’sundesirablemethod.

Insecondway,whichteacher’suseLCgoingwithforminglanguageskills.

Byteachingspeaking,readingandwritingpupils’practice(ortrain)theLC.

Herewithpaidattentionforteachinglanguagematerials.Thismethodis

usefulforteachers.PupilspracticeLCduringwriting,readingandspeaking,

withittheypayattentiontoteachinglanguagematerials.Thismethodismore

effective.

Personwhoisreadingorwritinghisideacanunderstandusedlanguage

material.Accordingtoavailablematerials,learningbyLS(LanguageSkills)

listening,speaking,writingandreading,formationoftheaccuratedynamic

stereotype.It’sdifficulttotakegoodresultsifnotusedoneofthem.Oneof

themainwayofkeepinmind(whichtakeninformation),teachingLSeach

other.

TherearespecialtextsforLCwithoutspeaking,readingandwriting

materials.Withthelistenedtexttheycanpracticeother3LS.

LCisameansofassessmentofpupils'comprehensionwhentheyhearor

readatext.Properlyusedorallanguageensurespupils'progressinlanguage

learningand,conse¬quently,arousestheirinterestinthesubject.

Audingorlisteningandcomprehensionaredifficultforlearnersbecause

theyshoulddiscriminatespeechsoundsquickly,retainthemwhilehearinga

word,aphrase,orasen¬tenceandrecognizethisasasenseunit.Pupilscan

easilyandnaturallydothisintheirownlanguageandtheycannotdothisina
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foreignlanguagewhentheystartlearningthelanguage.Pupilsareveryslowin

graspingwhattheyhearbecausetheyareconsciousofthelinguisticforms

theyperceivebytheear.Thisresultsinmisunderstandingoracomplete

failureofunderstanding.

WhenaudingtheELstudentsshouldbeveryattentiveandthinkhard.

Theyshouldstraintheirmemoryandwillpowertokeepthesequenceof

soundstheyhearandtodecodeit.Notallthepupilscancopewiththe

difficultiesentailed.Theteachershouldhelpthembymakingthisworkeasier

andmoreinteresting.Thisispossibleonconditionthathewilltakeinto

considerationthefollowingthreemainfac¬torswhichcanensuresuccessin

developingpupils'skillsinauding:(1)linguisticmaterialforauding;(2)the

contentofthematerialsuggestedforlisteningandcomprehension;(3)

conditionsinwhichthematerialispresented.

IftoorganizeLCofatextpresentedbyateacherorusingaudiotexts

teachermustdo:Atfirst,introductorytalkwiththeaimtopreparepupilsfor

comprehensionofatextbytheear;

Atsecond,aim –topreparestudentsforlistening,focusingonthe

situationandencouragingstudentstopredict:a)workingatthetitleofa

text;b)removingthelanguagedifficultiesofthetext(phonetic,lexical,

grammatical).

Atthird,settinganaimforprimarycomprehensionofthetext.

Atfourth,primarypresentationoftheaudiotexttothepupilswiththe

helpofvisualprops(pictures,adequatetothecontentofthetext)orverbal

props(key-words,wordcombinations,phrases).

Atfifth,checkingupunderstandingofthegeneralcontentofthetext.

Thensettinganaimforthesecondpresentationofthetext;Thesecond

presentationofthetext/gistlistening(forspecificinformation)–to

understandthetextindepth–thewords,details,structures(withthehelpof
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verbal(graphic)props);Checkingupunderstandingofthedetailsofthetext

andsummingupandfollow-upactivities.Youshoulddothistaskswithcinemas.

TheaimofassessmentsformingtoLCskillsanddefinehows/heknowor

understandit.Forit,whenfathoming,theyshouldknow.(A.R.Luriyadivided

into4):worddegree,sentencedegree,complexsyntaxunitandtext.

Duringunderstandingthewordthegoesaboutactive,passive,potential

(secretly)dictionary.Theselevelsarehelpunderstandingaudiotextbutit’s

noteffectiveassessmentofLC.N.I,Gezsuggestedthisseparation:1)shallow

understanding;2)generalunderstanding;3)fullyunderstanding;4)critical

understanding.Understandingornotunderstandingcontentofaudiotext.

Assessmentsbythesecond,thirdandthefourthlevels.WewidelyuseLS

duringFLT.

SystemsofexercisesforLCaredividedintotwo:specialandnonspecial

exercises.

InnonspecialexercisesLCteachesinpassing.Forex.:beginningofthe

lessonpupilsshouldlistentheteacher’stopic.Duringthelessonteachers

shouldn’trepeatphraseswhichusedduringthelesson,don’ttranslateinto

motherlanguage.

Specialexercisesdividedinto2groups:preparatoryexercisesandrealLC

exercises.Someauthorssaidthatthefirstofthem isaboutlanguage

materials,anotherauthorssaidthatit’sconditionallyLCexercises.Theobject

ofthepreparatoryexercisesisacousticsignal.

Theaimofpreparatoryexercisesisprecludedifficultiesoftheexercises.

Tolanguageexerciseswecanreferphoneticexercisesaimedatperceiving

separatewordsontheflowofspeechbytheyear,separatecomprehending

phrasesandunderstandingtheirrhythmicandintonationpattern,typesof

sentences.

TherequirementstothespeechexercisesforTLCareasfollows:they
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shouldprovideproperdrillinLCwiththeregardofitspsychologicaland

linguisticnatureasalanguageactivity(limitedtimeofcomprehension,tempo

of speech),peculiarities of different language activities (dialogue,

monologue);theyshouldbeoftrainingcharacter,i.e.theyshouldhelp

learnerstoovercomegrammatical,lexicalandstructuraldifficultiesofLC

notinisolation,asittakesplaceinlanguageexercises,butinconnected

speech;theyshouldprovidetheformationofaudingskillsstepbystepin

accordancewiththelevelofpupils’commandofthetargetlanguage,the

characterofthetextetc.

Exercisesin comprehension of a definite language form (lexical,

grammatical,phoneticalmaterialofanaudiotext).

Such exercisesshould provide intuitive comprehension of language

material,whichcanbemadepossibleif:a)well-setauditoryimagesof

languagephenomenaarecreated;b)long-term andshort-term auditory

memoryisdeveloped;c)innerspeechinthetargettonguehasadeveloped,i.e.

brokencharacter.

Aimofthepreparatoryexercises–toremovelinguisticandpsychological

difficultiesbeforethepresentationofanaudiotext,sothatthelistener

couldconcentratehisattentiononcomprehendingthecontent.

Forexample:listentoapairofwordsandsaywhatsoundsarethesamein

them;trytorecognizeanewwordamongthefamiliarones(clapyourhands…);

namenounswhicharemostoftenusedwiththefollowingadjective;define

thefunctionofaword(isitaverb,nounoradj).

Aimofthespeechexercises-todevelopskillsofcomprehensionofspeech

underconditionssimilartonaturalones.Theseex-seteachpupilstodividean

audiotextintoparts,tostatethemainideaofatext,toextractnew

informationfromthetext.Speechexercisesaresubdividedintoexercisesin

audinga)adialogueand,b)amonologue.
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Waysofcheckingupunderstanding.YoucancontrolLC:

a)orallyandinwriting;

b)inthemothertongueorinthetargetlanguageifthepupils’levelof

masteringthetargetlanguageisenoughtoconveytheinformation;

c)extralinguisticandlinguisticways-draw,underline,performanaction.

Pupilsaresupposedtoknowtherequirementstoaudingaparticulartext(e.g.

thenumberofdetails).

-Multiplechoicetests(choosethecorrectansweroutof3-4);

-Fillintheblanksinthegraphicvariant;

-Answerthequestions;

-Chooseasuitablepicture;

-Adiscussioninthemothertongue;

-Underlinethecorrectanswer(orraiseyourhandwhen…);

-Makeupanoutlineofthestory;

-Performanaction;

-Retellthetextaccordingtotheplan/key-words;

-Putthepicturesinthelogicalorder,describedinthestory;

-Colourthepictureaccordingtothecontentofthetext;

-Drawapictureof…

Questions:

1.Whataredifficultiesinteachinglistening?

2.Tellaboutmechanismoflisteningprocess.

3.DoespracticelisteninginthelanguagelabhelpyoutodevelopEnglishskill?

4.Howdoesitpromoteyourlearning?

5.Dowatchingmoviesorusingvideoclippingshelptodeveloplistening

comprehension?Proveyourstatements.

6.Howdoesinteractionwithteacherorinterferenceofteacherwhile

listeninghelpyou?
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7.Whatkindsofexercisesareusedforforminglisteningskills?

Tasks:

1.Chooseonetext.Tellaboutdifferencesofvoice.Recognizeaword

includenotdistinguishingbetweendifferentsoundsinEnglish(e.g./l/and

/r/in"led"and"red"formanyAsians).

2.Studythelistofthedifficultiesoflistening.Createthespecialways

orexercisesofremedythesedifficulties.

-Unknownlanguage.

-Unintelligiblemannerofpresentation(poorclarityofdiction,etc.).

-Unfamiliartopic.

-Lackofownexperience(haveneverbeenincircumstances).

-Novisualclues(images,gestures,mimicry).

-Noexpectationaboutthetext(theinformationcameallofasudden).

3.Thelisteningexercisesaregivenbelowassamples.Choosethetextand

makeupexercisestothepre-listening,while-listeningandpost-listening

stages.

-listeningandfillinginthegaps;

-listeningandtickinglexicalitemsandgrammarstructuresusedinthetext;

-listeningandansweringquestions;

-listeningandtickingthetrueorfalsestatements;

-listeningandcompletingthechart

-listeningandcommentingonthecontentofthetext;

-listeningandreasoning;

-listeningandpickingupdetailsofthetext;

-predictionthecontentoftextonthebasesthegivenwords.
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Independentwork:

1.Organizetheworkinthegivensequence.

-Findteninterestingshortjokes,stories,advertisementsorpoems(notmore

thanaminutelong)andrecordyourselfreadingthem,eachontoadifferent

cassette.

-Borrowtwoorthreeextrataperecordersandplacethematdifferent

locationsaroundtheroom.

-Puttwoorthreeofyourcassettesnexttoeachmachine.Showlearnershow

to'play'and'rewind'thetapesandhowtokeepthevolumeleveldown.Then

invitethemtowanderfreelyaroundthedifferentplaces,changingtapeor

locationatwill,withtheaimofchoosingtheirfavouriterecording-or,

possibly,fillinginaworksheetyouprovide.

-Makesuretheyplaytapessoftlyandthattheydon'tallgatherroundone

machine-butotherwiseleavethecontroloftheactivitytothem.

-Afterwardsgetfeedbackonwhattheyenjoyedorlearnt.

2.Projectwork“Typesoflistening”

2.TeachingspeakinginEnglish

Thequestionstobediscussed:

2.1. Speakingasaspeechactivityandaskill.

2.2.Approachestolearningandteachingspeaking.

2.3.Teachingspeakingwithinacommunicativecompetenceframework.

2.4.Teachingdialogueandmonologue.

2.5.WaysandstagesofteachingspeakingEnglish.

Keyterms:speaking;speechactivity;oralcommunication;expressing

idea;utterance;statement;monologue;dialogue;ameansofcommunication;
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motivation;associativerelation;paradigmaticandsyntagmaticrelation;

interference;reproduction;choice;arrangement;discourse;genresoforal

conversation;communicativecompetence;stimulus;appropriacy;response;

reinforcement;deductive;inductive;groupspeech;received;reproductive;

constructive;models.

2.1.Speakingasaspeechactivityandaskill

Speakingasaskilloforalcommunicationisconsideredoneofthespeech

activities.Psychologicalcontentofspeakingisexpressingideas.Inasimpler

wayspeakingasamethodicconceptenvelops:1)theprocessofexpressing

idea;2)utterance;3)oralspeech;4)statement.Answeringaquestionoreven

awholemonologuecanbetheexpressionofidea.Sospeakingisanintegral

partoforalconversation.Speakingistheuseofcertainlexical,grammatical

orpronunciationphenomenonintheaimofexpressingtheidea.Theproverb

“Firstthinkthenspeak”provesthisidea.Sothinkingistheusageoflanguage

materialandexpressingtheideaisspeakingskill.

TeachingspeakinginEnglishisconsideredasamediumpracticalaim,i.e.

atthebeginningstageoftheeducationpupilslearnspeakingandlistening

butreadingandwritingusedasameansofteaching.Atthehigherlevel,when

readingandwritingbecomesanaim,speakingturnsintoameansofteaching.

Speakinghasthreefunctions:ameansofcommunication,ameansofteaching

andpracticalaimofteaching.

SpeakinginEnglishisathreepartofspeechactivity.Firstofallthe

learnerhastobemotivated.Inthisparttheintentionofspeakingappears.In

theexpressingpartoftheidea speakerbeginstoanalyzingprocessbeganto

work.Speakerneedstostickinmemory(associativerelation)forperforming

thisprocess.Paradigmaticandsyntagmaticrelationisalsoobserved, in
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paradigmaticrelationinner connectionsiscomparedbasingondifferent

featuresoftheword. Itcanbeseeninthewordswiththesame

pronunciationbutdifferentspelling(write-right,son-sun);closeinmeaning

(little-small);oppositeinmeaning(come-leave,give-take).Sintagmatic

realationplaysimportantroleinlearningtospeakherewecanseetheusage

ofwordsindifferentword-combinations.

Speakerchoosesreadywordorgrammaticalunitsfromthememory.Usually

materialsof mother tongue are alwaysready in memory.However

interferenceisobserved(orderofwordsinforeignlanguageandmother

tongue).

The third partof speaking isperforming orexpressan idea,

pronunciation,namely,itconsistsofusageofitinouterspeech.Realizationof

allthesethreepartshelpstomakespeakingprocess85.

Speakingskillshouldbetaughtcloselyconnectedwithotherskills

(writing,listeningandreading).

Wecanexpressouropinionorallyintwowaysnamelymonologueand

dialogue.Teachingmonologueanddialogueisoneofthemainrequirementsof

thecurriculum.Theteachershouldknowthemainfeaturesofbothforms.For

instancetheusageofcompleteclausesandstructuralformsareessentialfor

monologue,butreadymodelsorellipticalsentencesareessentialfordialogue.

For performing oralspeech learners should gain some psycho

physiologicalmechanisms.Theyarethemechanismofreproduction(some

elementsareusedinareadyformsomeofthemarereproducedinthe

processofspeech,forinstance,preparedphrasesconsistof25% inthe

Englishspeech),themechanismofchoice(speaker shouldusedifferent

wordsandspeechpatternsduringthespeechandtheycanbefoundquickly

85JalalovJ.J.Chettilo’qitishmetodikasi.ForeignLanguageTeachingMethodology.-T.:O’qituvchi,2012.–P.

235-238.



187

orslowlyinmemorytowardtakingshapeofassociativerelations),the

mechanismofjoining(intheprocessofjoiningthewordsandsentences,the

speakerwillformnewcombinations),themechanismofarrangement(while

feelingthelanguageincomparisonwiththeabstractmodeloperationsoftext

arrangementsaremadenotrememberingthetheoriesoflinguistics),the

mechanismoffeelingbeforehand(inordertospeakfluently,itisimportant

tofeelthespeechinadvancewhatthespeakerintendtosayandbereadyto

continuethesequences,themechanismoffeelingbeforehandappearsintwo

meanings:tousethelanguagematerialandpredictthemaintenance),andthe

lastoneisdiscoursemechanism(thismechanismisbasedonlogicalthought,

whenpupilusesit,consciouslyheestimatesthespeechsituationand

understandsthespeechpartnersideasandgetsitnonverbalmanner,

responseproperly,heusesmainpointandsituationofspeakingknowledge).

Accordingtoideasofsomeforeignlanguagepsychologistsspeakingis

noteitheracommunicationprocessorutterancebutitisameansof

statementorexpressionoftheidea86.Therearecertaingenresoforal

conversation.Theyaredescription(tellingthedetailstoanactivelistener),

narration(tellingthedevelopmentofevents),reasoning(tellingone’strainof

thoughttoanactivelistener),identification(talkingaboutone’slikesand

dislikes),language-in-action(peopledoingthingsandtalking),comment

(opinionsandpointsofview),serviceencounters(buyingandsellinggoods

andservices),debateandargument(seekingasolutionandpursuingone’s

point),learning(useoflanguageinlearning)anddecisionmaking(people

workingtowardsadecision)87.Theabilitytoperformthesegenresisaproof

oftheskilllevel.

86И.А.Зимняя.Психологическиеаспектыобученияговорениюнаиностранномязыке.–М.:Просвещение,1978.
–C.58.
87See:MilrudR.P.EnglishTeachingMethodology.-M.:Drofa,2007.–P.111.
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2.2.Approachestolearningandteachingspeaking

SpeakingintheEnglishlanguagehasbeenconsideredthemost

challengingofthefourskillsgiventhefactthatitinvolvesacomplexprocess

ofconstructingmeaning.Thisprocessrequiresspeakerstomakedecisions

aboutwhy,howandwhentocommunicatedependingontheculturalandsocial

contextinwhichthespeakingactoccurs.Additionally,itinvolvesadynamic

interrelationbetweenspeakersandhearersthatresultsintheirsimultaneous

interaction of producing and processing spoken discourse undertime

constraints.Givenallthesedefiningaspectsofthecomplexandintricate

natureofspokendiscourse,increasingresearchconductedoverthelastfew

decadeshasrecognizedspeakingasaninteractive,socialandcontextualized

communicativeevent.Therefore,thekeyroleofthespeakingskillin

developinglearners’communicativecompetencehasalsobecomeevident,since

thisskillrequireslearnerstobeinpossessionofknowledgeabouthowto

producenotonlylinguisticallycorrectbutalsopragmaticallyappropriate

utterances.Drawingontheseconsiderations,thissubthemefirstoutlinesthe

advancesthathavebeenmadeinlearningtheskillofspeakingoverthelast

decades.Itthenconsidershowthisknowledgebecomesthebasisforteaching

speaking from a communicative perspective.Finally,itpresentsthe

importanceofintegratingthisskillwithinacommunicativecompetence

frameworksothatlearnerscanacquiretheirEnglishlanguagecommunicative

competencethroughspeaking88.

Uptotheendofthe1960s,thefieldoflanguagelearningwas

influencedbyenvironmentalistideasthatpaidattentiontothelearning

processasbeingconditionedbytheexternalenvironmentratherthanby

88Currenttrendsinthedevelopmentandteachingofthefourlanguageskills.EditedbyEstherUso.-Juan,
AliciaMartı.nez-Flor.–Berlin,2006.–P.140.
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humaninternalmentalprocesses.Moreover,masteringaseriesofstructures

inalinearwaywasparamount.Withinsuchanapproach,theprimacyof

speakingwasobvioussinceitwasassumedthatlanguagewasprimarilyanoral

phenomenon.Thus,learningtospeakalanguage,inasimilarwaytoanyother

typeoflearning,followedastimulus-response-reinforcementpatternwhich

involvedconstantpracticeandtheformationofgoodhabits.Inthispattern,

speakerswerefirstexposedtolinguisticinputasatypeofexternalstimulus

andtheirresponseconsistedofimitatingandrepeatingsuchinput.Ifthiswas

donecorrectly,theyreceivedapositivereinforcementbyotherlanguage

userswithintheirsameenvironment.Thecontinuouspracticeofthisspeech-

patternuntilgoodhabitswereformedresultedinlearninghowtospeak.

Consequently,itwasassumedthatspeakingalanguageinvolvedjust

repeating,imitatingandmemorizingtheinputthatspeakerswereexposedto.

Theseassumptionsderivingfromtheenvironmentalistviewoflearningto

speakgaverisetotheAudiolingualteachingapproach.Thisinstructional

methodemphasizedtheimportanceofstartingwiththeteachingoforalskills,

ratherthanthewrittenones,byapplyingthefixedorderoflistening-

speaking-reading-writingforeachstructure.Thus,learnerswereengagedin

aseriesofactivities,suchasexercisesandsubstitutionexercises,which

focusedonrepeatinggrammaticalstructuresandpatternsthroughintense

aural-oralpractice.However,ratherthanfosteringspokeninteraction,this

typeoforalactivitieswassimplyawayofteachingpronunciationskillsand

grammaticalaccuracy.Consequently,althoughitcanbeassumedthatthis

approachtolearningandteachingspeakingstressedthedevelopmentoforal

skills,speakingwasmerelyconsideredasaneffectivemediumforproviding

languageinputandfacilitatingmemorizationratherthanasadiscourseskill

initsownright.Infact,significantaspects,suchastherolethatinternal

mentalprocessesplaywhenlearningtoproducenewandmorecomplex
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grammaticalstructures,wereneglectedunderthisview.Thetaskofpaying

attentiontothoseprocesseswasthefocusofstudyinthefollowingyears.

Anotherapproachisspeakingwithinaninnatist.Bythelate1960s,the

previousviewoflearningtospeakasamechanicalprocessconsistinginthe

oralrepetitionofgrammaticalstructureswaschallengedbyChomsky’s

theoryoflanguagedevelopment89.Hisassumptionthatchildrenarebornwith

aninnatepotentialforlanguageacquisitionwasthebasisfortheinnatist

approachtolanguagelearning.Thus,asaresultofthisassumptionand

togetherwiththedisciplineofpsycholinguisticsthataimedtotestChomsky’s

innatisttheory,thementalandcognitiveprocessesinvolvedingenerating

languagebegantogainimportance.Withinsuchanapproach,itwasclaimed

thatregardlessoftheenvironmentwherespeakersweretoproducelanguage,

theyhadtheinternalfaculty,orcompetenceinChomsky’sterms,tocreate

andunderstandaninfiniteamountofdiscourse.Thislanguageabilitywas

possiblyduetothefactthatspeakershadinternalizedasystemofrules

whichcouldbetransformedintonewstructuresbyapplyingaseriesof

cognitivestrategies.Giventhisprocess,speakers’rolechangedfrommerely

receivinginputandrepeatingit,aswastheviewintheenvironmentalist

approach,toactivelythinkinghowtoproducelanguage.Consequently,itwas

assumedthatspeakingalanguagewasadescontextualizedprocesswhichjust

involvedthementaltransformationofsuchaninternalizedsystemofrules.

Theseinnatistassumptionsaboutlearningtospeakdidnotresultinany

specificteachingmethodology.However,theemphasisonpracticingexercises

and repeating grammaticalstructuresadvocated by the audiolingual

approachwasreplacedby“aninterestincognitivemethodswhichwould

enablelanguagelearnerstohypothesisaboutlanguagestructuresand

89Currenttrendsinthedevelopmentandteachingofthefourlanguageskills.EditedbyEstherUso.-Juan,
AliciaMartı.nez-Flor.–Berlin,2006.–P.142.
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grammaticalpatterns”90.Inthistypeofmethods,learnerstookonamore

importantroleinthattheywereprovidedwithopportunitiestousethe

languagemorecreativelyandinnovativelyafterhavingbeentaughtthe

necessarygrammaticalrules.Althoughthisapproachrecognizedtherelevance

ofspeakers’mentalconstructionofthelanguagesysteminordertobeable

toproduceit,speakingwasstillconsideredtobeanabstractprocess

occurringinisolation.Infact,thisinnatistviewoflearningandteaching

speakingdidnottakeintoaccountrelevantaspectsoflanguageusein

communication,suchastherelationshipbetweenlanguageandmeaning(i.e.,

thefunctionsoflanguage)ortheimportanceofthesocialcontextinwhich

languageisproduced.Theconsiderationoftheseaspectstookplacein

subsequentyears.

Thereisalsoanotherapproachwhichiscalledinteractionist.This

approachisbasedoninteractionistideasthatemphasizedtheroleofthe

linguisticenvironmentininteractionwiththeinnatecapacityforlanguage

development.

2.3.Teachingspeakingwithinacommunicativecompetenceframework

Communicative approaches to English language teaching have

undergone significantchangesoverthe pasttwodecades.A strong

backgroundinfluenceisassociatedwiththeworkdevelopedbyHymes,who

wasthefirsttoarguethatChomsky’sdistinctionbetweencompetenceand

performancedidnotpayattentiontoaspectsoflanguageinuseandrelated

issuesofappropriacyofanutterancetoaparticularsituation.Thus,he

proposedthetermcommunicativecompetencetoaccountforthoserulesof

languageuseinsocialcontextaswellasthenormsofappropriacy91.

90See:BurnsandJoyce,1997.–P.43.
91Currenttrendsinthedevelopmentandteachingofthefourlanguageskills.EditedbyEstherUso.-Juan,
AliciaMartı.nez-Flor.–Berlin,2006.–P.140-145.
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Consideringhowaproperoperationalizationofthistermintoaninstructional

frameworkcouldcontributetomaketheprocessofEnglishlanguageteaching

moreeffective,differentmodelsofcommunicativecompetencehavebeen

developedbyspecifyingwhichcomponentsshouldintegrateacommunicative

competenceconstruct.

Insuchaconstruct,itcanbeassumedthattheroleofspeakingisof

paramountimportance to facilitate the acquisition of communicative

competence.Figure1showsthediagramrepresentingthisframeworkwith

speakingpositionedatitscore.

Theproposedcommunicativecompetenceframeworkhasatitsheartthe

speakingskillsinceitisthemanifestationofproducingspokendiscourseand

awayofmanifestingtherestofthecomponents.Discoursecompetence

involvesspeakers’abilitytouseavarietyofdiscoursefeaturestoachievea

unifiedspokentextgivenaparticularpurposeandthesituationalcontext

Linguistic
competence

Strategic
Competence

Discourse
Speaking

Competence

Pragmatic
Competence

Intercultura
l

competence
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whereitisproduced.Suchdiscoursefeaturesrefertoknowledgeofdiscourse

markers(e.g.,well,oh,Isee,okay),themanagementofvariousconversational

rules(e.g.,turn-takingmechanisms,howtoopenandcloseaconversation),

cohesionandcoherence,aswellasformalschemata(e.g.,knowledgeofhow

differentdiscoursetypes,orgenres,areorganized).Makingeffectiveuseof

allthesefeaturesduringtheprocessofproducingacohesiveandcoherent

spokentextatthediscourselevelrequiresahighlyactiveroleonthepartof

speakers.Theyhavetobeconcernedwiththeform(i.e.,howtoproduce

linguisticallycorrectutterances)andwiththeappropriacy(i.e.,howtomake

pragmaticallyappropriateutterancesgivenparticularsocioculturalnorms).

Additionally,theyneedtobestrategicallycompetentsothattheycanmake

adjustmentsduringtheongoingprocessofspeakingincaseswherethe

intendedpurposefailstobedeliveredproperly92.Consequently,anactivation

of speakers’knowledge from the othercomponentsproposed in the

frameworkdisplayedinFigure1(thatis,linguistic,pragmatic,intercultural

andstrategic)isnecessarytodevelopanoverallcommunicativeabilitywhen

producingapieceofspokendiscourse.Eachofthesecomponentsisdescribed

inturnbelow.

Discourse analysis or competence produces distinction between

interactionalandtransactionalfunctionofthelanguage.Theinformation-

transferringfunctioniscalledtransactional.Transactionalfunctionofthe

languageismessage-oriented.Thepurposeistogetthingsdone.Examplesare

sci¬encereports,newsstories,eyewitnessaccountstothepolice,atalk

be¬tweenapatientandadoctor,etc.Inallthecasesitisnecessaryto

extractthesalientdetails,tosequenceandtopresentthemtothelisteneror

totheaudience.Thisfunctionisperformedfor“bringingthemessageacross”

andfor“gettingthingsdone”.

92See:Currenttrendsinthedevelopmentandteachingofthefourlanguageskills.EditedbyEstherUso.-
Juan,AliciaMartı.nez-Flor.–Berlin,2006.–P.147-150.Celce-MurciaandOlshtain2000.
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Othertypesofconversationaredifferent.Peoplechatwitheachother

forpleasure.Theytalkinordertofeelcomfortableandtobefriendlywith

each other.This function of the language is called interactional.

In¬teractionalfunctionofthelanguageislistener-oriented.Thepurposeisto

“oilthe wheelsof communication”.Such speech consistsof friendly

dia¬logues93.

Linguisticcompetenceconsistsofthoseelementsofthelinguistic

system,suchasphonology,grammarandvocabularythatallowspeakersto

producelinguisticallyacceptableutterances.Regardingphonologicalaspects,

speakersneedtopossessknowledgeofsuprasegmental,orprosodic,features

ofthelanguagesuchasrhythm,stressandintonation.

Apartfrombeingabletopronouncethewordssothattheycanbe

understood,speakers’linguisticcompetencealsoentailsknowledgeofthe

grammaticalsystem.Thus,speakersneedtoknowaspectsofmorphologyand

syntaxthatwillallowthemtoformquestionsproducebasicutterancesinthe

languageandorganizetheminanacceptablewordorder.Similarly,speakers’

abilitytochoosethemostrelevantvocabularyorlexiconforagivensituation

willalsocontributetotheelaborationoftheirspokentext.

Themasteryofthesethreelinguisticaspects(i.e.,pronunciation,

grammarand vocabulary)is,therefore,essentialforthe successful

productionofapieceofspokendiscoursesinceitallowsspeakerstobuild

grammaticallywell-formedutterancesinanaccurateandunhesitatingway.

However,ithasbeenclaimedthatitispossibletocommunicateorallywith

verylittlelinguisticknowledgeifagooduseofpragmaticandcultural

factorsismade.Thesefactorsrefertothenexttwocomponentsproposedin

theframework,whicharealsointerrelatedtobuilddiscoursecompetence

throughspeaking.

93MilrudR.P.EnglishTeachingMethodology.-M.:Drofa,2007.–P.114.
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Pragmaticcompetenceinvolvesspeakers’knowledgeofthefunctionor

illocutionaryforceimpliedintheutterancetheyintendtoproduceaswellas

thecontextualfactorsthataffecttheappropriacyofsuchanutterance.

Thus,speakersneedtomastertwotypesofpragmaticknowledge:onedealing

withpragmalinguisticsandtheotherfocusingonsociopragmaticaspects.On

theonehand,pragmalinguisticsaddressesthoselinguisticresourcesthat

speakerscanmakeuseoftoconveyaparticularcommunicativeact.Inother

words,dependingonthemeaningspeakerswanttoexpress,theycanchoosea

particularformfromamongthewiderangeoflinguisticrealizationstheymay

haveavailable.Ontheotherhand,sociopragmaticsdealswithspeakers’

appropriateuseofthoselinguisticformsaccordingtothecontextwherethe

particularutteranceisproduced,thespecificrolestheparticipantsplay

withinthatcontextualsituationandthepolitenessvariablesofsocialdistance,

poweranddegreeofimposition.Thesepolitenessfactorsandtheway

speakersmayusethemtosavefaceplayaparamountroleinsuccessful

communication.

Interculturalcompetencereferstotheknowledgeofhowtoproducean

appropriatespokentextwithinaparticularsocioculturalcontext.Thus,it

involvesknowledgeofbothculturalandnon-verbalcommunicationfactorson

thepartofthespeaker.Regardingtheculturalfactors,speakersneedtobe

awareoftherulesofbehaviorthatexistinaparticularcommunityinorderto

avoidpossiblemiscommunication.Forinstance,thelengthofpauseswithina

normalconversationmaybeveryshortinoneculture,thusmakingthe

speakersquicklylookforsomethingtosay,whereasinanotherculturepauses

maybedesired,andevenconsideredpolite,giventhefactthattheyallow

timeforreflectionandpreventspeakersfrom overlappingwithother

participants in conversation. Knowledge of non-verbal means of

communication(i.e.,bodylanguage,facialexpressions,eyecontact,etc.)is
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alsoofparamountimportancetocommunicateappropriatelywhenproducinga

spokentext.Speakersneedtopaycarefulattentiontolisteners’non-verbal

movements,suchastheirbodylanguageorwhethertomaintainoravoideye

contact,inordertobeabletorepairtheirinterventionifsomethinggoes

wronginthecourseoftheexchange94.

Thelastcomponentincludedintheframework,whichhasbeenaddedto

alltheabove-describedcompetencies,referstostrategiccompetence.This

competenceimpliesspeakers’knowledgeofbothlearningandcommunication

strategies.Ontheonehand,speakersneedtopossesslearningstrategiesin

ordertosuccessfullyconstructagivenpieceofspokendiscourse.

Ashasbeenshown,areviewofthechangingpatternsofhowspeaking

hasbeenviewedoverthelastdecadeshasprovideduswithabetter

understandingofwhythisskillhasprogressivelycometobelearnedand

taughtasadiscourseskillinitsownright.Onceconsideredastheresultof

repeatingandmemorizingwordsinisolationorjustcombiningaseriesof

formallinguisticrulesintheabstract,speakingisnowadaysrecognizedasan

interactive,socialandcontextualizedprocessthatservesanumberof

functions.Giventhiscomplexcommunicativeprocessinwhichspeakersneedto

takeaccountofavarietyoflinguistic,contextual,culturalandinteractional

aspectsamongothers,thetaskofteachingthespokenlanguagehasbeen

perceivedasaverydifficultone.

2.4.Teachingdialogueandmonologue

Dialogueandmonologuearetaughttogetherinpracticebuttheir

teachingmethodsarelookedthroughseparately.Ifwecomparethesetwo

typesofspeechwitheachotherwecanseeexactdifferencebetweenthem.

94See:Currenttrendsinthedevelopmentandteachingofthefourlanguageskills.EditedbyEstherUso.-

Juan,AliciaMartı.nez-Flor.–Berlin,2006.
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Connectiontothe

field

Indialogue Marks Inmonologue

communicative indifferentways target inoneway

informative exchanging information delivery

cybernetics strong communication weak

psychology alternative speechactiveness directed

linguistics shortened method completely

Paralinguistics much situation less

Psychophysiologis

t

changeable task exact

To teach following types of dialogue are recommended at

secondaryschools:

1. Information–exchangedialogue

2.Plan–dialogue(outlinedinordertoworktogether)

3.Discussion–dialogue.Tospeakone’sownideas.

Everyofthem involvesprivatelanguagematerialand alsoitmay

belongtodifferentstagesofeducation.

Intheinformation–exchangespeechtheinterlocutorswillexchange

concreteinformationwitheachother.Itsaimistoinforminterlocutors

mutuallyorunilaterally(one-sided)anditisusedatinitialstageof

educationbecauseofbeingcapabletoutilizeordinaryandlesslanguage

materials.Whereas plan–dialogueismuchmorecomplicatedintheform

anddeeperinthemeaning.That’swhythelearnershouldknow future

simpletense,imperativesentences,howtorefusehis/herinterlocutor’s

opinionandtoknow howtodefendhis/herideasinplan–dialogue.Itis

suitableatthemiddlestageofeducation.Whilecomplementingdiscussion–

dialogueitisdemandedtoknowsubordinateclauses whichlinkeddue



198

torelationofcauseandeffectandtobeabletousedifferentmeans

ofmodals.Whileusing discussion–dialogueitisindispensabletoknow

howtoprovehis/heropinion,howtopersuadehis/herinterlocutor,tobe

criticalandtofindandprovefaults.Theattentionofthespeakerisgiven

tothecoreofspeech.Speechexperiencesbecomedeveloped.Discussion–

pairspeechisusedathigherlevels(lyceumandcolleges).Dialogueistaught

in twoways:deductive(from generaltoprivate)and inductive(from

privatetogeneral)95.

In deduction entire sample of dialogue isconsidered asamain

source.Atfirst thesampleisgivento listeningasacollectionof

dialogueidentitythenitislearnedbyheartafterwardsthere willbe

lexicalchanges,and itisworkedon parttopartand thenitwillbe

performed.Accordingtoopinionofthesupportersof thistrend this

directionisaccustomedtolearnlanguagenaturallyi.e.”from thetopto

thelow”(deductive).Butinthisdirectionlearnercannotuse language

materialsin his/herspeech independently and he learnseverything

unconsciously andcannothaveindependentideas.

In induction learners learn how to work independently with

beginningofsimpleunits.Hereitisnotforbiddentousemount–sample

butitisnotforlearningby heart,itisjustforimitatingandworking

onspeechactivitieslanguage materialisalsolearnt.Duetothisresolve

tolearnidentityofdialoguebyheart,to utilizephrasestogether,to

makegrammaticalandlexicalchangesinreplicasarenotforbidden.

Usuallydialoguebeginswithphraseswhichtempttospeak,toask

and to inform.Atthebeginningstageitisbettertousequestionsand

urgings,inthemiddleandhigherstagesinformationissuitable. Speaking

95JalalovJ.J.Chettilo’qitishmetodikasi.ForeignLanguageTeachingMethodology.-T.:O’qituvchi,2012.–P.

245-246.
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mannersofthemembersmaybecontrolledbeforehand-programming

(algorithmic)orwithoutcontrolling maybeperformedasafreeconversation

(askingquestionsandanswering).Insituationaldialogueattentionisgiven

tothetheme,aim androles.Themeistochooseatopicfordialogue,

resolveofspeakingistodeterminerightcommitmentandrolesmeanto

findsuitable interlocutors.Allmentionedthingsareloadedforteachers.

Everymemberofdialogueisconsideredasactorsofroles.Itmeanslearner

isan“actor”whereasteacherisaproducer,alistenerandaprompterin

onetime.

Thedialoguewhichisusedfordevelopingandformingofspeech

practiceisrecommendedtoteach byspecialspeechactivities except

preparedones.Toteachdialogueinvolvestolearnpiecesofpractice:to

know his/herownspeechtask,tomakeaplanforconversation,tomake

partly changesduringconversation,tobeinitiator,tomakeasituation

tohis/herpartnerinordertoperform his/hertask,reactiontohis/her

partneraccordingtospeechsituationandtoattract his/herpartner’s

attentiontoconversation.

If thesedialogueexperiencesaredeveloped,learnerscanafford

toexchangetheirideas.

Thewidenedformofdialogueisgroupspeech(morethantwolearners).

Tospeakinpairsoringroups inforeignlanguageisorganizedby

meansofinclinationormotivation.Suchfactorsofmotivation(inclination)

includesdemonstration,listened orread text,filmtransparencyfilmor

extract), slidesand ofcourseverbalspeechsituations.Theyarevery

importantespeciallyattheearlystageofspeaking.

Therearereceived,reproductiveandconstructivestagesofteaching

dialogue.Infirststagelearnerlistensteacher’sspeechandcomprehendsit.

Inreproductivestage learnermakehis/herownphraseimitating given
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sampleandlearnermaylearntextbyheartathome,andretellthe

textwithsomechanges.

Whileexpressingideasitcanbeusedbothaseparatewordandeventhe

wholetextasaspeechmaterial.Forexample:Whatisyourname?–Theword

“name”isthereplicaoftheanswer.Dialogueisconsideredsituational

whereasmonologueisaspeechbasedonanexacttopic.That’swhyit

monologueissomehowmorecomplicatedthandialogue.

Therearesomestagesofteachingmonologuesaccordingtothetheme:

1. Usingtheexperienceoflanguageandpersonallife

2. Expressingideasgradually

3. Makeallthespokeninformationtogether

4. Showingone’sownopinion

Whenthelearneruseslanguageexperiencehe/shetriestoutilizeits

mostnecessarylinguisticandlexicalsides.So,forshowingwhatyouthink,

principalsoflanguageandmovingthemintospeecharealsoimportant.Inthe

firststage,formingexercisesareveryhelpful.Inthenextstageitisbetter

tousedevelopingexercises.Andthensomeexercisesaredonebylearnersas:

examplesfromrealdailyandfamilylifeandthenletthepupilstellthese

examplesinturn.Contentofspeechismoredeeplyexpressedthanusing

experience.

Inthenextstep,alltheinformationwillbeexpressedinanintegrated

form.Whilespeakinglearnersfeelfreeandwillbemoreindependent.And

theyusethefactswhichtheygotfromreadingandlistening.Whenthey

managetogettothepeakofspeakingontheexacttopic,theydosome

exerciseslike:usingsomefactscorrespondingtothetopic,showingpersonal

attitudetowardssomeevents.Duringthisperiodtheyusewidelysome

phrasesandwordcombinationsas:“tomymind”,“itisclearthat”,“thereisno

doubt”,“Ibelievethat”etc.
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Withthehelpofthefollowingstageswecanshowclearlyhowtoteach

monologues96:

1. Withthehelpofteacherusingspeechexamples

Tellingitwithsomechanges

a)innerlexicalchange

b)enrichment

c)transformation(changingtheform)

e)finishing(completing)

Usingitindependently

2. Learnersexpresstheiropinionsaccordingtotheteachers’help

3. Learnersshowtheirspeakingabilitywiththehelpofverbalandvisual

aidswithoutteachers’help.

Intheend,learnersmakeakindofconnectedtext,andtheiropinions

willbereadyaboutthistopic.

2.5.WaysandstagesofteachingspeakingEnglish

Someaims,criteria,andprinciplesarespecifictoparticulardisciplines,

whileothersaremoregeneral.Scientiststypicallyspeakdifferentlythan

literarycritics,philosophersdifferentlythansociologists.Insomefields,

presentationstypicallyincludevisualpresentationsofdataorothermaterial,

usingPowerPoint,overheads,slides,orposters.Inotherdisciplines,the

unaccompaniedspokenwordismorecustomary.Languagestylesrangefrom

relativelyunadornedscientificdiscoursetomorepoeticorexpressivefirst-

personspeech.Genresvaryaswell.Discussionsaboutacommonresearch

projectwithinascientificlaboratorydifferfrom discussionsaboutthe

meaningofapoemoranoration.Argumentsaboutpoliticstakedifferent

96Г.В.Рогова.Методикаобученияиностранномуязыкувсреднейшколе.-М.,1991.
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shapethanargumentsaboutscientificexperiments.

Toteachfield-specificelementsof speaking,instructorsshould

considertwoquestions:(1)whatkindsorgenresofspeakingdolearnersinmy

fieldneedtomaster?(2)whatcharacterizeseffectivespeechineachof

thesedifferentgenres?

Whilesomecriteriaandgenresarediscipline-specific,therearealso

overarchingprinciplesofgoodspeakingthatareworthteachinglearners.One

veryusefulschemaisaudience,purpose,andoccasion.Goodspeakersshould

alwaysconsiderrelevanttraitsoftheaudiencetheyareaddressing—e.g.

theirknowledgeofthetopic,levelofunderstanding,interest,expectations,

beliefs,andtheirperceptionsofthespeaker.Consideringthesetraitswill

helpaspeakertodeterminewhatsortsofbackgroundmaterialtheyneedto

provide,howtechnicalorcomplextheycanbe,whatargumentsaremostlikely

tobepersuasive,andhowentertainingtheyneedtobetokeeptheaudience

involved.

Inaddition,goodspeakersshouldbeclearabouttheirownpurposes—is

ittoexplain?toinform?toargue?toprovoke?tomove?toentertain?to

displaytheirabilities?toestablishsocialconnections?Oftentimesspeakers

havemorethanonepurpose,butclarityaboutpurposegenerallydetermines

whatwillbesaid.

Finally,goodspeakersshouldrecognizetheresources,constraints,and

conventionstiedupwiththeoccasionofwhichtheyareapart—beitaposter

session,ajobinterview,apolarizedcommunitymeeting,oranacademic

debate.Occasionscarrydifferentsensesofwhatisappropriateintermsof

language,organization,subjectmatter,andstyleofdelivery.Consideringthe

occasionhelpsspeakersdeterminehowlongtospeak,whattofocuson,

whethertospeakformallyorinformally,whatvisualaidsarecalledfor,anda

hostofotherfactors.
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Formalspeakinginstructionextendsbacktoclassicalantiquity,whereit

represented acentralcomponentofthewell-rounded educationthat

precededthemodernliberalartscurriculum.Speakingwasconsideredanart

masteredbylearningitsprinciples,studyingmodels,andgainingexperience

throughpractice.Thisclassicunderstandingisstillausefulpointof

departurewhetherthegoalishavinglearnersspeaktolearnorlearntospeak.

Learnersaremostlikelytoimproveifopportunitiestospeakare

accompaniedbyinstructioninbasictechniquesandconsiderationofgood(or

bad)models.Thisistruewhethertheoralactivityisformal(apodiumspeech

orstructureddebate),semi-formal(aclassorsmallgroupdiscussion),or

informal(one-on-onestudentdiscussionsinterspersedthroughalecture).

Instructorsarewell-servednottojust‘turnlearnersloose’withaspeaking

exercisebutinsteadtodetailtheaimsoftheexercise,criteriadistinguishing

goodandbadperformances,andprinciplesthelearnersmightdrawuponto

guidetheirefforts.

While formalspeaking instruction hasa very long history,the

importanceofinformalorlow-stakesspeakingactivitieshasbeenmore

recentlyrecognized. Suchinformalactivitiescanhaveabenefitoftheirown

aswellascontributingtohigher-stakesspeakingassignments. Ingeneral,

theabilitytospeakinformalsettingsisgroundedinandbuildsonmore

informalspeakingabilities,bothintermsofmaterialdiscussedandin

confidenceasaspeaker. Learnerscometoclasswithawiderangeof

experiencesinspeaking. Somelearnershavebeenencouragedtoexpress

themselvesandtheiropinionsfromanearlyage;othershavehadnosuch

experienceormayevenhavebeenactivelydiscouragedfromdoingso. Some

learnersfinditveryanxiety-provokingtoaddresstheclassasawhole,while

othersrevelinit. Inordertoprovideopportunitiesforalllearnerstodevelop

theirspeakingskills,instructorscanuseinformalorlow-stakesspeaking
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activities,especiallyearlyinaterm,toprovideexperiencesindealingorally

withcourseideasandtoraiselearners’comfortlevelwithspeakinginclass.

Ausefulinformaltechniqueistohavelearnersdiscussaquestionor

issueinpairsbeforeopeningthediscussiontotheclassasawhole. Thisgives

learnersanon-threatening experienceindiscussing courseideasand

guaranteesthatalllearnershavesomethingtocontributetotheensuing

discussion. Suchastrategyeffectivelyrestructuresthesocialorganization

oftheclassroom,fromanexclusiveemphasisonlearnersspeakingtothe

teacherortothewholeclass,tolearnerscommunicatingwithlearners.

Inconsideringaudience,purpose,andoccasion,goodspeakersshouldalso

rememberthatspeakingdiffersfrom writing.Unlikereaders,listeners

cannotgobackandre-readwhattheymissed,andtheydon’thavethe

benefitofparagraphsandheadingstohelpthemfollowthestructureofan

argument.

Incomparisonwithreaders,listenersgenerallycan’tprocessascomplex

language;haveahardertimefollowinghighlynuancedarguments,andface

stricterlimitsonhowmuchinformationtheycantakein.Thismeansthat

clarity,organization,andfocusareespeciallyimportantifspeakerswant

theirlistenerstotakeinnewinformationandfollowtheirarguments.They

generallyneedtouselesscomplexlanguage,morestraightforwardsentence

structure,andclearlyfocusonahandfulofwellorganizedmainideas.

Speakersshouldbuildrepetitionintotheirspeechwithclear,orienting

introductions(e.g.“Iwillreporton…”)andsummariesofthemainpoints.And

theyshouldhelptheaudiencefollowalongbyusingtransitions,signpostsor

‘oralparagraphmarks’(e.g.“First…Second…Third,”“Mynextpointis…”),and

verbalunderliningofkeyideas(e.g.“Thecrucialfindingwasthis:..”).Allof

thesetechniqueshelptoensurethataspeechactuallycommunicatesideasto

anaudience.
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Questions:

1. Whatisthepsychologicalcontentofspeaking?

2.Howistheproverb“Firstthinkthenspeak”connectedwithspeaking?

3.Isspeakingconsideredasanaimorameans?

4.Howdoexplainspeakingasathreepartspeechactivity?

5.Whatisparadigmaticandsyntagmaticrelation?

6.Whatkindofgenresoforalconversationdoyouknow?

7.Whatapproachestolearningandteachingspeakingcanyoutell?

8.Whatconsistsofdiscoursecompetence?

9.Whatistheroleofteachingdialogueandmonologueinspeaking?

10. Whatstrategiesofteachingspeakingdoknow?

Tasks:

1.Studythelistofspeakinggenres,indicatereal-worldsituationswhere

thesegenrescanoccur.Someexampleshavebeendoneforyou.

•Description

•Narration Tellingataletoachild

•Reasoning

•Identification

•Language-in-action

•Comment

•Serviceencounters

•Debateandargument

•Learning

•Decisionmaking

2.Studyyourownstyleoforalspeech.MarkthefollowingstatementsasT

(true)orF(false)withregardtoyourselfDescribeyourcommunicationstyle.
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3.Matchthefollowingpiecesofdiscoursewiththetypeoflanguage(“trans-

actional”or“interactional”).

1....andwiththeactinginthefilm...youknow...it

reallyworkswell...it’sagreatscripttostartwith

...and allthe jokes come through...very

entertaining

2....onethingthatIlikeaboutmyageisthatyou

haveasenseofmeasure...lessandlessofthese

highsandlowsasteenagershave...

3.Youngprodigiesareofcoursenotconfinedto

music...takesportsforinstancesuchaschessor

athletics...manyofthem missalotintheir

generaleducation...theirpar¬ents’expectations

putthemunderstressaswell...

4....well...youcanhavelotsofemotions...lotsof

love...andyoucankeepinyouremotionsand

wouldletitoutinlittlebits...it’sallinyour

fancyandthemorefancyyouhavethemore

A.Transactional

dis¬course

B.Interactional

dis¬course

1. Iamabluntperson.

2. Icriticizepeople.

3. IrarelyadmitIamwrong.

4. Icangossipaboutamutualfriend.

5. Icomplimentpeople.

6. Iuserudelanguageatleastsometimes.

7. Iliketotalkaboutmyself.

8. Iamagoodlistener.

9. Ipushforwardmyideas.

10.Italkalot.

1I.Idon’tmindtalkingaboutasituationwhereIwas

embarrassed,humiliatedandsoon.
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romanticyouare...

...infactit’sbeenestimatedthatupto40% ofall

drugsprescribed intheUSA arede¬rived from

rainforestresources.Thesere¬sourceshavebeenused

forcenturies...

4.Matchthewaystosetupaproblemfordiscussionwiththetopicsfor

dis¬cussion

5. Whatdoyouthink…

1.Thelanguageclassroom shouldhaveplentyofmeaningfulorrole

learning.

2.Ateacher’sfeedbacktothestudentshouldbegivenfrequentlyor

infrequently,sostudentswilldevelopindependence.

3.Acommunicativeclassshouldgivespecialattentiontoaccuracyorfluency.

Independentwork:

1.Studythescaleoforaltestingcriteria.Trytoworkoutanalogcriteriafor

interviewtesting.

Accuracy Fluency

Littleornolanguageproduced 1 Littleornocommunication 1

Poor vocabulary, mistakes in basic

grammar,mayhaveverystrongforeign

accent

2 Very hesitant and brief

utterances,sometimesdifficult

tounderstand

2

.

Waystoorganizeadiscussion Topics

1.Obstacletoadesiredgoal A. What makes business

success¬ful?2.Alternativepointsofviews B.Aportraitofahappyfamily

3. Choosing among the

alterna¬tives

C.Isviolencejustified?

4.Ratingitems D.Sleepingrough

5.Situationofchallenge E.Howtoremainhappy?
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Adequatebutnotrichvocabulary,makes

obviousgrammarmistakes,slightforeign

accent

3 Gets ideas across, but

hesitantlyandbriefly

3

Good rangeof vocabulary,occasional

grammarslips,slightforeignaccent

4 Effective communication in

shortturns

4

Wide vocabulary appropriately used,

virtuallynogrammarmistakes,native-

likeorslightforeignaccent

5 Easy and effective

communication,useslongturns

5

TOTALSCOREOUTOF10:

2.Lookthroughthesesitesforfurtherinformation.Writedownyourown

notesonthetopic.

onestopenglish.com›skills/speaking/teaching-ideas/

3.Teachingreading

Questionstobediscussed

3.1.ReadingasgoalandmeansofELT

3.2.Readingasaprocess

3.3.Selectionoftextsforreading

3.4.Stagesandexercisesfordevelopmentofreadingskills

Key words:reading purpose,communicative approach,linguistic
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competence,discoursecompetence,sociolinguisticcompetence,strategic

competence,readingstrategies.

3.1.ReadingasgoalandmeansofELT

Traditionally,thepurposeoflearningtoreadinalanguagehasbeento

haveaccesstotheliteraturewritteninthatlanguage.Inlanguageinstruction,

readingmaterialshavetraditionallybeenchosenfromliterarytextsthat

represent"higher"formsofculture.

Thisapproachassumesthatstudentslearntoreadalanguageby

studyingitsvocabulary,grammar,andsentencestructure,notbyactually

readingit.Inthisapproach,lowerlevellearnersreadonlysentencesand

paragraphsgeneratedbytextbookwritersandinstructors.Thereadingof

authenticmaterialsislimitedtotheworksofgreatauthorsandreservedfor

upperlevelstudentswhohavedevelopedthelanguageskillsneededtoread

them.

Thecommunicativeapproachtolanguageteachinghasgiveninstructors

adifferentunderstandingoftheroleofreadinginthelanguageclassroom

andthetypesoftextsthatcanbeusedininstruction.Whenthegoalof

instructioniscommunicativecompetence,everydaymaterialssuchastrain

schedules,newspaperarticles,andtravelandtourism Websitesbecome

appropriate classroom materials,because reading them is one way

communicativecompetenceisdeveloped.Instructioninreadingandreading

practicethusbecomeessentialpartsoflanguageteachingateverylevel.

Readingistypeofspeechactivityandthepurposeofteachingatall

stages.Apersonmayreadinordertogaininformationorverifyexisting

knowledge,orinordertocritiqueawriter'sideasorwritingstyle.Aperson

mayalsoreadforenjoyment,ortoenhanceknowledgeofthelanguagebeing

read.Thepurpose(s)forreadingguidethereader'sselectionoftexts.

Thepurposeforreadingalsodeterminestheappropriateapproachto
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readingcomprehension.Apersonwhoneedstoknowwhethershecanafford

toeatataparticularrestaurantneedstocomprehendthepricinginformation

providedonthemenu,butdoesnotneedtorecognizethenameofevery

appetizerlisted.Apersonreadingpoetryforenjoymentneedstorecognize

thewordsthepoetusesandthewaystheyareputtogether,butdoesnot

needtoidentifymainideaandsupportingdetails.However,apersonusinga

scientificarticletosupportanopinionneedstoknowthevocabularythatis

used,understandthefactsandcause-effectsequencesthatarepresented,

andrecognizeideasthatarepresentedashypothesesandgivens.

Readingresearchshowsthatgoodreaders

1. Readextensively

2. Integrateinformationinthetextwithexistingknowledge

3. Haveaflexiblereadingstyle,dependingonwhattheyarereading

4. Aremotivated

5. Relyondifferentskillsinteracting:perceptualprocessing,phonemic

processing,recall

6. Readforapurpose;readingservesafunction

3.2.Readingasaprocess

Readingisaninteractiveprocessthatgoesonbetweenthereaderand

thetext,resultingincomprehension.Thetextpresentsletters,words,

sentences,andparagraphsthatencodemeaning.Thereaderusesknowledge,

skills,andstrategiestodeterminewhatthatmeaningis.

Readerknowledge,skills,andstrategiesinclude

1. Linguisticcompetence:theabilitytorecognizetheelementsofthe

writingsystem;knowledgeofvocabulary;knowledgeofhowwordsare

structuredintosentences

2. Discoursecompetence:knowledgeofdiscoursemarkersandhowthey
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connectpartsofthetexttooneanother

3. Sociolinguisticcompetence:knowledgeaboutdifferenttypesoftexts

andtheirusualstructureandcontent

4. Strategiccompetence:theabilitytousetop-downstrategies,aswellas

knowledgeofthelanguage(abottom-upstrategy)

Thepurpose(s)forreadingandthetypeoftextdeterminethespecific

knowledge,skills,andstrategiesthatreadersneedtoapplytoachieve

comprehension.Readingcomprehensionisthusmuchmorethandecoding.

Readingcomprehensionresultsiswhenthereaderknowswhichskillsand

strategiesareappropriateforthetypeoftext,andunderstandshowtoapply

themtoaccomplishthereadingpurpose.

Teacherswanttoproducestudentswho,eveniftheydonothave

completecontrolofthegrammaroranextensivelexicon,canfendfor

themselvesincommunicationsituations.Inthecaseofreading,thismeans

producingstudentswhocanusereadingstrategiestomaximizetheir

comprehensionoftext,identifyrelevantandnon-relevantinformation,and

toleratelessthanword-by-wordcomprehension.

Toaccomplishthisgoal,theteachersfocusontheprocessofreading

ratherthanonitsproduct.

1.Theydevelopstudents'awarenessofthereadingprocessandreading

strategiesbyaskingstudentstothinkandtalkabouthowtheyreadintheir

nativelanguage.

2.Theyallowstudentstopracticethefullrepertoireofreadingstrategies

byusingauthenticreadingtasks.Theyencouragestudentstoreadtolearn

(andhaveanauthenticpurposeforreading)bygivingstudentssomechoice

ofreadingmaterial.

3.Whenworkingwithreadingtasksinclass,theyshow studentsthe

strategiesthatwillworkbestforthereadingpurposeandthetypeoftext.



212

Theyexplainhowandwhystudentsshouldusethestrategies.

4.Theyhavestudentspracticereadingstrategiesinclassandaskthemto

practiceoutsideofclassintheirreadingassignments.Theyencourage

studentstobeconsciousofwhatthey'redoingwhiletheycompletereading

assignments.

5.Theyencouragestudentstoevaluatetheircomprehensionandself-report

theiruseofstrategies.Theybuildcomprehensionchecksintoin-classandout

-of-classreadingassignments,andperiodicallyreviewhowandwhentouse

particularstrategies.

6.Theyencouragethedevelopmentofreadingskillsandtheuseofreading

strategiesbyusingthetargetlanguagetoconveyinstructionsandcourse-

relatedinformationinwrittenform:officehours,homeworkassignments,

testcontent.

7.Theydonotassumethatstudentswilltransferstrategyusefromonetask

toanother.Theyexplicitlymentionhowaparticularstrategycanbeusedina

differenttypeofreadingtaskorwithanotherskill.

Byraisingstudents'awarenessofreadingasaskillthatrequiresactive

engagement,andbyexplicitlyteachingreadingstrategies,theteachershelp

theirstudentsdevelopboththeabilityandthe confidencetohandle

communicationsituationstheymayencounterbeyondtheclassroom.Inthis

waytheygivetheirstudentsthefoundationforcommunicativecompetencein

theELge.

Instructioninreadingstrategiesisnotanadd-on,butratheran

integralpartoftheuseofreadingactivitiesinthelanguageclassroom.

Instructorscanhelptheirstudentsbecomeeffectivereadersbyteaching

themhowtousestrategiesbefore,during,andafterreading.

Beforereading:Planforthereadingtask

1.Setapurposeordecideinadvancewhattoreadfor
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2.Decideifmorelinguisticorbackgroundknowledgeisneeded

3.Determinewhethertoenterthetextfromthetopdown(attendtothe

overallmeaning)orfromthebottomup(focusonthewordsandphrases)

Duringandafterreading:Monitorcomprehension

1.Verifypredictionsandcheckforinaccurateguesses.

2.Decidewhatisandisnotimportanttounderstand.

3.Rereadtocheckcomprehension.

4.Askforhelp.

Afterreading:Evaluatecomprehensionandstrategyuse

1.Evaluatecomprehensioninaparticulartaskorarea.

2.Evaluateoverallprogressinreadingandinparticulartypesofreading

tasks.

3.Decideifthestrategiesusedwereappropriateforthepurposeand

forthetask.

4.Modifystrategiesifnecessary.

3.3.Selectionoftextsforreading

Forstudentstodevelopcommunicativecompetenceinreading,classroom

andhomeworkreadingactivitiesmustresemble(orbe)real-lifereadingtasks

thatinvolvemeaningfulcommunication.Theymustthereforebeauthenticin

threeways.

1.Thereadingmaterialmustbeauthentic:Itmustbethekindof

materialthatstudentswillneedandwanttobeabletoreadwhentraveling,

studyingabroad,orusingthelanguageinothercontextsoutsidethe

classroom.

Whenselectingtextsforstudentassignments,rememberthatthe

difficultyofareadingtextislessafunctionofthelanguage,andmorea

functionoftheconceptualdifficultyandthetask(s)thatstudentsare
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expectedtocomplete.Simplifyingatextbychangingthelanguageoften

removesnaturalredundancyandmakestheorganizationsomewhatdifficult

forstudentstopredict.Thisactuallymakesatextmoredifficulttoread

thaniftheoriginalwereused.

Ratherthansimplifyingatextbychangingitslanguage,makeitmore

approachable by eliciting students'existing knowledge in pre-reading

discussion,reviewingnewvocabularybeforereading,andaskingstudentsto

performtasksthatarewithintheircompetence,suchasskimmingtogetthe

mainideaorscanningforspecificinformation,beforetheybeginintensive

reading.

2.Thereadingpurposemustbeauthentic:Studentsmustbereadingfor

reasonsthatmakesenseandhaverelevancetothem."Becausetheteacher

assignedit"isnotanauthenticreasonforreadingatext.

Toidentifyrelevantreadingpurposes,askstudentshowtheyplantouse

thelanguagetheyarelearningandwhattopicstheyareinterestedinreading

and learning about.Givethem opportunitiestochoosetheirreading

assignments,andencouragethemtousethelibrary,theInternet,andforeign

languagenewsstandsandbookstorestofindotherthingstheywouldliketo

read.

3.Thereadingapproachmustbeauthentic:Studentsshouldreadthetext

inawaythatmatchesthereadingpurpose,thetypeoftext,andtheway

peoplenormallyread.Thismeansthatreadingaloudwilltakeplaceonlyin

situationswhereitwouldtakeplaceoutsidetheclassroom,suchasreadingfor

pleasure.Themajorityofstudents'readingshouldbedonesilently.

Studentsdonotlearntoreadbyreadingaloud.Apersonwhoreads

aloudandcomprehendsthemeaningofthetextiscoordinatingword

recognitionwithcomprehensionandspeakingandpronunciationabilityin

highlycomplexways.Studentswhoselanguageskillsarelimitedarenotable
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toprocessatthislevel,andenduphavingtodroponeormoreoftheelements.

Usuallythedroppedelementiscomprehension,andreadingaloudbecomes

wordcalling:simplypronouncingaseriesofwordswithoutregardforthe

meaningtheycarryindividuallyandtogether.Wordcallingisnotproductive

forthestudentwhoisdoingit,anditisboringforotherstudentstolistento.

Therearetwowaystousereadingaloudproductivelyinthelanguage

classroom.Readaloudtoyourstudentsastheyfollowalongsilently.Youhave

theabilitytouseinflectionandtonetohelpthemhearwhatthetextissaying.

Followingalongasyoureadwillhelpstudentsmovefrom word-by-word

readingtoreadinginphrasesandthoughtunits,astheydointheirfirst

language.

Usethe"readandlookup"technique.Withthistechnique,astudent

readsaphraseorsentencesilentlyasmanytimesasnecessary,thenlooksup

(awayfromthetext)andtellsyouwhatthephraseorsentencesays.This

encouragesstudentstoreadforideas,ratherthanforwordrecognition.

3.4.Stagesandexercisesfordevelopmentofreadingskills

ELteachersareoftenfrustratedbythefactthatstudentsdonot

automaticallytransferthestrategiestheyusewhenreadingintheirnative

languagetoreadinginalanguagetheyarelearning.Instead,theyseemto

thinkreadingmeansstartingatthebeginningandgoingwordbyword,

stoppingtolookupeveryunknownvocabularyitem,untiltheyreachtheend.

Whentheydothis,studentsarerelyingexclusivelyontheirlinguistic

knowledge,abottom-upstrategy.Oneofthemostimportantfunctionsofthe

languageteacher,then,istohelpstudentsmovepastthisideaandusetop-

downstrategiesastheydointheirnativelanguage.

EffectiveElteachersshowstudentshowtheycanadjusttheirreading

behaviortodealwithavarietyofsituations,typesofinput,andreading
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purposes.Theyhelpstudentsdevelopasetofreadingstrategiesandmatch

appropriatestrategiestoeachreadingsituation.

Strategiesthatcanhelpstudentsreadmorequicklyandeffectively

include

1.Previewing:reviewingtitles,sectionheadings,andphotocaptionstoget

asenseofthestructureandcontentofareadingselection

2.Predicting:usingknowledgeofthesubjectmattertomakepredictions

aboutcontentandvocabularyandcheckcomprehension;usingknowledgeof

thetexttypeandpurposetomakepredictionsaboutdiscoursestructure;

usingknowledgeabouttheauthortomakepredictionsaboutwritingstyle,

vocabulary,andcontent

3.Skimmingandscanning:usingaquicksurveyofthetexttogetthe

mainidea,identifytextstructure,confirmorquestionpredictions

4.Guessingfromcontext:usingpriorknowledgeofthesubjectandthe

ideasinthetextascluestothemeaningsofunknownwords,insteadof

stoppingtolookthemup

5.Paraphrasing:stoppingattheendofasectiontocheckcomprehension

byrestatingtheinformationandideasinthetext.

Teacherscanhelpstudentslearnwhenandhowtousereadingstrategies

inseveralways.

A.Bymodelingthestrategiesaloud,talkingthroughtheprocessesof

previewing,predicting,skimmingandscanning,andparaphrasing.Thisshows

studentshowthestrategiesworkandhowmuchtheycanknowaboutatext

beforetheybegintoreadwordbyword.

B.Byallowingtimeinclassforgroupandindividualpreviewingand

predictingactivitiesaspreparationforin-classorout-of-classreading.

Allocatingclasstimetotheseactivitiesindicatestheirimportanceandvalue.

C.Byusingcloze(fillintheblank)exercisestoreviewvocabularyitems.
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Thishelpsstudentstolearnforguessingmeaningfromcontext.

D.Byencouragingstudentstotalkaboutwhatstrategiestheythinkwill

helpthemapproachareadingassignment,andthentalkingafterreading

aboutwhatstrategiestheyactuallyused.Thishelpsstudentsdevelop

flexibilityintheirchoiceofstrategies.

Whenlanguagelearnersusereadingstrategies,theyfindthattheycan

controlthereadingexperience,andtheygainconfidenceintheirabilityto

readthelanguage.

ReadingisanessentialpartoftheELinstructionateverylevelbecauseit

supportslearninginmultipleways.

1.Readingtolearnthelanguage:Readingmaterialislanguageinput.By

givingstudentsavarietyofmaterialstoread,instructorsprovidemultiple

opportunitiesforstudentstoabsorbvocabulary,grammar,sentencestructure,

anddiscoursestructureastheyoccurinauthenticcontexts.Studentsthus

gainamorecompletepictureofthewaysinwhichtheelementsofthe

languageworktogethertoconveymeaning.

2.Readingforcontentinformation:Students'purposeforreadingin

theirnativelanguageisoftentoobtaininformationaboutasubjecttheyare

studying,andthispurposecanbeusefulinthelanguagelearningclassroomas

well.Readingforcontentinformationinthelanguageclassroom gives

studentsbothauthenticreadingmaterialandanauthenticpurposefor

reading.

3.Readingforculturalknowledgeandawareness:Readingeveryday

materialsthataredesignedfornativespeakerscangivestudentsinsightinto

thelifestylesandworldviewsofthepeoplewhoselanguagetheyarestudying.

Whenstudentshaveaccesstonewspapers,magazines,andWebsites,theyare

exposedtocultureinallitsvariety,andmonolithicculturalstereotypesbegin

tobreakdown.
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Studentsneedtofollowfourbasicstepswhentheylearnreading:

1.Figureoutthepurposeforreading.Activatebackgroundknowledgeofthe

topicinordertopredictoranticipatecontentandidentifyappropriate

readingstrategies.

2.Attendtothepartsofthetextthatarerelevanttotheidentifiedpurpose

andignoretherest.Thisselectivityenablesstudentstofocusonspecific

itemsintheinputandreducestheamountofinformationtheyhavetoholdin

short-termmemory.

3.Selectstrategiesthatareappropriatetothereadingtaskandusethem

flexiblyandinteractively.Students'comprehensionimprovesandtheir

confidence increases when they use top-down and bottom-up skills

simultaneouslytoconstructmeaning.

4.Checkcomprehensionwhilereading and whenthereading taskis

completed.Monitoringcomprehensionhelpsstudentsdetectinconsistencies

andcomprehensionfailures,helpingthemlearntousealternatestrategies.

Usingreadingactivitiesinvolvesmorethanidentifyingatextthatis"at

therightlevel,"writingasetofcomprehensionquestionsforstudentsto

answerafterreading,handingouttheassignmentandsendingstudentsaway

todoit.Afully-developedreadingactivitysupportsstudentsasreaders

throughpre-reading,while-reading,andpost-readingactivities.

Asyoudesignreadingtasks,keepinmindthatcompleterecallofallthe

informationinatextisanunrealisticexpectationevenfornativespeakers.

Readingactivitiesthataremeanttoincreasecommunicativecompetence

shouldbesuccessorientedandbuildupstudents'confidenceintheirreading

ability.

Makesurestudentsunderstandwhatthepurposeforreadingis:toget

themainidea,obtainspecificinformation,understandmostorallofthe

message,enjoyastory,ordecidewhetherornottoreadmore.Recognizing
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thepurposeforreadingwillhelpstudentsselectappropriatereading

strategies.

Inadditiontothemainpurposeforreading,anactivitycanalsohave

oneormoreinstructionalpurposes,suchaspracticingorreviewingspecific

grammaticalconstructions,introducing new vocabulary,orfamiliarizing

studentswiththetypicalstructureofacertaintypeoftext.

Thefactorslistedbelowcanhelpyoujudgetherelativeeaseor

difficultyofareadingtextforaparticularpurposeandaparticulargroupof

students.

1.Howistheinformationorganized?Doesthestoryline,narrative,or

instructionconformtofamiliarexpectations?Textsinwhichtheeventsare

presentedinnaturalchronologicalorder,whichhaveaninformativetitle,and

whichpresenttheinformationfollowinganobviousorganization(mainideas

first,detailsandexamplessecond)areeasiertofollow.

2.Howfamiliararethestudentswiththetopic?Rememberthat

misapplicationofbackgroundknowledgeduetoculturaldifferencescan

createmajorcomprehensiondifficulties.

3.Doesthetextcontainredundancy?Atthelowerlevelsofproficiency,

listenersmayfindshort,simplemessageseasiertoprocess,butstudentswith

higherproficiencybenefitfrom thenaturalredundancyofauthentic

language.

4.Doesthetextoffervisualsupporttoaidinreadingcomprehension?

Visualaidssuchasphotographs,maps,anddiagramshelpstudentspreview

thecontentofthetext,guessthemeaningsofunknownwords,andcheck

comprehensionwhilereading.

Heteachershouldrememberthatthelevelofdifficultyofatextisnot

thesameasthelevelofdifficultyofareadingtask.Studentswholackthe

vocabularytoidentifyalloftheitemsonamenucanstilldeterminewhether
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therestaurantservessteakandwhethertheycanaffordtoorderone.

Theactivitiestheteachershoulduseduringpre-readingmayserveas

preparationinseveralways.Duringpre-readingtheteachermay:

1.Assessstudents'backgroundknowledgeofthetopicandlinguisticcontent

ofthetext.

2.Givestudentsthebackgroundknowledgenecessaryforcomprehensionof

thetext,oractivatetheexistingknowledgethatthestudentspossess.

3.Clarifyanyculturalinformationwhichmaybenecessarytocomprehendthe

passage.

4.Makestudentsawareofthetypeoftexttheywillbereadingandthe

purpose(s)forreading.

5.Provideopportunitiesforgrouporcollaborativeworkandforclass

discussionactivities.

Itisnecessarytopresentthesamplepre-readingactivities:

1.Usingthetitle,subtitles,anddivisionswithinthetexttopredict

contentandorganizationorsequenceofinformation.

2.Lookingatpictures,maps,diagrams,orgraphsandtheircaptions.

3.Talkingabouttheauthor'sbackground,writingstyle,andusualtopics.

4.Skimmingtofindthethemeormainideaandelicitingrelatedprior

knowledge.

5.Reviewingvocabularyorgrammaticalstructures.

6.Readingoverthecomprehensionquestionstofocusattentionon

findingthatinformationwhilereading.

7.Constructingsemanticwebs(agraphicarrangementofconceptsor

wordsshowinghowtheyarerelated).

8.Doingguidedpracticewithguessingmeaningfromcontextorchecking

comprehensionwhilereading.

Pre-readingactivitiesaremostimportantatlowerlevelsoflanguage
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proficiencyandatearlierstagesofreadinginstruction.Asstudentsbecome

moreproficientatusingreadingstrategies,youwillbeabletoreducethe

amountofguidedpre-readingandallowstudentstodotheseactivities

themselves.

Inwhile-readingactivities,studentschecktheircomprehensionasthey

read.Thepurposeforreadingdeterminestheappropriatetypeandlevelof

comprehension.

1.When reading forspecificinformation,studentsneed toask

themselves,haveIobtainedtheinformationIwaslookingfor?

2.Whenreadingforpleasure,studentsneedtoaskthemselves,DoI

understandthestoryline/sequenceofideaswellenoughtoenjoyreadingthis?

3.When reading for thorough understanding (intensive reading),

studentsneedtoaskthemselves,DoIunderstandeachmainideaandhowthe

authorsupportsit?DoeswhatI'mreadingagreewithmypredictions,and,if

not,howdoesitdiffer?

Tocheckcomprehensioninthissituation,studentsmay

1.Stopattheendofeachsectiontoreviewandchecktheirpredictions,

restatethemainideaandsummarizethesection

2.Usethecomprehensionquestionsasguidestothetext,stoppingto

answerthemastheyread

Manylanguagetextbooksemphasizeproduct(answerstocomprehension

questions)overprocess(usingreadingskillsandstrategiestounderstandthe

text),providinglittleornocontextualinformationaboutthereading

selectionsortheirauthors,andfewifanypre-readingactivities.Newer

textbooksmayprovidepre-readingactivitiesandreadingstrategyguidance,

buttheirone-size-fits-allapproachmayormaynotbeappropriateforyour

students.

Theteachercanusetheguidelinesfordevelopingreadingactivities
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givenhereasstartingpointsforevaluatingandadaptingtextbookreading

activities.Useexisting,oraddyourown,pre-readingactivitiesandreading

strategypracticeasappropriateforyourstudents.Don'tmakestudentsdo

exercisessimplybecausetheyareinthebook;thisdestroysmotivation.

Anotherproblemwithtextbookreadingselectionsisthattheyhavebeen

adaptedtoapredeterminedreadinglevelthroughadjustmentofvocabulary,

grammar,and sentence length.This makes them more immediately

approachable,butitalsomeansthattheyarelessauthenticanddonot

encouragestudentstoapplythereadingstrategiestheywillneedtouse

outsideofclass.Whenthisisthecase,usethetextbookreadingselectionasa

startingpointtointroduceawriterortopic,andthengivestudentschoicesof

morechallengingauthentictextstoreadasafollowup.

Reading ability isvery difficult to assessaccurately.In the

communicativecompetencemodel,astudent'sreadinglevelisthelevelat

whichthatstudentisabletousereadingtoaccomplishcommunicationgoals.

Thismeansthatassessmentofreadingabilityneedstobecorrelatedwith

purposesforreading.

Astudent'sperformancewhenreadingaloudisnotareliableindicator

ofthatstudent'sreadingability.Astudentwhoisperfectlycapableof

understandingagiventextwhenreadingitsilentlymaystumblewhenasked

tocombinecomprehensionwithwordrecognitionandspeakingabilityinthe

waythatreadingaloudrequires.

Inaddition,readingaloudisataskthatstudentswillrarely,ifever,

needtodooutsideoftheclassroom.Asamethodofassessment,therefore,it

isnotauthentic:Itdoesnottestastudent'sabilitytousereadingto

accomplishapurposeorgoal.

However,readingaloudcanhelpateacherassesswhetherastudentis

"seeing"wordendingsandothergrammaticalfeatureswhenreading.Touse
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readingaloudforthispurpose,adoptthe"readandlookup"approach:Ask

thestudenttoreadasentencesilentlyoneormoretimes,untilcomfortable

withthecontent,thenlookupandtellyouwhatitsays.Thisprocedureallows

thestudenttoprocessthetext,andletsyouseetheresultsofthat

processingandknowwhatelements,ifany,thestudentismissing.

Teachersoftenusecomprehensionquestionstotestwhetherstudents

haveunderstoodwhattheyhaveread.Inordertotestcomprehension

appropriately,thesequestionsneedtobecoordinatedwiththepurposefor

reading.Ifthepurposeistofindspecificinformation,comprehension

questionsshouldfocusonthatinformation.Ifthepurposeistounderstandan

opinionandtheargumentsthatsupportit,comprehensionquestionsshouldask

aboutthosepoints.

Ineverydayreadingsituations,readershaveapurposeforreading

beforetheystart.Thatis,theyknowwhatcomprehensionquestionstheyare

goingtoneedtoanswerbeforetheybeginreading.Tomakereading

assessmentinthelanguageclassroom morelikereadingoutsideofthe

classroom,therefore,allowstudentstoreviewthecomprehensionquestions

beforetheybegintoreadthetestpassage.

Finally,whenthepurposeforreadingisenjoyment,comprehension

questionsarebesidethepoint.Asamoreauthenticformofassessment,have

studentstalkorwriteaboutwhytheyfoundthetextenjoyableand

interesting(ornot).

Inordertoprovideauthenticassessmentofstudents'readingproficiency,

apost-listeningactivitymustreflectthereal-lifeusestowhichstudents

mightputinformationtheyhavegainedthroughreading.

1. Itmusthaveapurposeotherthanassessment.

2. Itmustrequirestudentstodemonstratetheirlevelofreading

comprehensionbycompletingsometask.
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Todevelopauthenticassessmentactivities,considerthetypeofresponse

thatreadingaparticularselectionwouldelicitinanon-classroomsituation.

Forexample,afterreadingaweatherreport,onemightdecidewhattowear

thenextday;afterreadingasetofinstructions,onemight repeatthemto

someoneelse;afterreadingashortstory,onemightdiscussthestoryline

withfriends.

Usethisresponsetypeasabaseforselectingappropriatepost-reading

tasks.Theteacherscanthendevelopachecklistorrubricthatwillallowyouto

evaluateeachstudent'scomprehensionofspecificpartsofthetext.

Questions:

1.Whyreadingisconsideredasspeechactivity.Withwhatothertypesof

speechactivityitisinterrelated?

2.Whataregoalsandtechniquesforteachingreading?

3.Isreadingameansofteaching?

4.Whyisitimportanttouseauthenticmaterialforreading?

5.Whichstrategiesareusedinordertostimulatestudentstoreadmore

quicklyandeffectively?

6.Whatismaterialisnecessaryfordevelopinglisteningskillsofthestudents

ofcollege?

Tasks:

1.Tellaboutpre-,while-andpost-readingactivities.Giveexamples.

2.AnalysetheELtextbookforschool,lyceum,collegetorevealthe

followingitems:

-genreofreading;

-authenticityofthetexts;

-effectivityofthesystemofexercises;

-sequenceofdevelopingreadingskills.
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3.Thinkaboutthedifficultiesofreading.Choosethetextandmakeup

exercisestothistexttakingintoconsiderationremedywork..

4.Thinkaboutscanningandskimmingreadings.

Scanning-speedyreadingtoextractspecificbitsofinformation

Skimming-readingtogetthegeneralpicture,withoutpayingattentionto

details.

Whatotherstrategiesofreadingdoyouknow?

Independentwork:

1.Findtheinformationabouttypesofreadingandpreparethe

presentation.

2.Selectionofthetextisconductedonthebasesofthefollowingcriteria:

-authenticity

-readability;

-suitability;

-usability;

-resourcefulness.

Preparethereportaboutthesecriteria.

3.Preparethepresentation“Jigsawreading”

4.TeachingwritinginEnglish

Questionstobediscussed

4.1.WritingisthegoalandmeansofELteachingandlearning

4.2.ContentofteachingwritingintheELatschool,lyceumandcollege

4.3.Forminganddevelopingwritingcompetenceatschool,lyceumandcollege

4.4.ApproachestoteachingwritingintheEL
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Keyterms:writingasameansofteaching,writingisagoalofteaching,

encode,graphics,handwriting,spelling,text format,genre, layout,

paragraphwriting,text-sample,writingactivities,stagesofwriting,three-

phaseframework,patternpower,meaning,mastery,dictionaryskills,word

building,writingactivities,proofreadingactivities,challengeword,text-

basedapproach,processapproach,genreapproach,communicativeapproach.

spelling,writing

4.1.WritingisagoalandmeansofELteachingandlearning

Writingisacomplexcommunicativeactivity.Ithelpstocommunicatein

thewrittenformwiththehelpofgraphicalsymbols.Writingisatypeof

speechactivityas“acommunicativeskilltoencode,storeandsendmessages

withthehelpofwrittensymbols”.97 Theproductofthistypeofspeech

activityisatextforreading.

Writingischaracterizedbythetree-phasestructure:1)inducement-

motivation,2)analytical-syntacticaland2)operation.Underthefirstphase

themotiveappearsasanintentiontocommunicate.Theauthor’smessagehas

anintentiontoinformsomebody.

Inthesecondphaseanutteranceisformedandpronounced:the

necessarywordsforproducingtheutteranceareselected,withinasetof

sentences,subjectiveareaofindicatorsisdistributed,thepredicateorakey

partoftheideaorganizationbetweensentencesisdefined.

Thethirdphaseofwritingisdecodingoftheidea/messagewiththehelp

ofgraphicalsymbols.

IntheELTthewritingisthegoalandmeansofteachingandlearning.

97MilrudR.P.EnglishTeachingMethodology.-M.:Drofa,2007.-P.182.
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Thegoalofteachingwritingistoteachproductionofwrittentextswhich

studentscanwriteinthenativelanguage.Toproducethewrittentext

studentsshouldmastermechanics(techniques)ofwriting.That’swhy,in

domesticmethodologythetwotypesofwritingaredistinguished:1)

mechanicsofwriting(handwriting,spelling,punctuation;2)processof

expressingideasinagraphicalform.

WritingismeantasacquiringgraphicalandorthographicalsystemsofEL

bystudentsforfixationspeechandlanguagematerialtorememberitand

supportacquiringoralspeech.Modernapproachestoteachingwriting

recognizeitsdualpurpose:asameans(asupportskill)andasanend

(communicativeskill).

Writingreferstoseveralsub-skills:puttingwordsonpaper,making

sentencesandlinkingtheminparagraphs,developingessaysandmanyothers.

So,writingisalsoasupportskill.

Attheelementaryandintermediatelevelsithelpstothinkandtolearn.

Writingnewwordsandstructureshelpstudentsremembernewwords;written

practicehelpsstudentsfocustheirattentiononwhattheyarelearning.Itis

importantfordevelopingallskills.Writingservesaslearningandcontrolling

means.

Itneedssomeformsofinstructionandimposesanappropriateuseofthe

language.That’swhytheoperationandactivitiesaredividedintogroups:1)

thosedesignedtodevelopthewritingskillsand2)whichprovidedopportunity

ofpracticingEnglish.“Ataskwhichprovideslittleornopracticeforstudents

toextendtheirknowledgeofappropriatecontentorcontextortoraisetheir

awarenessaboutwritingprocessisnotreallyawritingtaskbutgeneral

learningtaskusingwriting.”98

98BalanR.,CehanA.&et.al..In-serviceDistanceTrainingCourseforTeachersofEnglish.-Romania:
Polirom,2003.-P.185.
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Tounderstanddualpurposeofwritingasasub-skillandcommunicative

skillinELTweshouldexaminethecontentoftheTable11whichsummarizes

theabove-mentionedinformation.

Table11.WritingasameansandpurposeinELT

Writingtolearn Learningtowrite
Ameansofengagingstudentswith
otherlanguageskills:1)asameansof
getting students to practice a
particularlanguage point;2)asa
methodoftestingit.

Apurposeforforming/developingawritingskill.
Practicewrittenformsatthelevelofaword,
sentence,structureandcontentorganization.

Activities:notedownnewvocabulary,
copyoutgrammarrules;writeanswers
toreadingandlisteningcomprehension
questions,towrittentests.

Activities:writingaletter,report,narrative
story,describingthepicture,combiningwriting
withotherspeechactivities-writingaresponse
toreadinganarticle,writinganannotationtothe
text,etc.

4.2.ContentofteachingtowriteintheELatschool,lyceumandcollege

Atthebeginninglevel(2-4classes)weteachgraphicsinEL(handwriting),

i.e.teachingtowriteletters(alphabet)whichinterrelateswithteaching

readingasgraphic-phonemiccorrespondence.Pupilsmustacquireprinthand

letters.Atthesametimeweformelementarywritingskillsforconducting

communicative-cognitiveobjectivesinthewrittenform.Onthematerialof

sentencesandnotcomplicatedtextspupilsmustwrite:

a)holidayandbirthdaycongratulationsincards;

b)personaldata:nameandsurname,dates,address;

c)shortmessagesandpersonalletters;

d)aplan,questionstoshorttexts;

e)descriptionofpictures.

Thesecondstage(5-9classes)atschoolmustprovidemoreintensive

developmentofwritingskillsindifferentsituationsofcommunication.

Topicsandcapacityofwritingmessagesisbroaden;thequalityof

producedtextinthewrittenformisimproved.Thecontentofwriting
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teachingwithinthisstagediffersinitsinformativenessandisbuiltonthe

authenticmaterial.Thesamplesofanepistolarytypeasletters,cards,

articlesfrom newspapersand magazinesare used fordeveloping

teenagers’writingskills:

f)togivetheinformationabouthim/herself,family,school,city/town,

interestsandhobby;

g)towriteashortcommentary/letterinnewspaperorjournalwiththe

normsandconventionsofnativespeakers;

h)towritepersonaldatainquestionnaireandregistrationdocument;

i)todonote-taking(plan,copyoutthekeywords,speechpatterns)to

useitforproductionofthetext.

Atanacademiclyceumandvocationalcollegethelevelofthelanguage

proficiencyinwritingmustprovidemoreeffectiveusingitasameansof

teaching,self-learningandacademicstudy.Itdemandsinvolvingthevariety

ofofficialandunofficialsituations,complicityoftheproducedtexts,and

highdegreeofautonomousactivity.

Thelyceumandcollegestudentsmustobtainthefollowingskills:

j)todescribeeventsorfacts;

k)tosendandaskaninformationintheextendedform;

l)toexpressanopinion,arguments;

m)tocommenteventsandfactsusingargumentativestatementsand

emotional-estimationmeans;

n)towriteaplanandnotesforanoralmessage;

o)tofixafactualinformationduringreceptionoforalandprintedtext;

p)towriteasummary,synopsis,annotation.

q)towriteacompositionandessay.

4.3.Forming/developingwritingcompetenceatschool,lyceumandcollege
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Thesuccessofwritingasacommunicativeskillisalong-termprocess

whichisdifficultanddemandsalotofeffortsfrom theteacherand

students.

Sub-skillsofELteachingtowriteforthebeginningstage:handwriting

andspelling.Therearedifficultiesrelatedto:1)inter-languageinterference:

similarlettersoftheUzbek/Russian/Englishlanguagessothenativecanget

confused.E.g.:Тт-Tt;Рр-Rr:2)intra-languageinterference:theletters

whicharesimilarintheELaredifficult.E.g.:b-d,p-q,t-f-l.

ItisaverydifficultprocessformingspellingskillsintheEL.Theprocess

of forming writing sub-skills (handwriting and spelling) and skills

(communicative)atthebeginningstageincludesasetofactivities99:

 Patternpower:Writethespellingwordsinwhich[a]isspelledthese

ways

a_________________;ey________

ea_____________ay__________________

ai_________a-e___________

 Meaningmastery:Writethespellingofwordsthatcompletethese

sentences.

 Dictionaryskills:1)Writethegivenspellingofwordsinalphabetical

order;b)Inthedictionaryentrypartsofspeechareshownbyusingthe

followingabbreviation:n–noun;vb–verb;adj–adjective,adv–adverb.

Classifythegivenwordsaccordingtothepartsofspeech.

 Wordbuilding:A)Ifyouchangetheunderlinedvowelintheword,you

canmakeanewword:blend+o=blond;B)Thesamesoundsareoftenspelled

indifferentways.Writethespellingofwordsthatrhymeswiththesewords.

Seesample.Made–aid.

99ThenameoftheseactivitiesweretakenfromtheCoursebook:CookG.E.,EspositoM.,GabrielsonT.,Turner

G.R.SpellingforWordMastery.-Toronto,London,Sydney:CharlesE.MerrillPublishingCo,1984.
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 Handwritingactivity:Practicewritingofthegivenspellingofwords

thathaveatleastone-twoconsonantblendintheword.Writeeachwordthree

times,makingsureyoujointheletterscorrectly:draft,stuck,blend,cliff,…

 Challengewords:Writethecorrectchallengewordstocompletethe

micro-text.

 Proofreadingpractice:FindthewordsthatJohnspelledincorrectly,

andwritethewordscorrectlyattheendofeachsentence.

Thegirlhadadreamaboutbecomingagreatathlete.__________

 Writingactivities.A)Completethissentencetosurpriseyourreaders

bywritingashortstorywithanunexpectedending;B)Brainstormingisa

goodwaytogetideasforashortstory.Chooseaspellingword,andwrite

whatitmakesyouthinkof.Writeasmanyideasasyoucan.Rememberto

beginthesentencewithacapitalletterandendwithaperiod.

Teachingwritingproposesmasteringthetextformatasatypicallayoutof

thetextasacongratulationandcondolences,telegrams,notes,signs,labels,

captions,notices,menus,advertisements,personalorbusinessletters,

invitations,applicationforajob.CV(CurriculumVitae),references,recipes,

diaries,log-books,dictation,note-taking,reproductions,abstracts,summaries,

reviews,reports,précis,synopsis,case-studies,projects,essay,stories,poems.

Theknowledgeforforming and developing writing sub-skillsare

presentedintheTable12.

Table12.Knowledgeforformingsub-skillsinteachingwriting

Knowledge

Knowledgeofthegenre.

Studentsshouldbeabletorecognizeagenre,inwhichtheyarewriting,grammaticaland

lexicalchoicestheyneedtomakeinordertomatchthetexttothewritingpurpose.This

includesknowledgeof:

1.content:theconceptsinvolvedinthesubjectarea;

2.context:thecontextinwhichthetextwillberead,includingreader’sexpectations.



232

Knowledgeofthelanguagesystem.

StudentsneedtohaveknowledgeofthoseaspectsoftheELsystemnecessaryforthe

completionofthetask.Theyshouldalsobeabletoorganizetextsappropriately.

Knowledgeofthewritingprocess.

Studentsneedtoknowhowtoprepareawritingtask:howtoplan,draft,review,edit,etc.

Theprocessofteachingwritingisorganizedaccordingtoathree-phase

framework:pre-writing,while-writingandpost-writing100(seeTable13).

Table13.Phasesandtheircontent

Phases Content

Pre-writing Schemataactivation,motivationforwriting,preparation

forthelanguage,familiarizationwiththeformatofthe

targettext.

While-writing Thesisdevelopment,writingfromnotes,endingupwitha

givenphrase,proceedingfromagivenbeginningphrase,

followingaplan,followingaformatandregister,solving-

problem.

Post-writing Reflectiononthespellingandreasoningerrors,sharing

thewritingwiththeclassmates,redrafting,peerediting.

Therearevarioustasks,techniquesandactivitiesforformingand

developingwritingasacommunicativeskillatthefirstandsecondstagesof

schools.

Fororganizationoftheworkonwritinganinvitationwecanusethe

letter-sampleandinstruction-rules101:

Lookatthisinvitation.

14Tenavenue
PrairieView,Missouri64193

March8,2014

DearAlex,

Heading

Openingsalutation

100See:MilrudR.P.EnglishTeachingMethodology.-M.:Drofa,2007.-P.2007.
101Seeactivitiesinthebook:CookG.E.,EspositoM.,GabrielsonT.,TurnerG.R.SpellingforWordMastery.-
Toronto,London,Sydney:CharlesE.MerrillPublishingCo,1984.
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WearehavingapizzapartyonSunday,March2014,at14
TenAvenuefrom3:30–7.00p.m.Pleasecomeandenjoythe
pizza.Bringyourdiscsifyoulike.

Yourfriend,
Mark.

Body

Closingsalutation
Signature

Thisinvitationhasfiveparts:heading,openingsalutation,body,closing

salutationandsignature.Inletterwriting,commasareimportant.Lookatthe

commasintheheading,openingsalutation,bodyandclosingsalutationof

Marks’invitation.

Aninvitationmayaskyoutocometotheparty.Invitationtellsthedate,

time,andplaceoftheparty.Itmaytellyouwhattowear,whattobring,what

youmighteat,orwhatyouwilldo.

Writeaninvitationtoaskafriendtocometoabirthdayparty,askating

party,orapicnic.Followtheexampleaboveforyourinvitation.Rememberto

tellyourfriendthedate,time,andplaceoftheparty.

Forwritingafriendly-letteryoucanusethefollowinginstruction-rules

andtasks:

Inafriendlyletter,youtellaboutyourselfandwhatyouhavebeendoing.

Youcanalsoaskyourfriendsaboutthemselvesandwhattheyhavebeen

doing.Afriendlyletterislikeafriendlyconversation.

Writeafriendlyletter.Remembertowritetheheading,opening

salutation,body,closingsalutation,andsignature,andtopunctuatethem

correctly.Writeanaddressontheenvelopeusingthegivenbelowaddressasa

sample.

24AcornStreet

MoorCity,Iowa50573

April3,2014

Ms.MarilynPeterson

R.G.Profit,Inc.
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414mainAvenue

Detroit,Michigan48201

Thenextactivityforwritingisadescriptionaddressestothe9-form

students.

OnedayBoburwassittinginthelivingroomwhenhelookedoutofthewindow

andsawhisfriend.Herantothedoortocallhimbuthesawthathehad

mistakenastrangerforhisfriend.

WriteaparagraphtellingwhomBobirsawanddescribetheappearanceof

thisboy.Proofreadyourparagraphforcorrectspelling,grammarand

punctuation.

Thecommunicativeexercisescanbedividedintofourgroups102,presented

intheTable14:

Table14.Groupsofexercisesinteachingwriting

Typesofexercises Activities

1.Reproductiveusingof
formalsupporters

-reproductionofprintedororaltextonthebasisofkey
wordsorspeechpatterns;
-elicitingoftextcontentinthewrittenformonthebasis
ofaplanorheadlineofthetext;
-scrambledsentencesforwritingatextinthelogical
sequence.

2.Reproductionofthe
contentonthebasisof
thetext

-questionstothetext;
-makingaplan;
-compressionorextendingofthetext;
-writingaheadlinetothetextwitharguments;
-transformationofadialogueintoamonologue;
-characteristicsofheroesfromthetext.

3.Production on the
basisofvisualsupports.

-describingthepicture,photo;afragmentofamovie;
-letterwritingonthebasisofavisualformat-sample;
-compositionwritingonthebasisofthecontentofthe
text,thegivenpictures,questionsorascheme;
-writingareviewonthetext,book,filmonthebasisofa
format-sample.

4.Production on the
basisofthelanguage
andlifeexperience

-letterwriting;
-compositionandessaywriting;
-announcementwriting;
-writingareviewonthetext,book,film.

102See:ГальсковаН.Д.,ГезН.И.Теорияобученияиностраннымязыкам.Лингводидактикаиметодика.-М.:

Академия,2007.-С.258-259.
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Aswesee,thissystemofspeechexercisesfordevelopingwritingskillsisbuilt

onthebasisoftwoprinciples:1)fromreproductiontoproductionofthetexts;

2)fromverbalandvisualsupportstoproductionwithoutsupports.

4.4.ApproachestoteachwritingintheEL

TherearethreemainapproachestoteachwritingintheEL:1)Text-

based approach;2) Writer-based approach,3) Genre approach;4)

Communicativeapproach.

1.Text-basedapproach/Theproductapproachtoteachingwritingis

orientedonthecreationofatextasaproduct.Thebasisofthisapproachis

explanationoftherulesofusinglanguageunitsandfeaturesofdiscourse

models.Technologyofteachingisaimedatformingthelanguageand

rhetoricalsub-skills.Thisapproachstressesthreefeatures:grammar(rules

forverbs,agreements,articles,pronouns,etc),syntax(sentencestructure,

sentenceboundaries,stylisticchoice,etc.),andmechanics(handwriting,

spelling,punctuation,etc.).Besides,theteacherpresentsrhetoricalmodelsas

typesofaspeechorganization:(narration,explanation,reasoning,etc.)for

thepurposeofteachingformation/developmentofwritingskills.Thus,

teachingwritingisbuiltonthebasisofsamplesofwrittentextsandanalysis

oftheirstructureandcontent,andthentheirformalreproductionfollows.

Theprocedureofthisapproachmaybepresentedasaschema:

presentationofatext-sampleforimitationoradaptation writing

variationsofthefirstsentences,thenparagraphs,thenthewholetext

checkingthelanguagecorrectioninthetext correctionofthetext.The

maincriteriaofevaluationarestructuralandlanguagecorrection.So,this

approachemphasizesaccuracyratherthanfluencyororiginality.

Writingtechniquesandactivitiescanbecharacterizedascontrolled(for

providingthecontentandform),guided(asfreebutaformisgiven)and
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free.(Controlledwritingproposesusingthefollowingactivities:coping,gap-

filling,re-orderingwords,substituting,correctingthefactsanddictation,or

dictocom(acombinationofdictationandcomposition).

Guided/parallelwritingisusedwhenweteachparagraphwritingand

rhetoricalmodels.Paragraphwriting canbepracticed whenstudents

masteredbasicskillsofsentencewritingandsentencecombining.That’swhy

itisusuallyusedatthepre-intermediateandintermediatelevels.

Freewritingisusedattheintermediateandadvancedlevels.Activities:

writingnarrationsbasedonpicture/pictures,descriptionoffacts/events,

etc.,information,report,review,instruction.

2.Writer-based approach/Writing asProcess/Processapproachto

teachingwritingintheEL.Thefocusonthewriterhasledtotheprocess

approachwhichlaysstressontheactivitieswhichmovestudentsfromthe

generalizationofideasandcollectionofdatatotheproductionoftexts(more

publication).Theprocessapproachisthedynamic,creative,unpredictableand

non-linerwriting.Itemphasizesthewritingprocessovertheproduct,whichis

recognizedasrecursiveprocess(thestagesarerecursiveornon-liner)that

encouragesstudenttoexploretopicsthroughwriting.

Thisapproachismorebeneficialforadvancedstudents,becauseit

belongstothecreativewritinganddemandscomplicatedmentaloperations

andactivitiesasthinking,revisingandediting.

Theprocessofcreationofawrittenproductfollowsgettingideas,

gettingstarted,writingdraftsandrevising.That’swhy,duringcreationof

thewrittenproductthefollowingstagesareorganized:1)prewriting;2)

composition/grafting;3)revising;4)editing.Theactivitiesforusageofthese

stagesaregivenintheTable15.

Table15.Stagesandactivitiesinprocesswriting

Prewriting Composition/drafting Revising Editing Publishing/
presentatio
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n
Forgenerating,
focusing and
structuring:
brainstorming,
mind-map,
speedwriting,
answering
questions.

Writing drafting:
writing plan,writing
thefirstdraft.

Seeing the
first draft
and
developing
ideas,
structure
and
language
correctness
in using
forms.

Editing the
language errors
(spelling,
punctuation,
vocabulary,
grammar) and
checking
relevance of
information, the
order in which
thisispresented,
thelayout.

Presentatio
n the
product to
the
audience(to
theteacher,
or to
classmates).

Intheprocessapproach,studentsexploreatopicgivenbyateacher

throughwriting,showingtheteacherandeachothertheirdrafts,andusing

whattheywritetoreadover,thinkabout,andmovethemontonewideas.

AccordingtoA.Raimes,thisapproachgives“twocrucialsupports:timeforthe

studentstotryouttheirideasandfeedbackonthecontentofwhatthey

writeintheirdrafts…writingprocessbecomesaprocessofdiscovery….new

ideasandnewlanguageformstoexpressthoseideas”103.

L.MarshalandF.Rowlandsingleouttwophasesintheprocessofwriting:

1)creativeorgenerativephase–thinking,reflectingandimaginingand2)

criticaloreditingphase–analysisandeditingsimultaneously104.Inthiscase

thecreativeandcriticalwritingisemphasized.

3.Thegenreapproachismorepopularinteachingwriting.D.Nunan

explainsdifferentgenresofwritingas“typifiedbyaparticularstructure

andbygrammaticalformsthatreflectthecommunicativepurposesofthe

genre”.105Writingisseenasanessentiallysocialactivityinwhichtextsare

writtentodothings.

Havingexploringdifferentgenresstudentsgetacquisitionofstructure

andformforproductionthedifferenttypesoftexts.

Themodelofgenrewritinghasathree-phaseorganization:1)thetarget

103RimesA.TechniquesinTeachingWriting.-Oxford:OUP,1983.-P.10-11.
104MarshalL.,RowlandF.LearningIndependently.–Glasgow:BellandBainLtd.,2003.–P.184.
105NunanD.SecondLanguageTeachingandLearning.–Boston:HeinleandHeinlePublishers,1999.
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genreismodeledforstudents;2)atextisjointlyconstructedbytheteacher

andstudents;3)atextisindependentlyconstructedbyeachstudent.The

mainattentiononthefirststagefocusesonthefunctionofthetext-genre,

itsstructureandcontent.Withinthesecondstagethefollowingactivitiesare

used:researchandanalysisofthetext,note-taking,discussion,role-play.In

thethirdstagestudentsconstructtheirowntextonthebasisofexperience

acquiredinthepreviousstages.Theapproachacknowledgesthatwritingtakes

placeinsocialsituationsandreflectsaparticularpurpose,andthatlearning

canhappenconsciouslythroughimitationandanalysis,whichfacilitates

explicitinstruction106.

Forwritingacompositionwithintheprocessapproachthewriterfulfills

theroleof1)acreatorwhosecognitiveprocessisfocusonthestructureand

content;2)aninter-actor,whodialogueswithareader,3)auserofa

text/literature. Thisapproachcanbeusedatacademiclyceumsand

vocationalcollegesorattheadvancedlevelofteachingEL.

4.Communicativeapproachstressesthepurposeofapieceofwriting

andtheaudienceforit.Underthisapproachstudentsareencouragedto

behavelikewritersinreallifeandtoaskthemselvesthecrucialquestions

aboutpurposeandaudience:WhatamIwritingthisfor?Whowillreadit?

Takingintoconsiderationtheaudience(readers)ofapieceofwriting,the

teacherprovidesstudentswithacontextinwhichtoselectappropriate

content,language,andlevelsofformality.

Thisapproachemphasizestask-basedactivitiesthatinvolvetheexchange

ofinformation,withthefocusonfluency.Thisapproachpracticesagooddeal

ofmodelingandcontrolledpractice,andalsopaysgreatattentionto

motivationandself-expressing.Theactivitiesusedunderthisapproach:

writinginstructions,cards,letters,messages,articles,jobapplications,

106BadgerR.G.,WhiteG.Aprocessgenreapproachtolanguagepedagogy.//J.ELT54(2),2000-P.163-160.
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reports,advertisements,projects,etc.

Questionsandtasks:

1.Trytoexplainwhywritingpresupposesisathree-phasestructure.

2.WhyisitconsideredthatwritingisameansoftheELlearning?

3.Thinkaboutcontentofteachingwritingatschool,lyceumandcollege.Can

youaddanythingtothegiveninformation?

4.Whattechniquesareusedforformingwritingsub-skills?

5.Whatspeechexercisesareusedforforming/developingwritingskills?

6.Whatapproachesarethereinteachingwriting?Discusstheireffectiveness

forteachingwriting.

7.Whatwritingactivitiesdoyouknow?Brieflydescribethem.

8.Isitnecessarytoteachpupilshandwriting?

9.Howmuchtimedoyouusuallyspendonwritingapresentation?Doweteach

writingapresentationlyceumandcollegestudents?

10.Whattypicallanguageerrorsarethereinwriting?

11.Decidewhatyouwoulddobefore,duringandafterthewritingstages.

Thinkofthewaysoftheremedyofdifficultiesinwriting.

Independentwork:

1.Readandrememberthefollowingtypesofwriting:

1.Imitativewriting–atthebeginningleveloflearningtowrite,

studentswillsimply“writedown”Englishletters,andpossiblysentencesin

ordertolearntheconventionsoftheorthographiccode.Someformsof

dictationfallintothiscategoryalthoughdictationscanservetoteachand

testhigherorderprocessingaswell.

2.Intensive(controlled)writing–usuallyarrearsincontrolledwritten

grammarexercises.Somewrittentasksasessays,compositions,summaryare



240

alsoincludedintointensivewriting.

3.Self-writing-thistypemeanswritingwithonlytheselfinmindas

anaudience.Themostvividexampleofthistypeofwritingisnote-taking

wherestudentstakenotesduringalectureforthepurposeoflaterrecall.

4.Display writing –shortanswerexercises,essayexaminations,

researchreportsaredisplaywritingexamples,whenstudentshavetodisplay

theirknowledgeoflanguageandacademicskills.

5.Realwriting–thistypeisdonenotformarksorcheckingbyteachers.

Itsaimisgenuinecommunication.Writingdiaries,letters,postcards,notes,

personalmessagesorotherinformalwritingcantakeplace.

2.Readandthinkaboutstudentsspokenandwrittenerrorsand

techniques107.

Spokenerrors:Whenstudentsaredoingcontrolledpractice,weare

usuallyconcernedwithaccuracy;soweneedtocorrectimportanterrorsas

theyoccur.Whenstudentsareinvolvedinafreeactivity(e.g.discussion,role

play),wewantthemtodevelopfluency;soitisbetternottointerruptby

correctingtoooften,buttoremembercommonerrorsanddealwiththem

afterwards.

Possibletechniquesforcorrectionerrors:

-givethecorrectform;astudentrepeatsit;

-indicatewheretheerrorsare,butletastudentcorrectthemonhis/herown;

-passthequestionontoanotherstudentthengivethefirststudentachance

torepeatthecorrectform.

Tohelpstudentsdevelopapositiveattitudetoerrors;encouragethem,

focusingonwhattheyhavegotright,andpraisethemforcorrectandpartly

107DoffA.TeachEnglish.Atrainingcourseforteachers.-CUP,1988.-P.78.
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correctanswers,sotheyfeeltheyaremakingprogress.

Writtenerrors:toavoidtoomuchcorrectionofwrittenwork,givesimple

writingtaskswhichwillnotleadtomanymistakesandwhichcanbecorrected

inclass.

Correctingworkinclass:

-gothroughtheanswers,writingontheboardonlyifspellingisaproblem;

-letstudentscorrecttheirownworkorexchangebooksandcorrecteach

other’s;

-moveroundtheclasstocheckwhattheyaredoing.

3.Prepareashortwritingactivityforalesson.Theactivityshould

developwritingskills,notjustpracticevocabularyandgrammar.

4.Readtheinstructionforusingapicturefordevelopmentofwriting

skills.Thinkaboutpictures/photos,writingtasksandactivitieswhichare

suitableforschool,lyceumandcollegestudents.

Usingapictureasatopicforseveralwritingclassesgivesyouan

opportunitytodevelopnotmerelyawidevarietyoftasksbutalsoasequence

oftasks,carefullyselectedsothatstudentsmovefrom onelevelof

difficultytoanother,gatheringmorevocabulary,knowledgeofidiomsand

sentencestructures,andorganizationalskillsastheyproceed.Thepicturecan

beusedasareferencepointforstudentstodiscussaculturalphenomenon

andtheirownexperiencerelatedtoit.Thepicturecanbeusedasthebasis

foravarietyofsequentialtasks.

Example:Inthesmallgroupsstudentsdiscussthequestionsrelatedto

thecontentofthepicture“Wedding”.Theywritedownwordsandphrases

thattheycanuse.Thentheycomparetheresults.Theteacherasksstudents

todescribethepictureinthewrittenformusingthesewords.Then,the

teachergivesatask“Writealettertoafriendabroadabouttheweddingin
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thepicture”.

5.Studytheprocedureofteachingwritinganarrativeessayinthebook

“GreatEssays”byKeithS.Folse.A.Muchmore-Vocoun,E.VestrySolomon.

Note-takingthemainpointsofwritinganarrativeessayaccordingtothe

givenplan:

1.Thestructureofthenarrativeessayonthebasisofasample.

2.Thefeaturesofparagraphwriting.

3.Transitionaldevices.

6.Findthesamplesofready-compositionsandanalyzetheirstructure

andcontent.Thinkaboutactivitiesforteachingwritingacompositioninthe

EL.Analysethestrategyoferrorscorrectionpointedoutbytheteacher.
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5.AssessmentoflanguageperformanceinEnglish

Questionstobediscussed

5.1.Assessmentasanintegrativepartoftheteachingprocess

5.2.Types,formsandtechniquesofassessmentinELT

5.3.AssessmentoflanguageperformanceinEnglish

5.4.Languageportfolio

Keyterms:assessment,control,objectsofassessment/control,functions

ofassessment/control,formsofassessment/control,evaluation,testing,

feedback,contentfeedback,formfeedback,errorsandmistakes,language

shortcomings/languagegaps,languageportfolio

5.1.Assessmentasanintegrativepartoftheteachingprocess

“Assessment”isaverybroadtermthatcancoverformalexamsandtests,

bothexternalandinternal,whicharestructuredandbuiltintothefabricof

theacademicyear,aswellasmoreinformaltypesofassessmentthat

teachersundertakeasapartoftheirday-to-daypractice.Theterm

“control”isoftenreplacedby“assessment”.

Ingeneral,assessmentiscollectingdataforrevealingthelevelof

languageproficiencyachievedwithinacertaintimeperiod.Inlanguage

assessment,wegatherinformationinasystematicwaywiththehelpof

languagetestingtools.

Assessmentisapartofthelessonduringwhichtheteacherevaluates

howstudentshavemasteredthematerialanduseitinreceptionand

productionoftextsintheoralandwrittenforms.Forexample,wemayusean

oralinterviewtogatherinformationaboutstudentsspeakingabilities,then

givecommentsbasedonthatinformation,andmakeadecisionwhatmaterial
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andactivitiesweshoulduseifthestudentsneedmoreworkonoralfluency.

Thus,withintheELclassroom werevealsourcesandzonesoflearning

difficulties,seetheeffectivenessofmaterialsandactivities,encourage

students’involvementinthelearningprocess,tracklearners’upgradingtheir

English,andprovidestudentswithfeedbackabouttheirELlearningprogress

forfurtherclassroom-basedapplicationsoflanguagetests.

Theobjectsoftheassessmentare:a)knowledgeandsub-skills–

languagecompetence;b)usingknowledgeandlanguagesub-skillsinthe

processofproductionandreceptionofspeechandinteraction(communicative

competence);c)country-studyandlinguo-culturalknowledgeofverbaland

non-verbalbehavior–socioculturalcompetence.

TheassessmentintheELTprocessfulfillsdifferentfunctionsand

objectives,whichareshowninTable16.

Table16.Functionsandtasksofthecontrol

From the
positionof

Functions Objectives

Learners 1) motivation and
stimulation;
2)correction;
3)teaching;

1)stimulusandvehicleforgaininglearningmaterial;
2)raisingcreativeactivityoflearnersinpromotionof
self-studyandself-correction;
3)opportunitytofixateself-achievementinlanguage
proficiencyandinnoticingshortcomings;
4)eliminatinggapsinlanguage;

Teachers 1)diagnostic;
2) checking-
correction;
3)evaluation;
4)organization;
5)revising.

1)revealingtheleveloflanguageperformance;
2)predictinglearners’abilitiesforacquiringmaterialand
developingstrategiesoflearning;
3)diagnosingdifficultiesandshortcomings,choosingthe
waysoftheirpreventing;
4)creatingcompetitiveenvironmentforcreativeactivity;

Who are
responsible
for
monitoring

1)managing;
2)organization;
3)analytical.

1)monitoringtheeducationalactivityoflearnersand
teachers;
2)monitoringtheobjectivityandreliabilityofassessment
techniquesoflearners’achievements;
3)determiningandanalyzingthedynamicprogressand
regressinlearners’achievements;
4)creatingacompetitiveenvironmentforteachers’and
learners’creativeandproductiveactivity;
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5)analyzingthepersistentcontrolofteachingand
learningprocesses;
6) predicting perspectives of education system
development.

We should identify learning goalsand objectiveswith students’

achievementsandassessment.Weneedtocreatetoolsofassessmentthatwill

helpusevaluateandunderstandwhetherourlearningoutcomeshavebeen

achieved.Butwealsorecognizethattheassessmentcontributestoachieving

someofourcommunicativegoals.Thetoolsofassessmentwesetupcanbe

verydifferentbothintheskillstheyfocuson,andalsointhewaytheyare

executed.Theassessmentsmightbeindividual,pair,orgroup-based.The

assessmentsevaluationandfeedbackarealsoveryimportant.

Thefeedbackcouldbeprovidedbystudents,itcouldevenbepracticed

bythestudentsthemselvesandthusencouragetheirself-assessment.What

istheoutcomeofthisprocess?Itisapictureofstudents’progressanda

betterunderstandingofwhetherthecontentofthecourseachievesitsgoal.

Inlightofwhatwelearnaboutstudents’performanceduringthelearning

cycle(Figure4),somechangesmayneedtobeincorporatedtothecontentof

thecourse.

Figure4.Thelearningcycle
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5.2.Types,formsandtechniquesofassessmentinELT

Intheteachingprocessthesummativeand formativetypesare

distinguished.Summativeassessmentoftentakesplaceattheendofaunit,

module,orthewholecourse.Thefocustendstobeonthemarkandtheideais

toevaluatehowwellastudenthaslearnedwhathasbeenpresented.

Formativeassessmenttakesplaceduringacourse,moduleorunit.Thefocus

ismoreongatheringdataaboutstudents’progressandusingthisdatatohelp

themimprovelanguageandfillincommunicativegaps.Intheteachingprocess

4.Re-align
objectivesand
goals
inlightofthe
feedback
from
assessments.

3.Usetoolsto
provide
feedbackand
informthe
stakeholders
ofthe
progress.

2.Setup
assessments
thatreflect
thesegoals
andobjectives
linkedtoELT
tools.

1.Learning
objectivesand
goalswhich
reflectour
current
thinking
about
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thesummativeassessmentissupportedbytheformativeassessmentdata.

Weassessstudentsatdifferentstagesandprovidefeedbackthattheycan

usetoimprove,re-draftorchangewhattheyarecurrentlyworkingon,but

alsotohelpthem intheirfuturelearning(oftenreferredtoasfeed-

forward).

Therearefourstagesinorganizingclassroomassessments:1)planning

assessments;2)collectingdataonstudents’learningthroughtheassessment;

3)makingjudgmentsaboutstudents’performance,orevaluation;4)providing

appropriatefeedback.

Theassessmentcorrectionandorganizingfeedbackaredifferentiated.

Wherethelessonmakesuseofaccuratereproductionanddrillingtechniques,

itneedstobecarefullyorganized,duringthisstage,students’errorsand

mistakeswillbecorrectedalmostinstantly.

Organizingfeedbackoccurswhenlearnershavealreadyfinishedatask.

Theteachergivesfeedbacktoletthelearnersknowhowwelltheyhave

performedinthecourseofactivity(duringtheactivitytheteacherhas

pickedupsomeofthestudents’mistakesandhasputthemontheblackboard;

nowheisaskingthestudentsopinionaboutcorrectness).

Thereisadistinctionbetweentwodifferentkindsoffeedback.Content

feedbackconcernsanassessmentofhowwellstudentshaveperformedthe

activityasanactivityismoreimportantthanalanguageexercise;e.g.when

studentshavecompletedarole-playtheteacherfirstdiscusseswithstudents

thereasonsfortheirdecisioninthesimulation.Formfeedbacktellsthe

studentshowwelltheyhaveperformedlinguistically,howaccuratetheyhave

been.

Duringtheteachingprocessassessmenteventuallyleadstoevaluation.

Evaluationisusedasafinaljudgmentaboutstudents’levelofperformance

whichhasbeenmeasuredbyusingdifferenttools.Evaluationreferstothe
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extenttowhichtheteaching/learningobjectives,statedatthebeginningofa

schoolyear,termorlessonhavebeenachieved.Thisjudgmentisformally

expressedinnumbersandpercentormarks,gradesorinformallyinscoresor

points,whicheventuallycanbeconvertedintomarks.

InUzbekistanevaluationatschools,lyceumandcollegeisorganizedinthe

frameoffive-score(1,2,3,4,5)marking.Assessmentconductswithin:1)

currentcontrol,2)terminal(intermediate,orinterval)control,3)finalcontrol.

Butitisnecessarytoindicateherealsopreliminarycontrol,becauseitsroleis

importantfororganizingtheELTprocess.

Theprocessofassessingstudents’performanceisdonebyusingvariety

ofways,techniquesandforms.Therearemanytechniquesoractivitiesof

languageperformanceinELT.Dictationexercises,stripstories,testsand

writtenassignmentsareallexamplesofdifferenttypesoftechniquesand

activitiessuitableforEnglishlanguagelearners.Simpledictationexercises

requirestudentstowritedownapassagereadaloudbytheteacher.These

exercisesofferanassessmentofstudents'listeningandwritingskills.Strip

storiesrequirestudentstoorganizeashortpassageintotheproperorder

afterithasbeentakenapartandreorganized.Stripstoriestestreading

comprehensionandnarrativeawareness.

Testingisthemostwidelyspreadtechniqueusedforassessingstudents

intheclassroom.Therearedifferenttests:multiplechoice,matching,true-

false,fill-in-the-blankstests,clozeanddictationprocedures;assayexams;

oralinterview–butalsotestsdifferinginscopeandstructurefromthese

well-knownoptions.Technologicaldevelopmenthasledtoanumberofnew

languagetestingformats,includingcomputer-basedandcomputer-adaptive

tests,audiotape-basedoralproficiencyinterviews,andweb-basedtesting.

Acommunicativetestapproximatestoreallanguageuseintherealworld.

Forexample,dictationandclozetestsareconsiderednon-communicative
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types,whilerole-play,letterandessaywriting,followinginstruction,problem

-solving,oralinterviewarecommunicativetests.But,forexample,clozetests

provideagoodwayofgaugingastudent'swritten,reading,grammarand

vocabularyproficiencies.

Multiplechoicetestsandwrittenassignmentsaregoodwaysofassessing

vocabulary,readingcomprehensionandwritingskills.

Thus,languagetestsaresimplyinstrumentsorproceduresforgathering

particularkindsofinformation,typicallyinformationhavingtodowith

students’languageabilities.Testshaveavarietyofformats,length,item

types,scoringcriteria,andmedia.

The above mentioned information is presented in Table 17 as

generalizationandvisualization.

Table17.Types,forms,tasks,techniquesoftheassessment

Types of
assessment

Forms of
assessment

Objectivesofassessment Techniques

Preliminary
control

-oral;
-written;
-individual;
-group.

-todefine
the levelof language
proficiency,thelevelof
cognitive and learning
abilities,andmotivation
toEL;
- tomake acquainted
with new requirements
andteachingconditions.

-interviewandtests;
-oralorwrittentasks.

Current
control

-individual,
frontal,pairand
groupworkinoral
andwrittenforms.
-homeworktasks;
-projectformsof
work;
-implicitcontrol
using different
questionsorplays;
-self-control;
-mutualcontrol.

-tomakediagnosticof
shortcomingsinlanguage
performance;
- to correct errors,
mistakes;
-toassessthelevelof
languageperformancein
theframeofthegained
material;
-toproviderevisingand
rotation the acquired
materialasanadditionto
thenewone;
- to develop reflexive

- oral and written
assignments for
forminganddeveloping
allsub-skillsandskills
intheform oftopics
and situations of
communication;
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skillsandself-evaluation;
-monitoringtheprocess
ofteachingandbringing
up.

Terminal
control

- individual,
frontal, pair,
groupforms;
-self-controland
mutualcontrol.

-todefineadynamicof
languageproficiencyof
eachstudentand whole
class;
-tomakediagnosticof
students’ gaps and
shortcomingsinoutput;
-todefinethelevelof
learningsub-skills.

-tests;
-oralorwrittentests
andassignments;
-creativeassignments.

Finalcontrol -individual -torevealthelevelof
language proficiency in
accordance with the
syllabusrequirements.

-tests;
-oral or written
assignments.

5.3.AssessmentoflanguageperformanceinEnglish

Assessmentoflanguagesub-skills

Linguisticcompetencereferstothemasteryofknowledgeofthe

languagecodeitself.Itinvolvescontrollingtheformatorganizationofthe

languageforproducingorrecognizing“correct”sentencesandorganizing

themtoformtexts.

Pronunciationistestedgloballyindifferenttypesofconversational

exchange.Interview,readingaloud,etc.,thatgointheclassroom.Thepurpose

oftestingpronunciationisnotonlytoevaluateknowledgeandawardgrades,

butalsotomotivatestudentstobesensitivetothisaspectofEnglish.The

mosteffectivewayoftestingpronunciationistoactuallylistentothe

learner.Butitisnotalwayspossibleintheteachingcondition.So,the

alternativesare:testingsegmentsandwordstresswiththehelpofdictation

exercises,listeningactivitiesdesignedtotestthelearners’abilityto

discriminatephonemesorgroupofphonemes.

Thefollowingexercisescanbeusedforthispurpose:

1.“SameorDifferent?”:Thestudentslistentoapairofwordsorpairof

sentencesandindicatewhethertheyarethesameordifferent:
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Bad–bed;suck–sock;spring–springer.

2.FilltheGap:thestudentslistentoasentenceandselectfromasetof

wordstheonetheyhearandneedforthesentence:

Wheredidyouseethe……?(pupil,purple)

Hecan…nationalsongs?(think,sing,thin).

Vocabularyandgrammarskillsaretheintegralpartofcommunicative

skills (reading,listening,speaking and writing).They influence the

effectivenessofspeechreceptionandproduction.Vocabularyandgrammar

skillsaretestedwhenlanguageisused.

Examplesfortestingvocabularyskills:

1.Choosetheappropriatesynonymtothegivenword.

Shape a)form,b)size,c)rate,d)oval

2.Completethesentencewithsuitablewords.

Usethis_____tofindan________answertotheproblem.(option/

appropriate)

Donotspend_________time_____________piano.(much/playing)

Examplesfortestinggrammarskills:

1)Completethedialoguewithwillorbegoingto.

Stan:_______you_____(have)lunchwithmetomorrow?

Tess:Sorry,I_____(notbe)intowntomorrow.

2)Writequestionstothegivenshortanswers.

-Yes,Iam.

-NoIcan’t.

-Yes,hedid.

Assessingoflistening

Thegoalofassessmentisrevealingtheleveloflisteningproficiency,i.e.

receptionandcomprehensionoftheoralspeech/audio-text.

Indomesticmethodologyfourlevelsofcomprehensionaresingledout:
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1)theleveloffragmentalcomprehension;

2)thelevelofgeneralcomprehension;

3)thelevelofdetailscomprehension;

4)thelevelofcriticalcomprehension.

Itisacceptedthatthefirstlevelgivesevidencethatthestudents’

listeningcomprehensionskillsarenotfullbecausetheycomprehendonlysome

fragments. So,wedealwiththefollowingthreelevelsofcomprehension,

wherethefragmentallevelofcomprehensioncanbedefinedasassessment.

InTable18thewaysfortestingofthesethreelevelsofcomprehensionare

given.

Table18.Thewaysofassessmentofdifferentlevelsoflistening

comprehension

General/global
comprehension

Comprehensionofdetails Criticalcomprehension

- question-answering
activitiesandtaskstouching
thegeneralcontentofthe
text;
-multiplechoice;
-tellingthekeyideaofthe
text;
-enumerationofthemain
facts;
-makingtheplan;
-singlingoutkeywordsafter
re-listening;
-definingthemainsubject
andtypeofthetext;
- matching the
headline/picture with the
contentofthetext.

-question-answeringtaskand
activitiestouchingthegeneral
contentanddetails/facts;
-makingthefullscaledplan;
-retellingthetextusingvisual
aids(picture,schemata,key
wordsorplan);
-dramatizationonthebasisof
thetextcontent;
-resume/textevaluation;
-drawingdiagram, scheme,
table,picture;
- dividing the text into
paragraphs and finding the
headlinestothem;
-evaluationofpeople’behavior;
-fillingthegaps.

-reviewofthetext;
3. annotation;
4. comparisonofdifferent
pointsofview;
5. agreement or
disagreementtotheauthor’s
viewsandinferences;
6. interviewing;
7. discussion or
conversation.

Assessmentofthefirsttwolevelsofcomprehension(giveninthetable)

canbeorganizedduringteachingprocessatschool,lyceumandcollege.The

tasksandtextsshouldcorrespondthestudents’ageandbepractical.

Dependingonthecomplicityofthetextsandpurpose,listeningskillsof
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studentsaretestedwithinscanning,skimming,intensiveandextensive

listeningthroughappropriatetests.Butthelevelofcriticalcomprehension

demandslanguageexperienceandfluencyinreceptionandlisteningskills.So,

itcanbeachievedinthelinguisticschools,lyceumandcolleges.

Testingoflisteningcomprehensionmayinvolvemacro-andmicro-skills:

- macro-skills:

8.listeningforspecificinformation(details,facts);

9.listeningforunderstandingthegist(themainideaofthetext);

10.followingdirections;

11.followinginstructions;

b)micro-skills;

-interpretationofintonationpatterns(e.g.recognitionofimpolitetone,

orirony);

-recognitionoffunctions(e.g.request,command,advice,etc.)

Fortesting(exams)thetextshouldreplicatethose(what?)usedin

everydaylife,takingintoaccountthestudents’ageandlevelofEnglish.

Teacherscan use:radionews,weatherforecast,shortstories,dialogues,

announcements,monologues,instructions,directions,etc.

Assessingofspeaking

Anassessmentofspokenproficiencyiscarriedoutwithinproductionand

interactionaspects,givenorchosenthemes,dialogueormonologue,prepared

orspontaneoustalk.Speakingisinacloseinterrelationwithlistening,because

oneofthecommunicantsisaspeaker-produceroftheoralspeech,the

secondoneisalistener-receptor.

Amongthemacro-skillsoflanguage,ithasbeenwidelyrecognizedthat

speakinginEListhemostdifficultlanguageskilltoassess.

Assessmentofspokenspeechisshaped astheuseofactivities

undertakentoacquireandstreamlinethedataaboutstudents’speaking
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outcomesduringandafterteaching/learningactivities.Assessmentof

speakingperformancecanbeorganizedthroughdifferentspeakingactivities

suchasdiscussions,problem-solving,role-plays,conversations,story-telling,

andsoon.

ArthurHughessingledouttheoperationsandskillsforassessingoral

abilities108,whichweshouldtakeintoconsideration(seeTable19).

Table19.Operationsandskillsforassessmentoforalabilities

Operations Skills

Expressing: likes, dislikes, preferences,

agreement/disagreement,requirements,opinions,

comment, attitude, confirmation, complaints,

reasons,justifications,comparisons.

Directing:instructing,persuading,advising,

prioritizing.

Describing:actions,events,objects,people,

processes.

Eliciting:information,directions,clarification,

help.

Narration:sequenceofevents.

Reporting:description,comment,decisionsand

choices. 

Informational skills: express,

describe,explain,makecomparisons,

analyze,apologize,summarize,etc.

Interactional skills: respond,

express(dis)agreement,indicate,

suggest, argue, elicit, repair

breakdowns,etc.

Skillsinmanaginginteractions:

initiateinteractions,changetopics,

turn-taking,cometoadecision,end

andinteraction

 

Belowwepresentasampleoftestingstudents’speakingperformance.

 

Instruction:

1.Youhave5minutestoreadthetaskand think aboutwhatyouwanttosay.

2.Ifthereisanythingwhichyoudon’tunderstand,pleaseasktheteacher.

3.Youcanmakeafewnotesifyouwantto.

108HughesA. TestingforLanguageTeachers.The2-ded.- Cambridge:CUP,2003.
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4.Afterthis5minutepreparationtime,youwilltalkaboutthesubjectwithateacher.

Task;

Whatmakesagoodfriend?

Youaregoingtotalktotheteacheraboutwhatyouvalueinyourfriends.

Lookatthesuggestedinformationtobeincorporatedbelow:

Kindness   Honesty  Funtobewith   Support  A'shouldertocryon'  

Sharedinterests  Other...

Reflection;

Doyouthinkit’sbettertohaveoneortworeallyclosefriends,orawidercircleofless

closefriends?

Whatarethequalitiesinyourselfthatyouthinkyourfriendsvalue?

ThereisanEnglishsaying,“Bloodisthickerthanwater”,meaningthatfamily

relationshipsaremoreimportant/reliablethanrelationshipswithfriends.

Doyouagreewiththis?

Therearefivecomponentsgenerallyrecognizedbymethodistscholarsin

analysisoftheoralspeechprocess:1)pronunciation,includingsegmental

features,vowelsandconsonants,thestressandintonationpatterns;2)

grammar;3)vocabulary;4)fluency;5)comprehension.Thesecomponentscan

betakenasmacro-criteriafortestingstudents’speakingperformance.

Threeframeworksaboutgeneralpurposesoftestingoralskillswere

suggested:1)linguistically-oriented,2)communication-oriented,3)situation-

based.109

1.Linguistically-orientedframeworkconcerns vocabulary,grammarand

pronunciation.Thiswork/goalcanbecarriedout/achievedbystructured

speakingtasks,and short-answerquestions,reactingtophrasestasks.

Structuredspeakingtasksaretypicallyusedtoevaluate pronunciation,

spokenvocabularyandspokengrammarskills.Short-answerquestionsand

109LuomaS.DevelopingSpeakingTasks.In AssessingSpeaking.-Cambridge:CUP,2004.-Pp.139-169. 
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reactionstophrasescanalsobeusedtoevaluate overallunderstandingand

comprehensibility.Short-answerquestionstestshowscomprehensionof

questionsandabilitytogiverelevantinformationinresponse.Thedifference

betweenthisandmoreextendedsimulationsisthatthequestionsandanswers

arelimitedandalltheinformationneededforansweringthequestionsis

usuallyprovidedinthetaskmaterials.Reactingtophrasesisanother

structuredtaskwhichisoftenusedintape-basedtests.Thetaskusually

teststheexaminees’knowledgeofconventionalpolitenessexchangessuchas

greetings, thanks, apologies, expressions of agreement and polite

disagreement,andsoon.

2. Communication-oriented framework refers to the overall

communicationactivityinsuchataskas telling anarrativeor expressing and

defending anopinion,discussingfactorsthatsupportthechosenopinionand

argue against others – for the beginning and intermediate

levels, comparing andcontracting thingsthroughwhichadvancedoralskills

fordescriptionareneeded.

3. Situation-basedtaskdesignbelongstothetask-basedapproachto

definingthetestconstruct.Thisapproachistypicallyusedinspecific-

purposetesting–ESPatcolleges.

Thefirsttwoframeworksareappropriatefortestingstudents’speaking

performanceatschools,lyceumsandcolleges.Wecanfindouthowstudents

understandlinguisticrulesandusethemincommunication.

InTable20youfindsomeexamples,suggestedbyS.Luoma110,thatshow

thetypesoftestitemsandtheirfunctions.

Table20.Speakingtasksandspeakingtests

110LuomaS.DevelopingSpeakingTasks.In AssessingSpeaking.-Cambridge:CUP,2004.-Pp.139-169. 
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Speaking

tasks

Examplesofspeakingtestsandtheirexplanation

Description

tasks

Example 1.Aone-to-oneinterview:Describetometheroomorareawhereyoulive.

Example 2.Apairtaskinaninterviewtest(twopicturesareprovided):

Describeyourpicturestoeachotherandthentalkaboutwhatissimilarinyour

picturesandwhatisdifferent.

Narrative
tasks

Example 1.Atape-basedtest (Sixpicturesshouldbeprovided).
Pleaselookatthesixpicturesbelow.Tellthestorybasedonthesepicturesstarting
withpicturenumber1andgoingthroughtopicturenumber6.Takeoneminutetolook
atthepictures.
Example2:Aface-to-facepairedinteractiontest.
Eachofyouhasasetofpictures.Togethertheymakeastory.Eachofyoutellsone
partofthestory.
Thenarrativeisamonologue,andasthetestistape-basedtheexamineeshavetotell
itinonelongstretchwithoutanyfeedbackfromalistener.
Narrativetasksareusedasspeakingteststoshowhowwelltheexamineescan
recountasequenceofevents,usuallyinonetimeframe,eitherpresentorpast.Most
often,thetasksarebasedonpicturesequences,wherethecontentofthepictures
guideswhatwillbesaid.Itislikelytocreatesomeinteractioneventhoughoneofthe
pupilsisalwaysthemainspeakerwhilethenarrativeisbeingconstructed.
Informationgapbetweenthetwospeakersisthereforelikelytooccur.Also,the
choiceofgoodsequencesisadifficultmatter.
Personalstoriesoftenrevealembarrassingdetailsthatspeakerswouldbeshyto
discussinatestor,ifnot,theymaybesouneventfulthatthespeakerswould
considerthemunworthytotell.

Instruction
tasks

Example 1:Aone-to-oneinterview
Imaginethatwearestandinginfrontofyourhouse.Tellmehowtogettotheshop
fromthere.
Example 2:Aface-to-facepairedinteractiontest—Feedingthepuppy.
Youcannotgohomebutyourpuppyneedstobefed.Yourfriendsayshewilldoit.Tell
yourpartnerexactlywhattodo,whathe’llneedandwheretofindthings.Followthe
instructionsbelow.Findwhatyouneedinthepicture.Tasks—whatyouhavetodo;
whatyouneed;wheretofindthings.
Themainpurposeingivingdirectionsandinstructionsisgettingthemessagetothe
partnerandmakingsurethatithasbeenunderstood.Thistendstomeanshort
exchangesbetweenthespeakerandthelistener.

Comparing
and
contrasting
tasks

Example:Interactionforapairtaskinapairedinterview.
CandidateAcomparesandcontraststwoorthreeofthesephotographs,sayingwhat
kindofclothingthepeoplearewearingandwhytheprotectionmightbenecessary.
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Explaining
and
predicting
tasks

Example 1:Ataped-basedtest
Explainingthecontentsofagraphorexplainingaprocessisafairlycommontaskin
manyprofessionalandstudysettings.Todowellonthetask,thespeakersneedtoset
thesceneandidentifypartsoftheinformationorstagesintheprocessthatthey
areexplainingandpresentthemincoherentorder.Theyalsoneedtoexplainthe
significanceoftheimportantpartsorstages,sothatthelistenersunderstandwhat
theexplanationisaboutandwhyitisbeinggiven.Predictionsgotogetherwellwith
explanationtasks,andtheycanalsobefairlyinamonologway.Aspredictionsinvolve
speculation,theymaybecomemoreinteractiveinaface-to-facesetting.

Decision
tasks

Example2:Inapairedinterview
Discussanddecidetogether:1)whattheadvantagesanddisadvantagesareof
attendingtradefairs,forinstance,and2)whichmembersofstaffwouldmost
usefullyrepresentacompanyatatradefair.
Inspeakingtests,theissuesthatneedtobedecidedareusuallynotclear-cut,so
thatargumentsforandagainstdifferentsolutionsareneeded.Thespeakersexpress
theiropinionsabouttheconcernsandjustifythem inordertoairdifferent
viewpointsbeforenegotiatingtheconclusion.

Role-plays
and
simulations

Role-playssimulatedifferentkindsofcommunicationsituationsthatthetarget
groupofthetestcouldplausiblymeetoutsidethetest.Theycanbecompleted
betweentwoexamineesorbetweenoneandatester.
Example:Ajobinterview.
Theemployer—inquiringinformationaboutcandidate’sabilities,qualifications,and
character
Thecandidate—providinginformationabouthimselfandinquiringinformationabout
thecompany
Role-playtasksareawayofmakingcommunicationinatestmoreversatilebecause,
ratherthantalkingtoatester,theexamineestakeonanewroleandanew,simulated
rolerelationshiptotheircommunicationpartner.Theirperformanceshowstheir
abilitytoadapttotherequirementsofthenewroleandsituation.Aslongasthe
situationisrelevantforthetargetaudienceandthepurposeofthetest,thisgives
usefulinformationforthetester.Theinformationmaysimplybeanewperspective
intotheexaminees’linguisticresources,ortheuseofdifferentfunctionsfromother
tasksinthetest.

Assessingofreading

Assessmentofreadingperformanceiscarriedoutwithinskimming(reading

forgist),scanning(readingfordetails),andextensive(readingforpleasure

focusesoninformationalcontent).Readingpresupposesformingreceptive

andcomprehensionskills.

AtthebeginninglevelofreadinginEnglishclassrooms,thereceptive

tasksinclude: recognition ofalphabeticsymbols,capitalizedandlowercase

letters,punctuation,words,andgrapheme-phonemecorrespondences.They

arereferredtoas“literacy”tasks,implyingthatthelearnerisin theearly

stages ofbecoming‘literate’.Thefollowingtasksfortestingareused:
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1) readingaloud;2) writtenresponse;3) multiple-choice;4) picture-cued.

Scanningandskimmingreading.Acombinationof bottom-up and top-

down processingmaybebothusedtoassesslexicalandgrammaticalaspects

ofreadingability.Thesetypesofreadinginvolvethedifferenttestingtasks:

1)question-answer;2)clozetasks;3) multiple-choice (form-focusedandfor

readingcomprehension);4) trueorfalse;5)matching tasks;6) editingtasks;

7) picture-cued tasks;8) gap-filling tasks;9)ordering tasks; 10)togetthe

mainideasordetails/facts;11)non-verbal tasksforinformationtransfer

such as charts, maps, graphs, and diagrams; 12) transformation; 13)

extendingorcompression;14)summarizing(asynopsisoroverviewofthetext)

and responding (personalopinion on the testasa whole);15)note-

taking and outlining.

Testing(exam)focusesonevaluationofreadingcomprehension,whichcan

beinvolvedinmacro-andmicro-skills.

Macro-skillsfortestingreadingcomprehensionare:

-skimmingtoobtainthegeneralidea(gist)ofthetext;

-scanningtolocatespecificinformationinthetext;

-identifyingthestagesandarguments;

-identifyingexamplesinsupportoftheargumentintopicsentence.

Micro-skillsfortestingcanbe:

-identifyingreferentsofpronouns;

-inferthemeaningofwordsusingthetextasacontext;

-understandingthestructure.

Assessingofwrittenwork

Writinginvolvescontent,organization,style,syntax,mechanics,grammar

andspelling.Itwaspointedoutthat“Ifwelimitourfeedbacktopointingout

orcorrectingerrors,ourpupilswillconcentrateonproducingerror-free

writing,neglectingtheinterestoreventhemeaningofthecontent.The
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equationteachingwriting–erroreliminationiscounterproductive”111.Soitis

necessarytoconductfeedbackinfairbalanceofcontentfeedbackandform

feedback.

Theexperiencedteachersconsiderthatteachersshouldignorethe

languagemistakesthatdonothinderlearning,soteachersmaycorrectonly

thosemistakeswhichareverybasicandthosewhichaffectmeaning.

Studythewaysandstrategiesoferrorscorrection112(Table21)and

discusstheminthegroup.

Table21.Waysandstrategiesoferrorscorrection

Ways and

strategies for

errorcorrection

Goal,functionsandexplanationoferrorcorrection

Giving clear

instruction

Tohelpthestudentstoconcentrateonparticularaspectsof

language,wecantellthemthatapieceofworkwillbecorrected

foronlyonething,theuseoftenses,forinstance.Bydoingthis,

weensurethattheirworkwillnotbecoveredbyredmarks,andwe

encouragethemtofocusonparticularaspectsofwrittenlanguage.

Wecanindividualizelanguageworkbyidentifyingforeachstudent

afewkindsoferrorsandassigningthatfocusonthese.

Using students

workasmaterial

Whereapieceofwritingcontainsanumberofcommonerrors,we

mayphotocopythework(erasingthewriter’sname)andshowitto

thewholeclass,askingthemtoidentifyproblems.Inthiswaythe

attentionoftheclasscanbedrawntocommonmistakesand

photocopieddocumentcanformthebasisforremedialwork

Discussingerrors Wewilllearnaboutourstudents’errorsifwegivethem the

opportunitytomakethem,fixthem,anddiscussthem.Wecanask

ourpupilstodiscusswheretheythinktheirmistakescomefrom

andwhytheymakethem.Thiswillhelpustorealizewhichmistakes

111BalanR.,CehanA.&et.al.In-serviceDistanceTrainingCourseforTeachersofEnglish.-Romania:
Polirom,2003.-P.201.
112Itwasadaptedfromthebook:BalanR.,CehanA.&et.al.In-serviceDistanceTrainingCoursefor
TeachersofEnglish.-Romania:Polirom,2003.-P.202-203.
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thepupilscanrecognizeandwhichonestheycannot.Askingthe

pupilstodiscusstheirmistakesmay provide uswith wide

informationaboutinterference,typicalmistakes,usageofskills

andgiveusclearevidenceoflanguagelearning.

Pointing out

strengthsaswell

asweaknesses

Ourstudentswillhavethechancetoperceiveacorrectmodelin

theirownuseoflanguageandwillbelikelytocontinuetakingrisk

iftheyseethattheirgoodqualitiesarenotedandencouraged.

TherearedifferenttypesofwritingperformanceinEnglishwhichshouldbe

assessed113.

Imitative:atthisstage,formistheprimaryconcerntoassesslearner’s

skills in the fundamental and basic tasks of

writing letters, words, punctuation,and verybriefsentences.Thiscategory

alsoincludestheabilitytospellcorrectlyandtoperceivephoneme-grapheme

correspondencesintheEnglishspellingsystem.

Intensive:thisrefersto producing appropriatevocabulary withina

context, collocations and idioms,and correctgrammaticalfeatures uptothe

lengthofasentence.

Responsive:assessmenttaskshererequirelearnerstoperform ata

limited discourse level,connectingsentencesintoaparagraphandcreatinga

logicallyconnected sequenceoftwoorthreeparagraphs.Form-focused

attention ismostly atthe discourse level,with a strong emphasis

on context and meaning.

Extensive:extensivewritingimpliessuccessfulmanagementofallthe

processesandstrategiesofwritingforallpurposes,uptothelengthof an

essay, aterm paper,amajorresearchprojectreport,orevenathesis.

Studentsfocuson achieving a purpose, organizing and developing ideas

logically,usingdetailstosupportorillustrateideas,demonstratingsyntactic

andlexicalvariety,andinmanycases,engagingintheprocessofmultiple

113BrownH.D. Languageassessment--principlesandclassroompractices. -NewYork:PearsonEducation,
Inc.,2004. 
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draftstoachieveafinalproduct.

Apieceofwriting(forinstance,essay)asafinalworkatadvancedlevel

canbeevaluatedonthebasisofcriteria:1)taskachievement:relevanceand

appropriatenessofideasandexamples,coverage,variety,suitabilityofthe

text,type and length,awarenessof a targetreader,precision;2)

organization:cohesion,coherencesequencing,paragraphing,layoutand

punctuation,length/complexityofsentence,textualfluency; 3)range:

structures,vocabulary,appropriateness,flexibility,detail,avoidanceof

repetition;4)accuracy:grammar,vocabulary,spelling.

5.4.Languageportfolio

Thebasicideaofaportfolioistoprovideamuchwiderrangeof

evidencesofthelanguageskillsofastudent.Itinvolvesanalyzingand

evaluatingmultipleexamplesofastudent'sworkandassessingastudent's

proficienciesandproblemareas.Portfolioinvolvesscoringawiderangeof

student’sworkbasedonpredeterminedcriteria.Allstudentscanhave

benefitsfrom thistypeofself-assessment,becauseportfoliosoffer

studentstheopportunitytodemonstratewhattheyhavelearnedand

experiencedwiththetargetlanguage.Itcanincludethewholerangeof

languageevidencesreflectingamuchwiderrangeofskills.Itmightinclude

tests,readings,writtenwork,essayplans,feedbackandreflections.

Theprocessofactuallydevelopingandfindingcontentforthe

portfoliooftenmeansthatboththeteachersandthestudentsplayarolein

theformtheytake.Forexample,itmaybelefttothestudenttodecidewhat

examplesofwritingorreadingtoincludeintheportfolio.Indoingthisthe

students‘own’theirportfoliosandlearnandreflectfromtheprocessof

actuallychoosingthecontentfortheportfolioitself114.

114LamR.,LeeI.Balancingthedualfunctionsofportfolioassessment//J.EnglishLanguageTeaching.64/1,
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LanguageportfoliowascreatedunderframeworkofCouncilofEurope

anditincludedthreecomponents:

1.Thelanguagepassport,whichisarecordoflanguagelearningboth

insideandoutsidetheclassroom.Thishaspersonalinformationlikeany

passport,plusagridwhichprovidesinformationaboutthelanguagesthatthe

personspeaksandtheirlevel,usingtheCommonEuropeanFrameworkof

Reference.

2.Thelanguagebiographywhichisadiagnosticself-assessmentofFL,or

L2skills.Itisdonethroughaseriesof‘cando’statementswherethestudent

tickscheckboxestodemonstratewhats/hecanandcan’tdoinagiven

language.

3.Finally,thereisalanguagedossier/file.Itisherewherethestudents

provideactualevidenceoftheirlanguageabilitythroughavarietyof

artifacts.

Questionsandtasks:

1.Whatdowemeanbyassessment?

2.Whatobjectsofassessmentcanyouenumerate?

3.WhatfunctiondoesassessmentfulfillintheELTprocess?

4.Whataretheformsofassessment?

5.Whatcanyousayaboutfeedbackandcorrection?

6.Thinkaboutpurposesoftestingspokenskillsandhowtheyareundertaken

intheELTprocess.

Tasks:

1.Describethevarioustypesoftestswhichyouknow.

2.Discussmacroandmicroskillstesting.

2010.-Pp.54–64.
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3.DiscussbeneficiariesofusinglanguageportfoliointheELTprocess.

4.InthesampleofBavarianAssessmentCriteriaforA2level(CEFR)
describedabovemacro-criteriaarereflected.Examinethesecriteriaand
requirementstospeakingproficiencyforA1,A2,B1levelsgivenintheState
EducationalStandard.
Pronunciation:comprehensibilityandeffectivecommunicationofmeaning,includingstress
andintonation
Lexicalandstructuralrange,flexibilityandappropriacy:adequacyofrepertoirein
relationtotaskandtopics
Accuracy:lexicalandgrammatical-frequencyandcommunicativesignificanceof
mistakesanderrors
Interaction:initiation,response,independence,participation,negotiationofmeaning,turn
-takingandaccommodation.
Communicativeeffectiveness:relevance,coherence,organizationofideas,sequencingand
taskachievement.

5.Studythecontentgiveninthebox.

TasksforDifferentTypesofWriting115

Imitative writing
 1)Tasksin(Hand)writing letters, words,and punctuation
-copying;
-listeningclozeselectiontasks;
-picture-cuedtasks;
-formcompletiontasks;
-convertingnumbersandabbreviationstowords.
2)Spelling tasksanddetecting phoneme-grapheme correspondences
-spellingtests;
-   picture-cuedtasks;
-   multiple-choicetechniques;
-  matchingphoneticsymbols:n/au-now’isexpectedtobewrittenbythetest

taker.)
Intensive writing
Thisisalsocalledcontrolledwritingandthoughtofasaform-focusedwriting,

grammarwriting,orsimplyguidedwriting.Studentsproducelanguagetodisplaytheir
competenceingrammar,vocabulary,orsentenceformation,andnotnecessarilyto
conveymeaningforanauthenticpurpose.
1)      Dictation and Dicto-Comp (rewritetheparagraphfromthebestofstudents’

recollectionfromalisteningpiece).
2)      Grammatical transformationtasks:
-changethe tenses inaparagraph;
-changefullformsof verbs toreducedforms(contractions);

115 See:gaining.educ.msu.edu/resources/files/Assessing%20Writing.pdf



266

-changestatementsto yes/no or why-questions;.
-change questions into statements;
-combinetwosentencesintooneusingarelative pronoun;
-change direct speechto indirect speech;
-changefrom active to passive voice.
3)      Picture-cued tasks:
-  shortsentences;
-  picturedescription;
-   picturesequencedescription.
4)      Vocabulary assessmenttasks:themajortechniquesusedtoassessvocabulary

are(a) defining and(b)using awordinasentence.
Taskformsinclude:
- multiple-choice techniques;
- matching, picture-cuedidentification; 
-cloze techniques; 
-guessing themeaningofawordincontext,etc.
Vocabulary assessmentisclearly form-focused in the above tasks,butthe

proceduresarecreativelylinkedbymeansofthetargetword,itscollocations,andits
morphologicalvariants.
5)      Ordering tasks:atthe sentence level(reorderingsentences).
6)      Short-answer and sentencecompletion tasks.

Extensive writing(higher-endproductionofwriting)
Thegenresofatextthataretypicallyaddressedhereinclude:

-shortreports(withstructuredformatsandconventions);
-responsestothereadingofanarticleorstory;
-summariesofarticlesorstories;
-briefnarrativesordescriptions;
-interpretationsofgraphs,tables,andcharts.

6.Studythetestformatsusedforassessmentoflanguageskills.

Explain

theireffectivenessintheELteachingprocess.

LanguageSkills TestFormats

Readingskills 1.Multiple-choiceitems

2.Shortanswerstest

3.Clozetest

4.Gap-fillingtest

5.False/truestatement
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Listeningskills 1.Multiple-choiceitems

2.False/truestatements

3.Gap-fillingtests

4.Dictations

5.Listeningrecall

Writingskills 1.Dictations

2.Compositions

3.Reproductions

4.Writingstories

5.Writingdiaries

6.Filling-informs

7.Wordformation

8.Sentencetransformation

Speakingskills 1.Retellingstories

2.Describingpictures

3.Describingpeople

4.Spottingthedifferences

Independentwork:

1.SearchthedifferenttypesoftestsintheInternetandpreparea

presentationtotheclass.

2.Findandstudysamplesofdescriptorsforself-evaluationintheterms

“Icando”,“Iunderstand”andtrytocreatedescriptorsforschool,lyceum

andcollegeonthebasisofcontentandrequirements,givenintheState

EducationalStandard.
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PartIII.ORGANIZATIONOFTHEENGLISHTEACHINGPROCESSAT

SCHOOL,LYCEUM,COLLEGE

1.ELlessonandplanningoftheteachingprocessatschool,lyceumand

college

Questionstobediscussed

1.1.ThefeaturesoftheELlesson

1.2.TypesoflessonsandformsofinteractioninELlesson

1.3.ELlessonplanning

1.4.StructureoftheELlessonplan

1.5.Independentworkandlearning

Keyterms:ELlesson,thefeaturesofthelesson,requirementstothe

lesson,structureofthelesson,cycleoflessons,stagesofthelesson,typesof

thelesson,formsofclassroominteraction,approachestoorganizingthelesson,

modeloflessons,languageatmosphere,phoneticdrill,planning,typesofplans,

principlesofplanning,independentworkandlearning,autonomy.

1.1.ThefeaturesoftheELlesson

Alessonisaunitofateachingprocessandthemainformoforganization

oftheteachingprocess.Conductingalessonisshapedasacollective

interrelatedactivity.Thegoalofeachlessonisanimportantpartofthefinal

goal.Understandingofalessongoalshouldbereliedonthemainimportant

particularities:1) teaching speech activities as a realprocess of

communicationand2)complexness.

Onlyonegoalmakesthelessonlogical.Besidesofaleadinggoalthe

lessonhasaccompaniedtasks.Itisnotappropriatetodefineagoalofsome

lessonirrelativelywiththewholesystemoflessons.Forexample,thetaskofa
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cycleoflessonscanbedevelopingspeaking,listeningandreadingskillsona

certaintheme,languageandspeechmaterial.Thethemecannotbechanged

duringtheseriesoflessons.Butalanguagematerialandtypeofspeech

activitycanbeanewone.That’swhythegoalofeachlessonisdefinedwith

newskills,whicharebeingformedordevelopedwithinaconcretelesson,or

withinasystemoflessons.Thewholeteachingprocessisbuiltonthebasisof

speech themes.Exactly the theme in accordance with the content-

communicativeprincipledefinesthecycleoflessons.Amaterialisdistributed

inaccordancewiththestagesofforming/developingthenecessaryskills.

Suchplanningallowsateachertorealizeperspectivesforthefurtherwork.

Theresultofsuchacycleworkingisaqualitativelynewstageindeveloping

communicativeskills.

Itisnecessarytorealizethecapacityofteaching/learningmaterialin

theframeofacycle.Giventheabovepurposeweshould1)definewordsand

structures,whichmustbelearnedwithinaquantumoftimefordeveloping

requiredskills;2)selectsituationsandpatterns,followingthenecessary

grammarandvocabularyunits,whicharetypical,meaningfulandfrequently

usedwithinthistheme;3)selectamaterialforpracticeandproduction(tasks

andactivities,theirsequence)forforming/developingcommunicativeskills.

Thecyclecanconsistof3-6lessons(theearlystage–2-3lessons,5-9

forms–5-6lessons).Allcapacityoftheworkisdistributedintothecycle.

Forillustrationthesampleofdistributionoftheteachingmaterialisshown.

Lesson1:Presentationofanewtheme;newvocabulary;structures;or

stimulusforconversation;thetextforlisteningwithquestions.Anew

materialispresentedbytheteacherandrepeatedbystudents.Itis

recommendedtopresentanewmaterialatthebeginningofthelesson,

becauseitgivesanopportunitytohavetimeforpracticethismaterialand

assessthelearners’achievements.
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Lesson2:Workingonagrammarmaterialandskimmingreading.

Lesson3:Activeworkingonspeech(dialogues,conversation,andretelling;

makinganalogoustext;creatingatextonthebasisofseveraltexts.

Lesson4:Lessonforrevision–transmissionintowriting,summarizingthe

lesson,writingacompositionasahomework.

Thusthegoalofthelessondeterminesthecharacterofhomework,

becausewellformulatedgoalofthelessonistheresultandthehomework

proposesonlywhatweteachduringthelesson.Thegoalalsodeterminesthe

selectionoftasksandactivities.Exercisesarebuiltontheprinciple“from

simplicitytocomplicity”.Besidesthelessoncontentshouldberealizedonthe

basisoftheinterrelationprinciplewiththedifferentsubjectmatters.

Asuccessfullessondependsonthekindsofinteractionsateacher

createsduringthelesson.Thiscanincludeopportunitiesforinteractions

betweentheteacherandtheclassaswellasinteractionsamongthestudents

themselves.Therearefourpossiblewaystoarrangeaclass,witheach

offeringdifferentlearningpotentials:whole-classteaching,individualwork,

groupwork,andpairwork(SeeTable22).Alessonmaybeginwithawhole-

classactivityandthenmovetopair,group,orindi¬vidualwork.Whenplanning

ateacherneedstoconsiderwhenthewhole-classteachingisappropriateand

whentheteachershouldmakethetransitiontoothertypesoflearningin

ordertopromotestudent-to-studentinteractionandallowstudentstowork

ontasksattheirownpace.

Table22.Formsofinteraction

Whole-classteaching.Thismodeofteachinginvolvesteachingallthestudentstogether.
Arrangementofalessonforwhole-classteachingdependsonthetypeofalessona
teacheristeachingandontheparticularstageofthelesson.Whole-class,teacher-
frontedteachingcanservetofocusstudents’attentionquicklyonalearningtask.When
carefullycarriedout,itcanleadtothequickandeffectiveachievementoflesson
objectives,sincetimemanage¬mentismaximallyundertheteacher’scontrol.
Individualwork.Itisnecessarytopointoutatalessonwherestudentscanbestwork
individu¬ally,suchaswhentheyarereadingorlisteningtoatext,orcompletingwritten
exercisesinatextbookorworkbook.Individualworkallowsstudentstoworkattheirown
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paceandtoworkonactivitiessuitedtotheirproficiencylevelorinterests;havinglearners
workontheirownalsoallowsateachertoprovidethemwithindividualsupportand/or
assistance.Inplanningindividualwork,ateacherneedstoconsiderhowwellstudents
understandwhatisexpectedofthemandwhetherthetaskprovidesadequatechallenge,
support,andmotivationtosustaintheirinterests.
Pairwork.Pairworkprovidesopportunitiesforsustainedinteractionandhaslongbeen
recommendedasakeymeansofpromotingbothaccuracyandfluencyinlan¬guageuse.
Groupingstudentsinpairscantakeintoconsiderationtheirabilitylevel,languageand
culturalbackground,andotherfactorsthatwillfacilitateapositiveapproachtolearning.
Studentswhoarenotfamiliarwiththislearningarrange¬mentmayneedcareful
orientationandpreparationforpair-workactivities.
Groupwork.Group-basedlearningiswidelyusedinallformsofteachingandsignificantly
changestheinteractionaldynamicsoftheclassroom.Inlanguageclasses,itincreases
students’talkingtime,helpspromoteself-esteem,andcanincreasestudentmotivationby
providingarisk-freeenvironmentforlanguagepractice.

ThemodernrequirementstotheELlessonareshownintheTable23.

Table23.ThemodernrequirementstotheELlesson

Requirements Interpretation
1.Goal-oriented Eachofthelessonsmustprovideachievementof

educational,practical,bringingupanddevelopment
aimsthroughsolvingthecertainobjectives.

2.Content-value Selectingofthemeaningfulandrelevant teaching
material,adequacyoftechniquesandexercisestothe
teaching objectives and optimalcorrelation of
practiceandproduction

3.Activityofstudentsduringthe
lesson

Theinnerandouteractivityofstudentsduringthe
lessonmusttaketheformofspeech-mentalactivity
relatedtothespeechinitiativeness.

4.Motivation-provided UnderstandingthesuccessofELLbystudentsand
seeingtheirdynamicprogressinELL.

5.Varietyofusedstimulusatthe
lesson

Using different verbaland visualstimulus for
involvingstudentsintocommunication.Thepreference
isgiventothereal-lifeactivitieswithaudio-visual
supporters.

6.Correspondenceofverbaland
non-verbal behavior to the
teaching goal, content and
conditions.

From thepositionofverbalbehaviortheteacher
carriesoutthefunctionoftheimportantmeansof
teachingEL,quasi-bringeroftheEL.
Fromthepositionofnon-verbalbehaviortheteacher
playstheroleofanorganizer,instructor,producer,
actor,designer,operator,etc.

7.Usingup-to-datetechnologies Theteachermustorganizetheteachingprocessonthe
basis of different up-to-date technologies
(interactive, information-telecommunication
technologiesantothers).

8.Achievementoftheresult. Thegoalandobjectivesputatthebeginningofthe
lessonmustbeachievedattheendofthelesson.
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Pedagogicalmasteringisseeninthecarefulandhardpreparationtothe

lessonanddeepself-analysisofhis/heractivity,studyandsummarizingof

teachingexperienceandimplementationtheprogressiveexperienceinto

practiceofELT.Forthistheteacherneedsaguiderandassessorwhichhelps

him/herevaluateownandothers’lessons.That’swhytheaboverequirements

canbeputintotheschemeoftheanalysisoftheELlesson.

1.2.ThestructureoftheELlessonandtypesoflessons

Thereisnogeneralschemeofthelessonstructurewhichcanbe

obligatoryforalllessons.Someofthestagesofalessonareconstant,others

canbevaried.Aconstantstageofalessonisaninvolvingintolanguage

atmosphere.Thisstageincludesvarioustasksoractivities.Oneofthemisa

phoneticdrill.Theatmosphereofcommunicationcreatedatthebeginningof

thelessonlastsduringthewholelesson.Thedominantplaceisgiventothe

teacher’scommunicativeactionrelatedtomotivation,instructions,controland

evaluation.

Thesestagesareconsideredasreasonablefrommethodicalpointofview:

1.Involvingintothelanguageatmosphere;

2.Explanationofthenewmaterialandalgorithmofoperationsandactions

withit;

3.Doingexercisesaspracticingandactivatingthenewmaterial;

4.Writingdownandexplanationofthehomework,summarizingthelesson’s

resultsandmarking.

Inthedomesticmethodologythefollowingtypesofthelessonare

distinguished116:

116JalalovJ.J.Chettilo’qitishmetodikasi.ForeignLanguageTeachingMethodology.-T.:O’qituvchi,2012.-

P321-322.
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1)Thelessonsaredirectedtoacquirea)languageelementsonlexical,

phoneticandgrammaticallevelsandlanguageuseasaresultofthistypeofa

lessonisobtainingthelinguisticcompetence.

2)Thelessonsaredirectedtoacquirecommunicativeactivity.Theaimofthis

typeofalessonisformingordevelopinglistening,reading,speakingand

writingskills.

3)Thelessonswhichcombineprevioustypesoflessonsaredirectedtoacquire

knowledge,languagesub-skillsandcommunicativeskills.Inthepracticeof

teachingthepreferenceisgivenmoretothistypeofalesson.

Besidesinmethodology of FLT thedifferentlessonorganization

approachesasteachingmodelsareused:1)Presentation->Practice->

Production(PPP);2)Engage->Study->Activate(ESA);Test->Teach->

Test(TTT);4)Task-basedapproach(TBA).

1.PPPworksthroughtheprogressionofthreesequentialstages.

Presentationstagerepresentstheintroductiontoalesson,andnecessarily

requiresthecreationofarealistic(orrealistic-feeling)"situation"requiring

thetargetlanguagetobelearnedthatcanbeachievedthroughusing

pictures,dialogues,imaginationoractual"classroomsituations".Theteacher

checkstoseethatthestudentsunderstandthenatureofthesituationand

thenhe/shebuildsthe"concept"underlyingthelanguagetobelearnedusing

smallchunksofthelanguagethatthestudentsalreadyknow.Having

understoodtheconcept,studentsarethengiventhelanguage"model"and

engageinchoraldrillstolearnstatement,answerandquestionformsforthe

targetlanguage.Thisisaveryteacher-orientatedstagewhereerror

correctionisimportant.

Itisnecessarytotakeintoconsiderationthatatthepresentationstage

ofthelessonelicitingisausefulwayofinvolvingtheclassbyfocusing

students’attentionandmakingthemthink;itestablisheswhatstudentsknow
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andwhattheydonotknow;anditencouragesstudentstomakeguessesand

toworkoutrulesforthemselves.Forexample,elicitingcanbeorganizedon

thebasisofapicture,oraheadlineofthetextasapre-readingactivity.

Thesecondstage–Practiceusuallybeginswithwhatistermed

"mechanicalpractice"-openandclosedpair-work.Studentsgraduallymove

intomore"communicativepractice"involvingprocedureslikeinformationgap

activities,dialoguecreationandcontrolledrole-plays.Practiceisseenasthe

frequencydevicetocreatefamiliarityandconfidencewiththenewlanguage,

andameasuringstickforaccuracy.Thus,learnershavepracticemaking

sentenceswithnewwordsandstructures.Theteacherstilldirectsand

correctsatthisstage,buttheclassroomisbeginningtobecomemorelearner-

centered.

Thethirdstage–Productionisseenastheculminationofthelanguage

learningprocess,wherebythelearnershavestartedtobecomeindependent

usersofthelanguageratherthanstudentsofthelanguage.Theteacher's

rolehereistosomehowfacilitatearealisticsituationoractivitywherethe

studentsinstinctivelyfeeltheneedtoactivelyapplythelanguagetheyhave

beenpracticing.Theteacherdoesnotcorrectorbecomeinvolvedunless

studentsdirectlyappealtohim/hertodoso.Atthestageofproduction

learnerstalkmorefreelyabouttheknownandunknowninformation/situation

Thismodeliseffectiveforteachingasimplelanguageatlowlevels.

ThePPPapproachisrelativelystraightforward,andstructuredenough

tobeeasilyunderstoodbybothstudentsandneworemergingteachers.Itisa

goodplacetostartintermsofapplyinggoodcommunicativelanguage

teachingintheclassroom.Ithasalsobeencriticizedconsiderablyforthevery

characteristicthatmakesittheeasiestmethodfor'beginner'teachers,that

is,thatitisfartooteacher-orientatedandovercontrolled.

2.Anicealternativeto'PPP'isHarmer's'ESA'(Engage->Study->
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Activate)basedonsurveyswhichhaveshownthattheconditionsfor

successfulLLaremotivation,exposuretolanguageandchancestouseit.

IntheEngagestage,ateachermotivatelearnersandarisetheir

interestbyinvolvingtheiremotionthroughusing games,music,discussions,

stimulating pictures,dramaticstories,anecdotes,etc.Otherwaysof

encouragingthelearnersare:askingthemwhattheythinkaboutatopic

(predicting,guessing)beforereadingthetext.Iflearnersareengagedthey

learnbetter.

IntheStudystageateacherfocusesonvocabularyandconstructionsor

information.Successfullanguageteaching/learningdependsonthedegreeof

qualitylanguageacquisition(gettinglanguageknowledgeorskillsthrough

listeningandreading),forexample,andstudyactivitiesorganizedbya

teacher.

Activateisthestagewherelearnersusethelanguageknowledgeand

skillsingivensituations.Thesethreestagescanbevaried,theyarenot

constant.Variationisevenrecommendedforeffectiveteaching/learningEL.

3.Model“Test->Teach->Test”.TTTisafrequentlyusedalternativeto

thePPPmethod,whereintheproductionphaseissequentially(кетма-кет)

movedtothefirstpartofthelesson.Duringthe(first)testphasethat

correspondstotheproductionphaseinthePPPapproach,learnersaremoreor

lessabruptly(тўсатдан)askedtocommunicativelyproducealanguageconcept

basedontheirexistingknowledgeandwithoutanypriorguidancefromthe

teacher.Theteacherwillthenassesthestudents’levelofcompetencyinthe

particularlanguagearea,determinetheirneeds,andproceedwiththeteach

phase(whichcorrespondstothepresentationphaseinthePPPapproach)

basedonanoverallassessment.Theteachphaseallowstodiscussproblem

areasandguidelearnerstowardsthecorrectuseofthelanguageconcept.

ThefinalstageoftheTTTapproachisthesecondtestthataimstocheck
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howstudentshaveabsorbedthenewinputsfromtheteacher.Thelogicofthis

sequencingisforstudentstolearnthenewlanguageconceptsbetterby

differentiatingitsinvaliduses(mostlikelytobecommittedduringthefirst

testphase)fromcorrectusage(likelytobeaccomplished after theteacher

presentedthelanguageconceptduringtheteachphase).

Ingeneral,theTTTapproachisagoodwayforteacherstodeterminethe

specificneedsofstudentsindifferentlanguageareas.Withthisknowledge,

educatorscanoptimizetheirteachingstrategiestoproduceoptimumlearning

outcomes.Itisbestusedatintermediateandhighercompetencylevels,as

wellasinclasseswherethestudentshavemixedlanguageproficiencies.

However,oneconsistentcriticismabouttheTTTapproachisthatithasan

elementofrandomnesssinceseveralunexpectedlearners’needsmayarise

thatisbeyondthescopeoftheintendedlesson.Despitethisdisruptive

possibility,theTTTapproachisstillbeingadoptedbymanyeducatorsbecause

itisvery“economical”and“focused”inthesensethatvaluabletimeneednot

bewastedonteachinglanguageareasstudentsarealreadyproficientwith.

4.Task-basedmodel/approach.TBAisagoodalternativetoeitherthe

PPPapproachortheTTTmethod.InTBA-structuredclasses,teachersdonot

pre-determinethelanguagespecificstostudybutbasetheirlesson

strategiesonhowacentraltaskiscompletedbythelearners.Similartothe

othertwoapproaches,TBAfollowsasequentialprogression:1)apre-task

introductiontobeconductedbytheteacher;2)thelearners’completionofa

centraltaskinvolvingaparticularlanguageaspect;3)reporting,analysisand

feedbacktobeperformedbytheteacherconcerninghowthelearners

accomplishedthecentraltask;and4)practicesessionstohonelearner

proficienciesinthelanguagearea.

Thetask-basedapproachisadvocatedbymanyeducatorsbecauseof

severalclearadvantages.Foronething,TBAallowslearnerstoemployall
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theirlanguageresourcestowardsthecompletionofataskandnotjustpre-

selectedlanguageareasasinthecaseofPPP.Inaddition,TBAutilizes

natural,real-lifelanguagecontextsthatarehighlyrelevanttolearners.

Hence,languageexplorationandlearningdirectlyarisesfrom students’

actualneedsandnotassuggestedintextbooks.TBAisalsobasedonthe

premisethataholisticexposuretolanguage–asopposedtoincremental

exposurescommontoPPP–isabetterwayoflearninganewlanguage.

AgoodELlessonconsistsofmuchmorethanaseriesofactivitiesand

exercisesthattheteacherhasstrungtogethertooccupyclassroomtime–

anditinvolvesmuchmorethansimplypresentingthematerialinthecurrent

ELtextbook.ELteachingisnotonlyafieldofpracticalactivitybutalsoa

disciplinethatdrawsonaconsiderablebodyofknowledgeandpractice.Every

lessonofateachershouldreflectasolidunderstandingofthenatureofthe

language,oftheELlearningandteaching,andofhis/herlearners–taking

intoaccounttheirneedsaswellastheirlearningstylesandpreferences.

1.3.ELlessonplanning

TheimportantconditionofeffectivenessofELTisplanningofteachers

andstudentsactivityforalessonandasystemoflessons.Inthepracticeof

teaching EL at the lesson,thematic and perspective planning are

distinguished.

TheaimofELlessonplanningistodefinethecontentofthelessonand

algorithmofoperationandactionsoftheteacherandlearners.

Thematicplanisenvelopedasaserialnumberoflessons.Asarule,itis

oneofthethemesofcommunication,whichincludesitselfalsovocabulary,

grammarandcountry-studymaterial.

Perspectiveplanningdefinesthesystem ofateacherandstudents

activityforthewholestageofELT.
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Therearedifferentprinciplesoflessonplanning.Themostimportant

amongthemarevariety,flexibility,examiningthesubjectmatterfromthe

learners’point of view,considering individualdifferences,language

backgroundsandpastexperience117.

1.Varietymeansinvolvinglearnersinanumberofdifferenttypesof

activitiesandusingawideselectionofmaterialtomotivatelearners.

2.Flexibilitycomesintoplay,whendealingwiththeplanintheclassroom,

foranumberofreasonsateachershouldhaveanopportunitytochangethe

planinaccordancewiththesituationwhichcantakeplaceduringteaching.

3.Examinationofthesubjectmatterfromthelearners’pointofview–

theteachershouldexamineteachingmaterialandrevealitsappropriateness

tolearnersanddifficultiesforacquiringthismaterialbylearners.During

planningateacheradaptmaterialanddefineswaysofovercomingthese

difficulties.

4.Considerationofindividualdifferencespresupposesthatlearnershave

differentabilitiestolearnthelanguageunderapparentlythesame

conditionsoflearning.Thisfactshouldbetakingintoconsiderationin

planning.This principle is known in the domestic methodology as

individualizationanddifferentiationofteaching.

5.Languagebackgroundsandpastexperience–beforedesigninga

teachershouldrevealwhatpriorknowledge,abilitiesandskillsthelearners

have.

Designingthelessonandoutliningitsplanisanessentialpartofthe

teachingprocess.AllELteachers–regardlessoftraining,experience,or

competency–needacarefullydrawnlessonplaninordertoassisttheir

learnersinattaininglearningobjectives,bothonadailybasisaswellasthe

long-term.Havingalessonplanislikehavingacompleteand clear

117See:BalanR.,CehanA.&et.al.In-serviceDistanceTrainingCourseforTeachersofEnglish.-Romania:
Polirom,2003.-P.83-84.
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visualizationofhowalearningsessionistotakeplaceandhowlearnersare

abletograspandretainthelessonconcepts.

TheimportanceoflessonplansinELeducationisdifficulttooverstate.

ELteacherssimplyneedtovisualizedailylessonsinadvanceandbuildthe

mostappropriateteachingstrategiesintoacomprehensivelessonplan.

Otherwise,goingtoclasswithoutanadequatepreparationwillmostlikelybe

detrimentaltoboththeteachersandtheirlearners.Havingalessonplanand

effectivelyusingitasaguidefordailyteachingwillreflectateacher’s

professionalismandreliability.Teachersalsopresentthemselvesasgoodrole

modelsfortheirlearnerswhowillcometoappreciatethevalueofcomingto

classpreparedandprimedtoachievethelessontargets.

Ifateacherisnewtoteaching,alessonplanisbasicallyjustastep-by-

stepguideonhowtheteacherintendstopresentalessonandthewaysby

whichlearnersareexpectedtolearnandappreciatethelessonsvarious

concepts.Anexcellentlessonplanisonethatcanbeeasilyandeffectively

usedbyanotherteacherinajobplace.Thismeansthattheideallessonplanis

bothclearandcomprehensive.

1.4.StructureoftheELlessonplan

Thedetailsandelementsoflessonplansvary,dependingonthespecific

formatmandatedbyaschool,lyceum andcollege.However,thecommon

componentsofagoodlessonplanincludethefollowingitems:

Lesson’sTheme.
Theperiodoftime(inminutes,hours,days,orweeks)necessarytocompletethe

lesson.
Classdetails(classnameorsection,age,skilllevel,etc.)
Thelessonobjectives.
Instructionalapproach(es)tobeused(thissectiondescribesthesequenceof

learningeventsaswellasthetechniquestheteacherwilluseinhelpingstudents
achievethelessonobjectives).

Instructionalmaterials(suchasafilm,animagegallery,amusicvideo,etc.).
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Summaryofandderivedconclusionsfromthelesson.
Methodsforpracticingthelessonconcepts.
Evaluationandtestingmethodstobeused.
Contingencyplansorelements(Thissectiondescribessubsidiarytopicsor

additionaltechniquesandmaterialsthatcanbeusedtoeitherfortifythelearning
gainsgeneratedduringthesessionorproductivelyfillupexcesstime.Funand
engaging,seatwork,dialogues,andotheractivitiesareidealforthissection).

Unlessaspecificlessonplanformatisrequiredbythelearningtypeof

institution,mostELpractitionerstailortheirlessonplansaccordingtothe

teachingphilosophiesortechniquestheybelieveinoraremostcomfortable

with.In general,however,excellent EL lesson plans have common

characteristicsthatateachershouldintegrateinhis/herownteaching

strategies:

1)Ideallessonplanshaveaconcisesummarythatfitsonasinglepage.The

detailedplanpropermay–andoften–exceedsthisnumber,buttheideaisto

allowanyonetohaveaquickoverviewofthelesson.

2)Greatlessonplansareorganizedinawaythatiseasyandadelightto

follow.

3)Lessonplansshouldbestronglyalignedwiththeneedsandlearning

competenciesoftheirintendedaudience.

4)Eachindividuallessonplanshouldaddheretoacontinuityoflesson

conceptsandshouldnotonlyfitinthecurriculumbutalsoreflecttheoverall

visionofthesubject.

5)ELLessonplansshouldestablishplatformsforlearnerstoapplylanguage

learningtoreal-worldsituations.

InELeducationlessonplansarecrucialeveninpurelyconversational

classes.Inordertoestablishanenvironmentthatencourageshighquality

learninganddrawsnon-nativespeakerstoarticulatethemselvesextensively,

adequatepreparationisofparamountimportance.Havingahaphazardly

designedplanisalsoinexcusable.

Themostimportantforteachersistodefineaimsandobjectivesofa
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lesson.Atthebeginningofthelessonplanningateachershouldanswerthe

followingquestions:1)Whatlanguageandspeechmaterialwillstudentslearn

withinthislesson?2)Whatdotheyknowandareableorunabletodobefore

thebeginningofthelessonandwhatresultstheyareabletoachieveatthe

endofthelesson?

Answeringthefirstquestionateacherformulatestheaimofthelesson,

whereastheanswertothesecondquestiongivesateachertheobjectives.

Teachershouldanswerthefollowingquestions118:

1.Whatkindoflanguage-learningopportunitiesdoesthelessonprovide?

2.Howmanyopportunitiesarethereforlearnerstopracticemeaningfuluse

ofthelanguage?

3.Whohasmostoftheopportunitiesforlanguageuseduringthelesson–the

teacherorthestudents?

4.Doallofthestudentsparticipateinthelesson,orwillsomestudentshave

moreopportunitiesforparticipationandpracticethanothers?

Thestructureofalessonisdeterminedbyhowateacherdealswiththree

essentialstagesofalesson:opening,sequencing,andclosings119.

1.Opening.Thisphaseofthelessonservesprimarilytofocusthelearners’

attentionontheaimsofthelesson,tomakelinkstopreviouslearning,to

arouseinterestinthelesson,toactivatebackgroundknowledge,ortopreview

languageorstrategieslearnersmayneedtounderstandinordertocomplete

activitiesatthelesson.

2.Sequencing.Alessonisnormallydevotedtomorethanonetypeofactivity,

andteachersoftenhavea“script”orpreferredsequencethattheyfollow

118 Richards J.C., Bohlke D. Creative effective language Lessons. -CUP, 2011. //
www.cambridge.org/oyjer_files5/

119Seeindetail:BalanR.,CehanA.&et.al..In-serviceDistanceTrainingCourseforTeachersofEnglish.-
Romania:Polirom,2003; RichardsJ.C.,BohlkeD.CreativeeffectivelanguageLessons.-CUP,2011.//
www.cambridge.org/oyjer_files5/
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whenteachingaparticulartypeofalesson(speaking,listening,readingor

writinglessons).Acommonlessonsequencefoundinmanytradi¬tional

languageclassesconsistsofasequenceofactivitiesreferredtoasPPPand

otherapproaches.

Incom¬municativelanguageteachinglessonsoftenbeginwithaccuracy-

basedactivitiesandmovetowardfluency-basedactivities.

ReadinglessonsoftenfollowaformatconsistingofPre-reading,While-

reading,andPost-readingactivities.

Listeninglessonsfollowasimilarformat.

Conversationlessonsoftenbeginwithcon¬trolledpracticeactivities,such

asdialoguepractice,andmovetowardopen-endedactivities,suchasrole

plays.Lessonsbasedonatask-basedapproachoftenfollowasequence

consistingofPre-taskactivities,ataskcycle,thelanguagefocus,anda

Follow-uptask.

Thelessonsequencedependsonprinciplessuchas“easierbeforemore

difficultactivities,”“receptivebeforeproductiveskills,”or“accuracy

activitiesbeforefluencyactivities.”Planningalessonateachershouldhandle

thetransitionsbetweenthedifferentsequencesofthelesson.

3.Closing.Theclosingphaseofalessonisalsoanimportantpartofa

lessonsequence.Ideally,itshouldleavethestudentswithafeelingthatthey

havesuccessfullyachievedthegoaltheysetforthemselvesorthathadbeen

establishedforthelesson,andthatthelessonwasworthwhileandmeaningful.

Attheendofalesson,itisusuallyvaluabletosummarizewhatthelessonhas

triedtoachieve,toreinforcethepointsofthelesson,tosuggestafollow-up

workasappropriate,andtopreparestudentsforwhatwillfollow.Itisalways

importanttopraisethestudentsfortheireffortandperformance.During

theclosingstage,studentsmayraiseissuesorproblemsthattheywouldlike

todiscussorresolve;atthistime,ateachermayalsoencouragethemtoask



283

him/herforsug¬gestionsconcerninghowtheycanimprove.

Planningfortransitionsinvolvesthinkingabouthowthemomentumofthe

lessonwillbemaintainedduringatransition–forexample,whilemovingfrom

awhole-classactivitytoagroup-workactivity;anotherissuethatteachers

needtoconsideriswhatstudentsshoulddobetweentransitions–forexample,

ifsomestudentscompleteanactivitybeforetheothers.

Teachersgenerallyenjoytheirtimeintheclassroom,andteachingfrom

oneperspectiveisakindofperformance.However,accordingtoR.Senior120it

isimportanttorememberthat“performing”isnotthekeygoalofteaching.

Facilitatingstudents’performanceisamoreimportantgoal.Onewayof

increasingtheamountofstudents’participationduringalessonistovarythe

groupingarrangementsthatateacheruses;inthisway,theteacherdoesnot

alwaysdominatethelesson.Theuseofpairworkandgroupworkisonemethod

thathasbeenshowntoensurethatstu¬dentsparticipateactivelyatalesson.

1.5.Independentworkandlearning

Nowadaystheroleofanindependentwork(learning)atallstagesof

educationisincreasing.Oneoftheorganizationalformsofteachingis

independentwork(self-study)runoutofdirectcontactwithateacher

(homework,laboratorywork)orrunundercontroloftheteacherandrun

throughteachingmaterialandmonitoringbytheteacher(distancelearning).

IndependentworkistheimportantpartinELT,because30%ofteachingand

learningtimeisgiventotheindependentwork.Theteachermust1)

understandthegoalofindependentworkandthefinalresultofELTata

certainlevel;2)knowtheprocedureofindependentwork.Independentwork

canbeconductedintheclassroomandout-of-classroominthewrittenand

oralform.Independentworkcanbeorganizedasanindividualwork,orpair

120SeniorR.Theexperienceoflanguageteaching.-NewYork:CambridgeUniversityPress,2006.
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andgroupwork.

Itisknownthatindependentworkactivatesstudents’cognitiveactivity

making learning processmoresuccessfuland developing self-learning

abilitiesoflearners.

J.Rubininvestigatedwhat‘goodlanguagelearners’didtofacilitatetheir

learningandidentifiedsomeoftheirlearningstrategies,‘thetechniquesor

deviceswhichalearnermayusetoacquireknowledge’121.Theteacher’sjobis

notonlytoteachEL,buttoteachlearning,becausestudentsneedtrainingin

learningstrategies.

Theaimoftheteacheris1)toselectthecontentofELT,2)toprovide

rationalorganizationofstudents’self-learning,3)todevelopstudents’self-

learningstrategies.Eachstudentusesthesourceofinformationdepending

onhis/herneedsandcapabilities,he/sheworksinowntempotocometosome

result.That’swhyanindependentworkshapesflexibleformoforganization

andcontributesincreasingresponsibilityofeachstudentfortheresultsof

education.

Independentworkcorrelateswithlearners’autonomyasabilitytotake

chargeofone’sownlearning.Autonomouslearnersunderstandthepurpose

andprocessoflearningandareabletochoosefromavailabletoolsand

resourcestocreateaproductivelearningenvironment.Weshouldpromote

learnerautonomyforthepurposeoftransformingdependentandpassive

learners.Forthisaimteachersshouldencouragestudentstobemoreself-

motivatedandcontinuelearningoutsidetheclassroom sotheycanbe

personally responsible for acquiring English.The teacher promotes

autonomousbehaviorbysuggestingcurricularandextracurricularactivities,

focusingfirstonthosethatstudentsarealreadyengagedin.Forexample,

theteachermayaskstudentstotrysuchEnglishactivitiesaswritingaletter

121RubinJ.Whatthe“goodlanguagelearner”canteachus.//TESOLQuarterly9.-P.43.
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topenpals,readingnewspapers,magazines;listeningtotheradio;watching

movies,surfingtheInternet;talkingwithforeigners,practicingconversation

withfriends,studyingingroups,attendanceofEnglishclubs.

Itisnecessaryfordevelopmentstudents’independentlearning:

-tobecomeawareofthepurposeofactivityandalltasks;

-toknowtheprocedureoftasksdoing;

-tobeabletousedifferentaidsfortasksdoing;

-tobeabletoseethevisualandverbalsupportersinthematerialofthetask

toovercomethedifficulties;

-toprovidetheappropriateconditionsfortaskdoing.

Teacherscantrainstudentstotakechargeofeverystageoftheir

independentlearning,whichincludes:

-settinggoals;

-identifyinganddevelopingstrategiestoachievesuchgoals;

-developingstudyplans;

-reflectingonlearning(whichincludesidentifyingproblemareasandthe

meansofaddressingtheseproblems);

-identifyingandselectingrelevantresourcesandsupport;

-assessingone’sownprogress(whichincludesacertaincriteriafor

evaluatingperformanceandlearning).

Independentworkcanbeorganizedasindividualwork,inpairwork,small

groupandwithwholeclass.Theseorganizationalformscallupontocreateand

developasetoforganizational,information,cognitiveandcommunicative

skillswhichprovidemovingtolanguageproficiencyandlearningstrategies

integratively.

Questions:

1.WhatfeaturesofELlessoncanyousayabout?
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2.Whatdowemeanbythecycleoflessons?

3.WhatarerequirementsclaimedtotheFLlessonorganization?

4.Nametheformsofinteraction.Whatformsofinteractionaremore

successfulincommunicativelanguagelearning?

5.Doesthelessonplanhelpyoutoorganizeeffectivelyteachingprocess?

6.Howmuchbetterwillbeyourlessonifyouusevisualaids?

Tasks:

1.Workinpair.Analysethegiventeachingmodels(approachesforlesson

organization)?

2.Discussinthesmallgroupstudents’errors,repetitiondrills,explaining

grammarrulesandusingEnglishintheclassroom.

3.Imaginethatyouareateacher.Doyougivestudentsachanceto

practicethecorrectforms?

4.Thinkofonegoodstudentandoneweakerstudentintheclass.Whatdo

youdotochallengeaweakstudentlanguageperformance?

5.Readandthinkwhythegivenitemsareessentialforteachersand

learnersfromthepositionofplanning122.

Forateacher Forlearners
-ensuresefficientlanguageteaching:
- helpsavoidinadequate,improviseoruseless
activities;
-givesapictureofhowmuchyouhavedoneand
howmuchremainstobedone;
-tellswhatchangesyoushouldmakewhenyou
teachthelessonagainayearlaterorthesame
year,toanotherclassoflearners;
- enriches experience in organization and
administration.

- encourages them to progress
gradually;
-avoidsboredomorlackofinterest;
-avoidswastingtimeandeffort;
-contributessignificantlytotheir
systematic knowledge, linguistic
abilityandtheirmaturity;
-ensuresdevelopmentinthetime
available.

6.AnalyzeoneoftheELtextbooksusedatschool,lyceumandcollege,and

122Theitemstakenfromthebook:BalanR.,CehanA.&et.al..In-serviceDistanceTrainingCoursefor
TeachersofEnglish.-Romania:Polirom,2003.-P.79.
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describethefollowingitems:a)theaimofthelesson,b)themainstagesof

thelesson,c)thesystemofexercises.

Independentwork:

1.Takingintoconsiderationtheagegroupabilitiesandclass/courseat

school,orlyceum,orcollegeworkoutaprojectofthelessonaccordingtothe

followingstages:1)Introduction,2)Reading;3)Presentation;4)Practice,5)

Production.

Therearedifferentactivitiesinthetablebelow.Writeinthesecond

columnclassesatschoolorcoursesatlyceumorcollegewherewecanuseeach

activitythinkingaboutitssuccessandappropriatenesstothisagegroup.

Choosethegivenactivitiesforyourlesson.

Activities Classesorcourses atschool,
lyceumandcollege

1.Learningactivitydoneinclass
2.Listeningatext
3.Answeringquestionstoatext
4.Readingaloud
5.Silentreading
6.Repetitiondrill
7.Substitutiondrills
8.Question/answerpractice(wholeclass)
9.Oralpracticeinpair
10.Guessinggames
11.Copyingwords/sentences
12.Dictations
13.Paragraphwriting
14.Roleplay
15.Freediscussion
16.Correctionofeachother’swork

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

2.Therearethreeviewsofthelearningprocess:1)learningbyheart,2)

forminghabitsbydrillingandrepetition,3)acquiringrulesnaturallythrough

attemptstocommunicate.Readthisinformationandthinkabouttheir

effectivenessintheELteachingandlearningprocess.
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Learningbyheart.Atraditionalapproachtolearningbyheartandalot

ofpeopleattempttolearnlanguagesbylearningsetsentences,dialogues,

andtextsbyheart.Learningbyheartislikelytobemostusefulinlearning

thingswhicharefixedandlimited,anditisoftenfoundtobeausefulwayof

masteringcertainfixeditemsinalanguage,suchasnumeralsorirregular

pasttenseforms.Theproblemwithlearningbyheartasastrategyfor

learningthewholeofalanguageisthatlanguageisnotsomethingwhichis

limitedandfinite;usingalanguageinvolvesunderstandingandproducingan

infinitevarietyofsentences.Havinglearnedonlyadialoguewouldn’tbe

usefulforlanguagepracticeforpragmaticaims.Learningsetsentencesby

heartmayenableustogiveafewfixedresponses,butitisnotlikelyto

prepareusforthisgreatvarietyoflanguageacquisitionwhatweneedto

understandanduse.Itseemsclearthatlanguageisnotsomethingthatwe

can“learn”inthesamewaythatwemightlearnapoem orasetof

instructions;itisnotabodyofknowledgebutasetofskills,so‘learninga

language’mustmeanlearningtousethoseskills.

Forminghabits.Anotherviewofhowlanguageislearntistoseeitas

developingasetof‘habits’whichwelearnbyimitationandwhichgradually

becomeautomatic;inthisview,languageisseenassimilartomoremechanical

activitiessuchaseatingorswimming.Centraltothisviewisthebeliefthat

childrenlearntheirfirstlanguagebyimitatingtheirparentsandby

reinforcementonthepartoftheparents(theparents“reward’correct

sentencesbyrespondingpositivelytothem).Thisviewoflanguagelearningis

associatedwiththebehavioristschoolofpsychologyandisreflectedinthe

audio-lingualapproachtoLT,whichwaspopularinthe1950sand1960s.

AppliedtolearningaFL,itemphasizestheimportanceofrepetitionand

drilling;andaslanguageisthoughttobelearntbyrepeatingcorrect

sentences,itisconsideredimportantforstudentstoavoidmakingerrors.
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Acquiringrules.Thisviewseeslanguageasasystemofrules.Learninga

languageinvolvesbeingexposedtosamplesoflanguagethatwecan

understand;fromthiswecanacquiretherulesofthelanguageandapply

themtomakeanunlimitednumberoforiginalsentences.Duringtheprocess

oflearningeitherourL1orFL,therulesweapplywilloftenbeincompleteor

slightlydifferentfromtheactualrulesofthelanguage,andthiswillleadto

errors.Inthisview,therefore,errorsareanaturalpartoftheacquisition

process,andneednotbecompletelyavoided.Itisimportanttoclarifywhat

wemeanby‘acquiringtherules’ofalanguage.Itmeansbeingabletoapply

therules(inotherwords,tounderstandandusethelanguagecorrectly);it

doesnotnecessarilymeanknowinghowtoexplaintherules(inotherwords,to

talkaboutthelanguage).Allnativespeakersof English“know’the

differencesbetweenthePresentPerfectandPastTenses,inthesensethat

theyusethem correctly,butveryfew wouldbeabletoexplainthe

differences;by contrast,some learnersof English can explain the

differencesbetweenthetwotenses(they‘know’therule)buttheycannot

usethetensescorrectly.Itis,ofcourse,applyingtherulesthatareimportant

inlanguagethisisanentirelysubconsciousprocess.Itmaybethatinlearning

aFLtoothebestwaytoacquirerulesis subconsciously,byreadingand

listeningtolanguage,ratherthanbyconsciously‘learninggrammar’.Allthese

arevalidviewsofthewaysinwhichlanguageskillscanbedevelopedalthough

the third isthe mostpowerful.Demonstration and habitformation

undoubtedlyhavearoletoplayifouraim istodeveloptheskillsto

communicateinunpredictedcircumstancesthenwehavetoprovideour

learnerswiththeopportunitytoacquiretheunderlyingrulesofthelanguage

themselves.

3.Todesignacycleoflessonsontheenvironmentalproblems(animals)

forvocationalcollegeateachercanusethegivenmacro-strategiesinthebox.
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Thistopicisanumbrellatofocusstudentsonvocabulary,informationandits

issues,discussion,learningaboutoralsummaries(genre),usinginformation

fromtheoralsummariestobecomeaparticipantinasimulatedmeeting

designedtoencourageproblem-solvingandnegotiationforconflictresolution.

Studythetableandcreatethecycleoflessons.Inthecycleoflessonsnews

informationaboutanimalsandmoviefragmentsfrom“FreeWilly”shouldbe

used.

Macro-
strategies

Explanation

1.Maximize
learning
opportunities

Atthislessonlearningopportunitiesaremaximizedbyorganizationof
anumberoflearningtasks,organizedfromeasiesttomostdifficult
acrossthelesson.

2. Facilitate
negotiated
interaction.

Atthislesson,negotiatedinteractionoccursinthehomework(summary
writing)check,groupquiz,discussions,summarycheck,simulationand
debriefing.

3. Minimize
perceptual
mismatches

Atthislessonperceptualmismatchesareminimizedininitialstage
throughlanguage-focusactivities,buildingsharesknowledge,and
sharingofuniqueknowledge.However,forthestudentsactivityto
minimizeperceptionalmismatchescanbeconductedthroughproblem-
solvingandnegotiationtechniques,andfinallythroughthedebriefing
andreflectionprocess.

4. Activate
intuitive
heuristics

Atthislessonstudentsareabletonoticethedifferencesinstructural
andgenrechoicesinthenewmoviefragment(video),newspaper
report,andthewrittenpiecewhichtheysummarize.Althoughallare
dealingwiththesametopictheydoitindifferentwaysfordifferent
purposes.

5. Foster
language
awareness

Atthislessonfosteringlanguageawarenessisachievedthrough
vocabularyincludingidiomwork,aswellasthroughgenreawareness
work.

6.Contextualize
linguisticinput

Atthislessonlinguisticinputiscontextualizedinitiallythroughthe
topicrepresentedbythevideoandthenthroughsimulation.Itisalso
contextualizedmacro-linguisticallythroughreferencetogenre.

7. Integrate
languageskills.

Atthislessonlanguageskillsareintegratedbutalsogradedfrom
easiesttomostchallenging.Intermsoflanguageoutcomesstudents
writedefinitionsinEnglish;usenewwordsandidiomsinsentences;
recordwhattheyhaveseen;recordwhattheyhaveheard;answer
comprehensionquestions;discuss;readandsummarize;presenttheir
summariesorallytoagroup;listentosummaries;usetheinformation
gainedfromthesummariesinameetingformat,negotiatinguntila
solutionisreached;reflectorallyontheirmeetingexperienceand
write about their reflections of that experience,as wellas
encounteringseveralgenres.
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8. Promote
learner’s
autonomy.

Thislessonattemptstopromotelearner’sautonomythroughlanguage
awarenessactivities;raisingcriticalawarenessabilities;exploring
criticallisteningandexplanatoryabilitiesandawarenessofconflict
resolutionskills.

9.Raisecultural
consciousness.

Atthislessonstudentsareexposedtothereal-lifedramaofamovie
startheyknow;theyfollowthestoryoftherehabilitationofa
capturedmarineanimalandunderstandthedebatewhichhasarisen
world-wideaboutthecaptureandreleaseoftheseanimalsandthey
areconfrontedwithmoralityofkeepinganimalsforcommercial
purposes.

2.ExtracurricularactivitiesinEnglish

Questionstobediscussed

2.1.Specificsofextracurricularactivities

2.2.Theprinciplesofworkinextracurricular

activities

2.3.Work strategies in extracurricular

activities

2.4.Thecontentandprocessoforganization
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extra-curricularworkatschool,lyceumand

college

Key words:extracurricular activities,

contemporary strategies,active learning,

leadersofextracurricularactivities.

2.1.Specificsofextracurricularactivitiesatschool,lyceum,college

The issue of the successfulness of the educationalprocess is

not an issue thatpertains solely to the 21st century.Thereforms

andorientations have contributed towards scholarly pluralism and

offered new learningforms,methodsand contents,thuscontributing

tothe specificstructure of education(Robinson,2003),andparticularly

itspracticalcharacteristics. An optimal organization of

lessons and a selection of successful methodsinfluence the

activity of students, while the contemporariness of teaching

materials andmethods leads to easier,faster,clearer and more

rational,economicand productivelearningandteaching.Itispreciselythe

skillofsuccessfullypreparingandleading,andofutilizingappropriate

procedures,methods,formsofinteraction,mediaandtechnologythat

distinguish a modern and open institutionaleducation. Such an

education leadstowardsaqualityschoolandasocietyofknowledge,

empowersboththeindividualandthegroupandleadstotheformationof
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professionaland innovative,humane and socially oriented community

members.Through various activities and materials, theuse of

modern media and teaching strategies that correspond with

global culturalandcivilization development,thecreativity of pupilsis

also stimulated. Forthereasonsstated,wecanconcludethataquality

schoolmergesacontemporaryapproachtolessonswithlearningtopics

adapted to contemporary knowledge and revelations,thus allowing

participantsineducationaholisticdevelopmentandcontinuouspersonal

improvement(Bartlett,2003).

Thecontemporaryschoolhascontinuedwiththetendenciesandthe

intentionsofreformativeorientationsinpedagogythatstimulatedthe

openingofschoolstotheneedsofyouthandtheexpansionofitseducational

valuestotheextracurricular,leisuretimeofyoungpeople,aswell. Thus,

studentsgather accordingtovariousactivities:sport,music,science,

researchetc.Thismeansthattheschoolhasoffereditsstudentstheoption

tospendtheirfreetimeinthequalityandlearningenvironmentof

extracurricularactivities,withtheaimofindividualeducationaldevelopment.

Thesuccessfulnessofacontemporaryschoolisreflectedpreciselyinthe

mannerinwhichitestablishesconnectionsbetweenitspupils,itsteachers

and itseducationalcontent(Baker,2002);thisinfluencesthestudents'

progress,enrichestheirknowledgeanddevelopstheirskills–therefore,

preparingthemforlife.

Wemaintainthattherightmeansforthetargeteddevelopmentofpupils

arenoneotherthanextracurricularactivities,astheyoptimallyorganizethe

freetimethatstudentshaveafterregularclasses.Letusalsomentionthat

studentsindependentlyselecthowtospendtheirleisuretimeandwhich

activitiestojoin,activelyparticipatingintheworkandimpellingthemselvesto

innovativeness and creativity.In this manner,they develop their
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personalities,acquireknowledge anddeveloptheirskillswhileexperiencing,

perceivingandevaluating mankind'scultural,scientific,technicaland

sportsachievements.Theybecome familiarwiththequalityand

aestheticallyvaluableattainmentsofourcivilization, which influences

their generalknowledge. In addition,theyacquirethecultureofusing

theirleisuretimewell.

Extracurricularactivitiesareefficientsiteuponwhichcontemporary

educationalgoalscanberealized,andasiteuponwhichteachingstrategies

thatfacilitatelearningare successfully implemented.Throughvariously

themed activities,studentshavetheopportunitytousestrategiesof

spottingdifferencesandsimilarities,ofsummarizationand notation,of

increasingeffort and giving recognition,of practicing,reviewing,

cooperativelearning,giving feedback,creating andtesting hypotheses

and of formingquestions. Therefore, itisimportant toraise

consciousnessontheroleandvalueofextracurricularactivitiesandthe

possibilitiestheyoffer, and tostimulate their organization and

implementation. The value of thesuccessful implementation

ofthe aforementionedisalso reflected inthe factthatextracurricular

activitiesenrichthelifeofaschool,oftengivingitadistinctivenessthat

makesitrecognizablewithinitsenvironment.

2.2.Theprinciplesofworkinextracurricularactivities

Extracurricularactivitiesrepresentplanned educationalendeavors

that are executed within theframeworkoftheschool,outsideregular

lessons,andwhichprovideanareaofinterestand,inaddition,anall-round

affirmationofapupil'spersonality.Totheteacher,theyprovideanexpanded

educationalinfluenceontheschoolaudience.

Wecanviewextracurricularactivitiesfrom two perspectives: a
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narrowerand abroader one. From a narrower point of view,

extracurricular activities are part of the̋ schoolpackage̋ occurring

afterregularlessons,whileabroaderperspectiverelatestothe possibility

of opening the school towards the wider community.A narrower

understandingofextracurricularactivities,oneorientedtowardstheschool,

canbefoundin PedagogicalEncyclopediaI(1989,299),whereitisstated

that̋extracurricularworkencompassesthevariousactivitiesofpupilswithin

theschoolandorganizedbytheschool,butoutsidethecurriculumandthe

programmeofregular lessons̋.It is evident that the educational

work of the schoolis continuedthroughthem,onlyduringthepupils'

freetimeand,whichisexceptionallyimportant,with the implementation

of special work strategies. On the other hand, thanks to the

enthusiasm of education workers– the bearersof these activities

– and an interestedgroupofstudents,theschoolopensitsdoorsto

everything thatsurroundsit:otherschools,students, teachers,

professionals and professional associations.

Consideringtheequalimportanceofbotheducation and upbringing

intheshaping of acontemporary individual,letusalsomentionthat

educationalwork inextracurricular activities,in addition,offers the

opportunity of continuously applyingchild rearing principles in work.

Although activity leaders have to invest maximumeffort,knowledge,

patienceandwillforachangetooccurinthepupil,alotalsodependson the

pupilhimself. The success ofeducational work isthe fruitof a

mutual,cooperativerelationship.In thissense,the efficacyofeducation

andrearing ismanifestedintheuseoftheprinciplesofuniquenessinwork,

inarespectfordifferencesbetweenstudents, the recognition and

satisfaction of basic needs and the use of variedwork methods

and tools,while activating pupils through work and a cooperation
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thataimstowardstheself-rearingofthechild.Alloftheseprinciplesare

equallyimportantanduseful.Thereisnohierarchicalrelationshipbetween

them.Differencesmayoccuronlyinrelationtothesituationathand.Itis

wrongtothinkthataprinciplecanperformthejobofeducatingallbyitself,

withoutconcreteactivitiesplannedbytheteachersandstudents.

Let us stress that a teacher's enthusiasm is not sufficient

forgood educationalworkandmanagementofextracurricularactivities,as

teachersalsoneedtobequalifiedforthiswork–professionalknowledgeand

methodicalpreparationarenecessary.Thestudents'creativeproductivity

largelydependsontheteacher'sprofessionalcompetences,actions,work

methods and his relationship with hisstudents. The teacher's

knowledge,abilities and experience are brought forward inhis

work oninforming, orienting,planning, organizing and conducting

extracurricular activities with students.Thepedagogicalroleof a

teacher involved in extracurricular activities is manifested in

assisting, inciting, coordinating, counseling, teaching and directing

pupilstowardsacorrect,culturedandrationalusageofleisuretime.

In everyday life and,in particular,in the area of education,

the importanceofgivingsignificancetolifelonglearninganddevelopmentis

incessantlystressed.Professionaldevelopment is based on the

constructivistlearningtheory model.Itisacontinuous,long-termprocess

tuned tothe needsof everyday lessonsand learning.Thisprocess

presupposes continuous support from the system andtheself-

evaluationofteacherswhoexploretheirownpracticeanddeliberateuponit.

A professional teacher,an interested group of students,a

classroom equippedwithadequatemeansandaids,investingeffortintoan

activity,andalsothesupportandunderstanding of the schooland the

environment are allprerequisites for the qualityimplementationof
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extracurricularactivitiesandtheenrichmentofstudents'experiences.

2.3.Workstrategiesinextracurricularactivities

Theprogrammeofeveryactivityoughttorespectnotonlytheneedsof

thepupils,butalsotheneedsoftheschoolandthecommunity.Theaffinities

ofpupilsandteachers,plannedactivities,themannerinwhichactivities are

conducted, the needs and theculture ofthesocialenvironment –

these are but few of the factors with which the teacher ought

tobeacquainted withwhenorganizingextracurricularactivities.Planning

extracurricularwork demandsanexcellentknowledgeof the social,

psychological,pedagogical,didacticalandprofessionaldimensionsofteaching.

In planning hiswork in extracurricularactivities,theteacherisled

bythegoalandthepurposeofeverysingleactivity.Inthismanner,heallows

pupilstoacquirenewknowledgeand skills and promotesageneral

culture of communication,raisingawarenessontheneedforbetter

interactionandsocialization.

There are severalbasicprerequisitesnecessary forthe quality

management ofextracurricularprogramme.These relate to a free

selection of activities,theprofessionalism of theirleaders and

the use ofcontemporaryforms,methods,programmeandorganization.

Therefore,thestudentsoughttohavetheoptionoffreelyselectingfroma

diversearrayofqualityextracurricularactivitiesatthebeginningofthe

schoolyear.Furthermore, leaders of extracurricular activities

should possessprofessionalknowledge and an affinity towards the

area they are leading,while alsosystematicallypursuingthelatter.The

material,technicalandotherconditionsnecessaryforthesatisfactory

conductionofextracurricularprogrammealsooughttobeensured;itis

necessarytousediverseforms,methodsandprocedures.Thecreative
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capabilitiesofeachstudentshouldbestimulatedanddevelopedwithaquality

programme,onewithmanydiverseapproachestotheimplementationand

executionofthesame.

Indiscussing theissueofextracurricular activities,what does

theterm ofcontemporary strategy specificallypresuppose? Herewe

arenotimplying only thepreparation and organizationofthe same

activities, butalso the contemporariness(quality)oftheprogramme,

content,formsandworkmethodsthatarebeingexecuted.

Themannersandmethodsofexecutionoughttotaketheformofa

workshop,project,group research orindependentresearch;assuch a

method of work contributestothecontemporarinessofeducation.Work

shouldbefree,open,unhampered,dynamicandvaried.Thestudents'

interestsandtheirwishes,affinitiesandtalentsoughttorepresentan

importantstartingpoint.

Suchaprocessof a̋ctivelearning̋ presupposesvariousactivitiesof

pupilswholearntogetherwiththosewhoteachthem.Itcanbeviewedfrom

twoangles:thatofthestudentandthatoftheteacher,whileitskeyfeature

isitsshiftingoffocustothestudentsasan active, participatory

constructorofhisownknowledge.Theachievementofhigherlevelsof

understanding and motivation throughsuchactivelearningsatisfies

thedemandsofconstructivism, whoseteachingsarebasedon:the

importanceofpreviousknowledge,immediate experiences inreality,

andtheholisticnatureofexperience,thereflexivityoflearningandteaching,

students’creativity,innermotivation,theroleoftheteacher,themethodof

holisticteaching.Consideringthat thestudentisinvolvedimmediately and

focusedoncarefullyselected activities, he isin theposition to

deliberate on what he is doing.In this manner,heconstructs a

system of logicallyconnectedknowledgethathewillbeabletoutilizein



299

varioussituationsinlife.Byusingcreativeteachingasastartingpoint,

utilizingstrategiesandmethodsthatstimulatethedevelopmentofactive

learningandcriticalthinkingandbyintroducingcooperativeandexperiential

learning models specific interests are developed,while the

students'understanding and applicationof acquired knowledgeisalso

improved. In order toachieve this, it is essential to include

elementsof p̋ositive co-dependence,individualandgroupresponsibility,

thestimulationfacetofaceinteraction,socialskillsaswellasgroup

processing̋(CotaBekavac,2001,32)incooperativeactivities.

Letusalsomentionthefollowing.By using contemporary work

strategies inextracurricular activities,the work of giftedstudents

can be discovered,stimulated andmonitored,and it is also easier

and faster to discover and guide such students in these

circumstances; contemporary work strategies are anopportunity

forabetter socialintegration,thefoundationforspendingleisuretimein

aqualitymanner,theyenableapermanenteducationofitsparticipantsand

actaspreventionagainstnegativeinfluencesfromtheenvironment.

Extracurricular activities should realize goals and tasks that

cannot be realizedwithinregularlessons.Oneshouldaimtowardsoffering

activitiesthatareintunewithcurrent events,and thus contribute to

the broadening of the pupils'horizons.In thismanner,apossibilityis

openedforextracurricularactivitiestobecomeavaluableandimportantarea

fornurturingandfosteringachild'spositivequalities,andforstimulating

anddevelopingindividualabilitiesandthecorrespondingskills.

Withtheintroductionofextracurricularactivitiesintoschools,new

opportunitiesfortheadditionalinvolvementofyoungpeopleareopened,asis

theopportunityfortheirversatiledevelopmentandeducation.Contemporary

strategiesorganizestudents'activitiesinafreerfashion,accordingtotheir
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interestsandaffinities,inorderforthem toexpandanddeepenthe

knowledgetheyhaveacquiredbyconnectingtheoryandpractice,andto

deepentheirneedforculturaleventsintheirleisuretime.The students'

enthusiasm forfurtherwork,activity and effortstemsfromthefact

thattheactivitywasvoluntarilychosen,isflexibleinitstasks,hasanopen

approach and isheld in a comfortable environment. In

respect of theaforementioned,studentsaremotivatedforworkandfor

studyingacertaintopicorareawhich,therefore,immediatelyaffectstheir

development.

Itisimportanttostressthatteachers (and students) have the

option of suggestingtopics and activities according totheir area

of interest,which we consider a greatorganizationaladvantage.In

accordance with this,and depending on the areaof interest,work

conditions,theneeds of the schooland the wider community,new

activities,contemporary forms,methods and strategies of work are

broughtintothe programmesof extracurricularactivitiesasnewmeans

ofachievingplannedgoalsandtasks.

Inordertomaketheaforementionedfeasible,notonlyistheteacher

necessaryasaninitiatorand acompanion,butalsothestudent,who

acquiresan importantrole indecisionmaking.Theselectionoftopicsand

activitiesshouldbebasedpreciselyonthestudents’inclinations, interests,

abilities,capabilitiesand affinities,on thestimulation ofcreativityand

ontheapplicabilityoftheactivitiesinpractical,everydaylife.

Due to all of the stated reasons, we can conclude that

extracurricular activitiesoughttobeviewedasamodeofactivelearning,

andthateffortshouldbemadesothat,using previous good

experiences of implementing and executing extracurricular

activities as a foundation,they may reach a higher leveland
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attain a contemporarydevelopmentaldirectionwiththeuseofnew

proposalsandstimulatingmeasures.

2.4.Thecontentandprocessoforganizationofextra-curricularworkat

school,lyceumandcollege

AsimilarclassificationbyM.Andreeva(1958)subdividesalltheECAs

into3majorgroupsplustwocombinedformsofextracurricularactivities:

1.Academicandcommoninterestscircles Theseareaveryimportant

partofstudent’slife. Teachers believe these circlesdevelop

personalities of students and broaden their scopeof vision.The

requirements forthecircles’meetingsareclearly defined.The topics

are usefulfor everyday life of students,complement the material

studied inclass atparticular moment and arechosen inregards

withstudents’queriesandtheiragegroup.Theaimofcirclesistobroaden

thetopicspreviouslycovered in class and study them in depth.The

typesofcirclesincluded:extracurricularhomereading,translationand

interpretation,Communication,Drama,Choir,Hometownstudies,andGame

circles.

2.Massevents

Examples of theseextracurricularactivitiesare song or poetry

recital contests in theEL; themepartiesorevenings,theatre

performancesintheELorperformancesofcompaniesstagingdramasin

foreignlanguages,holdingconferencesinforeignlanguages,havingdebates

andmeetingsinEnglish.

3.Individualwork

This type of extracurricular activities could include: preparing

for conference presentations,preparingforreportsinclass,andwriting

articlesforschoolnewspapersormagazines.
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4.Anothertypeof extracurricularactivities iscorrespondencewith

students from other countries–it can beclassified as both

individualwork (when astudent has apen-friend) and mass work

when studentskeepcorrespondencebetweentheircircleandagroupof

studentsinanothercountrywithsimilarinterests.

5.Languageclubs–yetanotherformofextracurricularactivitiesin

schools - basically combined various above listed language-oriented

extracurricularorganizedinalleducationalstages.

Nowadaysmost schools,lyceumsandcollegeshavechangedtheir

attitudestoextracurricularactivitiesagain,andstartedencouragingtheir

facultyandstudentstoorganizedifferentkindsofextracurricularactivities.

Theteachingmaterialsandmethodsarebeingmodernizedandupdated

accordingtothepresentdayacademicneedsandtechnicalopportunities.

Questions:

1.Whatistheextracurricularwork?

2.WhatistheroleofextracurricularworkinELT?

3.Howdoesextracurricularworkstimulatestudents'desiretolearnEnglish?

4.Givetheexamplesofinterrelationsoftheextra-curricularandEL

classwork.

5.Doyouagreewiththatextracurricularworkpermitstheteachertogetto

knowhisstudentsmoreintimatelytherebycreatingmorefavorableconditions

forclasswork?Supportyouranswerwithsomeexamples.

Tasks:

1.Extenttheinformationaboutextracurricularworkandmakethe
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clusterwiththeword“extracurricularwork‘.

2.Extracurricularactivitiesprovideexcellentgroundsforthecultural

upbringingofstudents.Givesomeexamplestoillustrateit.

3.Youareorganizingaroleplaywithinextracurricularwork.Youwant

studentstoactoutaconversationbasedonthesituation.Howwouldyou

explainthesituation:

-usingEnglishonly?

-usingEnglishandyourownlanguage.

Independentwork:

1.Ifyouhadtoconductextracurricularwork,howwouldyoubegin?

Designaplanofextracurricularworkforstudentsofschool,lyceumand

college.

2.Atthebeginninglevelstudentsthedramacirclecanbeconducted.

Createaprogramfororganizingdramacircleforthechildren.Thinkatfirst

whatdramacanyousuggesttochildren.
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GLOSSARY

(English-Russian-Uzbek)

A отличная,высшаяоценка(UK,
US).Еёвозможныекатегории
А,А-,А=

a’lo,yuqoribaho(UK,US).
Mumkinbo‘lgantoifalariА,А
-,А=

abbreviation сокращение qisqartish

ability способность qobiliyat

ABC азбука alifbo

abridged сокращенный,краткое qisqartirilgan,qisqa

absorb поглощать,впитывать(знания)(bilimni)egallamoq,yutmoq

abstract резюме;отрывокизкниги;
отвлеченноепонятие

abstrakt

abstraction абстракция mavxumot,xayoliy,mavxum
narsa

academic учебный;академический,
теоретический,ученый

akademik

academicadviser научныйруководитель ilmiyraxbar

acceleration акселерация,скорость
обученияилиразвития,
практика

akseleratsiya,o‘qishyoki
rivojlanishtezliki,tajriba

accent акцент aksent

accomplish выполнять,достигать
совершенства

bajarmoq,mukammalikka
erishmoq

accordance соответствие moslik

acculturation аккультурация akkulturatsiya

achievement успеваемость,обученность o‘zlashtirishlik,ma’lumotlilik

acknowledge подтверждать,признавать tasdiqlamoq,tanolmoq

acoustic акустик,звуковой akustik,ovozli

acquire приобретать egallash
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acquaintance знакомство tanishuv

act акт akt,ijro

active активный aktiv,faol

activization активизация aktivizatsiya

action действие,движение harakat,faoliyat

actualization актуализация aktualizatsiya

adaptation адаптация moslashtirish,adaptatsiya

adaptive
program(me)

адаптивная(гибкая)
программа

moslashuvchandastur

add(tosmth.) прибавлять(к),расширять
знания

qo‘shmoq,(bilimni)
kengaytirmoq

administrate управлять boshqarish

advance упреждение,вероятностное
прогнозирование

oldindanchorasiniko‘rish

advancement продвижение ilgarilash

affixation аффиксация affiksatsiya

aim цель maqsad,tasavvuridaginatija

algorithm алгоритм algoritm

algorithmization алгоритмизация algoritmizatsiya,
algoritmlash

algorithmizing algoritmlash

A-level повышенныйуровень
(Великобритания)

yuqoridaraja(li)(Buyuk
Britaniya)

alternative альтернативный alternativ

altruism альтруизм altruizm

analysis анализ analiz,tahlil

analytic аналитический analitik,tahliliy

analytic-
synthetic

аналитико-синтетический analitik-sintetik
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(to)analyze анализировать tahlilqilmoq

analysed анализированный tahliliy

analogy аналогия analogiya,moslik,monandlik,
o‘xshashlik,munosiblik

analyzer анализатор analizator

annotation аннотация annotatsiya,asarhaqida
qisqachama’lumot

announce объявлять bildirish

answer ответ javob

anticipation антиципация antisipatsiya,harakat
natijasini,predmetni,
hodisanioldindansezish
qobiliyati

antonym антоним antonym,teskari/zidma’noli
tilhodisasi

apperception апперцепция appersepsiya,
idrokningavvalgitajribaga,
psixikfaoliyatga,
individualxususiyatgabog‘liql
igi(idrokqilinayotganobyekt
(-narsayokihodisa)
odamtajribasigaqarabfahml
anadi

apprentice ученик,подмастерье o‘quvchi,shogird

appliedlinguistics прикладнаялингвистика amaliytilshunoslik

application аппликация applikatsiya,rasm
yopishtirish(chettil
o‘qitishdaqo‘llanadigan
metodik
vositalardan),magnittaxtasi
yokiflanelegrafga
yopishtiriladiganmaterial

approach подход yondashuv,tilo‘rgatish
yondashuvlari

approximation аппроксимация approksimatsiya,taqribiy
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aptitude потенциальныеспециальные
способностииндивида
приобретатьзнанияиумения;
пригодностькдеятельности

shaxsningbilimvamalaka
egallashgabo‘lganmaxsus
ishtiyoq;faoliyatgaiqtidor,
qobiliyat

articulating артикуляционный artikulatsion

articulation артикуляция artikulatsiya

artificial искусственный sun’iy

arts гуманитарныенауки;
классическиенауки

gumanitarfanlar

ask спрашивать so‘rash

assessment оценка baholash

assign поручать,даватьзадание topshiriq/vazifabermoq,

assignment задание vazifa/topshiriq

assimilate ассимилировать,усваивать
(новыеидеи,содержание)

(yangig‘oya,mazmunni)
o‘zlashtirmoq,egallamoq

associative ассоциативный assotsiativ

association ассоциация assotsiatsiya

attainment успеваемость,обученность o‘zlashtirishlik,ma’lumotlilik

attendance посещение davomat

attention внимание diqqat

attentionspan объем/времявнимания diqqathajmi/muddati

authentic аутентичный asl

auding аудиро¬вание tinglash,tinglashhamda
tushunish,tinglabtushunish

audio аудио audio…

audioinformation аудиоинформация audioaxborot

audio-lingual аудиолингвальный audiolingval

audio-exercise аудиоупражнение audiomashq

audio-text аудиотекст audiomatn,audiotekst
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audio-aids аудиоматериалы audiomateriallar

audio-materials аудиоматериалы audiomateriallar

audio-visual аудиовизуал audiovisual

audio-news аудионовости audioxabar

audition слух;слушание,аудирование eshitish;tinglash

auditive аудитив auditiv,tinglashga
mo‘ljallangan

auditor аудитор,слушатель auditor,tinglovchi

auditorium аудитория auditoriya

auditory
pronunciation

слухопроизносительный eshitibtalaffuzqilishgaoid

authentic аутентичный autentik

author автор muallif

automatization автоматизация аvtomatlashuv

automatism автоматизм avtomatizm

autonomy автономия avtonomiya,mustaqillik

autosuggestion самовнушение ixlosqilish,ko‘ngilgatugish

(be)aware знать bilish

B хорошаяилиудовлетворительн
аяоценка.Взависимостиот
категорииВ++,В+,В-,В=

yaxshiyokiqoniqarlibaho
(UK,US).В++,В+,В-,
В=toifasigaqarab

baccalaureate бакалавриат bakalavriat

bachelor бакалавр bakalavr

barrier барьер tafovut,to‘siq

base база baza,asos

basic базовый asosiy

basiccourse основнойучебныйкурсили
предмет

asosiyo‘quvkursiyokifani

bebased основываться tayanish
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behaviorism бихевиоризм bixeviorizm

biculturalism бикультурность ikkimadaniylik

bilingual билингв,двуязычный zulli‘nayn,bilingv,ikkitilli,
qo‘shzabon,ikkitilnibiluvchi

book книга kitob

brainstorming мозговаяатака aqliyhujum

branched
(program)

разветвленная(программа) tarmoqli(dastur)

broadcast радиопередача radioeshittirish

C удовлетворительная,
илименеечемудовлетворитель
наяоценка(UK,US).В
зависимостиоткатегории:C
++,C+,C-,C=

qoniqarli,
yokiqoniqarsizroqbaho(UK,
US).C++,C+,C-,C=
toifasigaqarab

calendar календарь kalendar

calligraphy чистописание,каллиграфия husnixat,kalligrafiya

card карточка qalinqog‘ozdankesilgan
varaqcha

case событие hodisa

case-study кейс-стади,методика
ситуативногообучения

keys-stadi

case-technology кейс-технология keys-texnologiya

centric центрированный markazlashgan

chat чат chaqchaqlashish

citation цитата iqtibos

certificate сертификат sertifikat

certification сертификационный sertifikatlashtiruvchi

class занятие,урок mashg‘ulot,dars,saboq,
leksiya

classification классификация klassifikatsiya,tasnif,
guruhlash,turlargaajratish,
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tipologiya

cliché клише klishe

climate климат muhit

close-test клоуз-тест,тестдля
определениятрудностей
текстапричтениии
пониманииегосодержания

klouz-test,matnnio‘qishva
mazmuninitushunish
qiyinliginianiqlashga
qaratilgantest

clues ключевой kalit,kalitso‘zlaryoki
stimullar

cluster кластерный klastergaoid

coach репетитор repetitor

coaching коучинг imtihongatayyorlash

code код kod,shartlibelgi

cognitive когнитивный,познавательный bilishgaoid,bildiradigan

cognizant когнизант kognizant,bilimdon,oqil,
omilkor

colloquial разговорный so‘zlashuvgaoid

communicant собеседник suhbatdosh,
o‘zaroso‘zlashuvchiikkivaund
anortiqkishi,
kommunikant,nutqfaoliyatiy
urituvchi

communicative коммуникативный kommunikativ,muloqotchan,
kommunikatsiyabilanbog‘liq

communication коммуникация kommunikatsiya,nutqiy
aloqa,fikralmashuv,
muloqot

comparative компаративный,сравнительны
й

komparativ,qiyoslash,qiyosiy

compare сравнивать,сопоставлять qiyos(lash),taqqoslash,
muqoyasa,chog‘ishtirish,
solishtirish

competence компетенция kompetensiya
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competition олимпиада,конкурс olimpiada,musobaqa,
konkurs,ko‘rik,tanlov

compile составлять(учебник,пособие) (darslik,qo‘llanma)tuzmoq

complete комплект komplekt

complex комплекс kompleks,birgaqo‘shilgan,
birbutun

component компонент komponent,tarkib,qism,
tarkibiyqism

compose составлять,составить tuzish

comprehend понимать;охватывать
содержание

tushunmoq;mazmunni
anglamoq

compression компрессия kompressiya,zichlashtirish,
ixchamlashtirish,
minimizatsiya

compulsory обязательный majburiy

computer компьютер kompyuter,elektrhisoblash
mashinasi

computer-
assisted

спомощьюкомпьютера kompyuteryordamida

concentre концентрироваться konsentr

concentric концентрический consentrik,yondashish

concentrism концентризм konsentrizm

concept концепт kontsept

conception концепция konsepsiya,ilmiyg‘oya(lar)

concise сжатый,краткий qisqa,qisqartirilgan,siqilgan

condition условие sharoit,holat,vaziyat

connotation коннотация so‘zningmajoziyma’nosi

conscious сознательный ongli

conscious-
comparative

сознательно-
сопоставительный

ongli-qiyosiy
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consciousness сознание,сознательность ong,onglilik

conscious-
practical

сознательно-практический ongli-amaliy

constant постоянный doimiy

consultation консультация konsultatsiya,o‘quvchilarga
ko‘rsatiladiganyordam

contact контакт kontakt,o‘zaroaloqada
bo‘lish

contemporary современный zamonaviy

content содержание mazmun,tarkib

contentof
teaching
grammar(CTG)

содержаниеобучения
грамматики(СОГ)

GO‘M(grammatikani
o‘rgatishmazmuni)

contentof
teaching
pronunciation
(CTP)

содержаниеобучения
произношения(СОП)

TO‘M—talaffuznio‘rgatish
mazmuni

contentof
teaching
vocabulary(CNV)

содержаниеобучениелексике
(СОЛ)

LO‘M–leksikanio‘rgatish
mazmuni

contest конкурс,олимпиада olimpiada,musobaqa,
konkurs,ko‘rik

context контекст kontekst,so‘z,so‘zbirikmasi,
iborama’nosiniochib
beradiganyozmayokiog‘zaki
nutqparchasi

contextual контекстуальный kontekstual,kontekstbilan
bog‘liq

contrastive контрастивный kontrastiv

control контроль nazorat,tekshiruv,kontrol

controlpanel пульт pult

conversation разговор suhbat,so‘zlashish,
musohaba,gurung,juftnutq
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(-dialog),guruhnutq(-
polilog

correction исправление(ошибки);
поправка

(xato)to‘g‘rilash;tuzatish

corrective коррективный korrektiv

correlation корреляция korrelatsiya,
chettilta’limimazmuniningma
vjudsharoithamdaqo‘yilganm
aqsadgako‘razarur,
yetarlidarajadatanlanishiha
mdao‘rgatilishi

countrystudy страноведение mamlakatshunoslik

course курс kurs

cramming зубрёжка (tushunmasdan)yodolish

creative творческий,созидательный ijodiy,ijodkor

creativity креативность,творчество ijod,ijodkorlik

criterion(pl.-ia) критерий mezon,kriteriya,o‘lchov,
pronsip

critical критический tanqidiy

culture культура madaniyat

cultureshock культурныйшок madaniyzarba

culturology культурология madaniyatshunoslik

cumulative кумулятивный kumulativ

cybernetics кибернетика kibernetika,axborotniolish,
saqlash,yetkazishhamda
qaytaishlashhaqidagifan

cyclicity цикличность sikllilik,davrlilik

D неудовлетворительная
оценка,близкаяк
категориямC-,C=(UK,US)

C-,C=toifalarigayaqin
qoniqarsizbaho(UK,US)

data(sing.-
datum)

данные,факты ma’lumotlar,dalillar
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deaf-and-dumb
pedagogy

сурдопедагогика surdopedagogika

deautomatization деавтоматизация deavtomatizatsiya

deduction дедукция deduktsiya

deductive дедуктивный deduktiv

deficit недочёты kamchiliklar

definition определение ta’rif,definitsiya

demonstration демонстрация namoyish,demonstratsiya,
ko‘rsatish

demonstration демонстрация demonstratsiya

denotatum денотат

deprefixsation депрефиксация deprefiksatsiya

desemantization десемантизация desemantizatsiya

desuffixation десуффиксация desuffiksatsiya

desaffixation дезаффиксация dezaffiksatsiya

develop развивать rivojlantirish

developing развивающий rivojlantiruvchi

dialogue диалог juftnutq,dialog,suhbat,
muloqot,so‘zlashish;
yakkanutq

dialogic диалогический dialogik

didactic дидактический didaktik

Didactics дидактика,теория
образования

ta’limshunoslik,didaktika,
o‘qitish(-ta’lim)naza¬riyasi

didactics дидактика didaktika

differentiation дифференциация tabaqalash,differensiatsiya,
individualizatsiya

difficult трудный qiyin,mushkul,murakkab

difficulty трудность qiyinchilik,lisoniytafovut
hosilasi
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dictation диктант diktant

dictate диктовка tinglovchiyozibolishiuchun
ovozchiqaribaytish

differentiation дифференцирование, 

дифференциация, 

разграничение, различение, 

разделение, видоизменение

farqlash,ajratish

direct прямой to‘g‘ri

direction направление,указание,
установка

ko’rsatma,yo‘nalish

diploma диплом diplom

discourse дискурс diskurs,nutqiyvaziyatdagi
matn

discursive дискурсивный diskursiv

discursively дискурсивность diskursivlik

distinction различие, отличие,

 разграничение, различение, 

разница

farq

distribution организация taqsimot,
distributsiya,taqsimlash,
tashkiletish

distributive распределительный taqsimlovchi

dramatization инсценировка inssenirovka,nasriyyoki
she’riyasarniteatrtalabiga
moslashtirish

drill тренировка ma’noyokimazmungae’tiborb
ermasdan,
g‘ayrishuuriytarzda,
mexanikbajariladiganmashq

drilling зарядка zaryadka,mashq,
shug‘ullanish(-odatdadars
boshlanishidabajariladigan
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nutqiy/tilmaterialibilan
bog‘liqmashg‘ulot)

durability прочность mustahkamlik

dynamic динамический dinamik

easy легкий oson,o‘zlashtirishuchunkam
kuchhamdavaqttalab
qiladigan

education образование,просвещение ta’lim,o‘qitish,
o‘rgatish,maorif,ma’rifat

educational образовательный ta’limiy,ta’limgaoid

educator учитель o‘qituvchi,muallim,domla,
ta’lim-tarbiyaberuvchi

efficiency работоспособность ish(ishlash)qobiliyati,
layoqati

egocentrism эгоцентризм egosentrizm,o‘taketgan
manmanlik

elective элективный(предмет,курс,
учебник)

qo’shimcha,to‘ldiruvchi(fan,
darslik)

emotion эмоция emotsiya

environment атмосфера atmosfera,muhit

epi-projector эпипроектор svetotexnikta’lim
vositalaridanbiri

epistemology гноселогия gnoseologiya

epistolary эпистолярный epistolar,maktubiy,xatga
oid

ergonomics эргономика ergonomika

error (грубая)ошибка (qo‘pol) xato,nutqda til
materialininoto‘g‘riqo‘llash,
lisoniy yoki boshqa
qiyinchilikoqibati

erudition начитанность o‘qimishlilik

essay изложение insho
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ethnopsychology этнопсихология etnopsixologiya

etiquette этикет etiket,odob

etude этюд etyud,xomakinamuna

etymology этимология etimologiya

European
language
portfolio

европейскийязыковой
портфель

yevropalisoniyportfeli

exam экзамен,проверка sinov,test,imtihon,
zachot,tekshirish,nazorat,
kontrol

exercise упражнение mashq,chettilda
bajariladigano‘quvamali

experience опыт tajriba

experiment эксперимент eksperiment,tajriba

experimental экспериментальный eksperimental

экспериментатор eksperimentator

explain объяснять tushuntirish

express-method экспресс-метод ekspres-metodi

exposition экспозиция ekspozitsiya

exprompt экспромпт eksprom(p)t

extensive экстенсивный ekstensiv

exteriorization экстериоризация eksteriorizatsiya

exteriorizationof
speech

экстериоризацияречи tashqinutq(og‘zaki,yozma)

extralinguistical экстралингвистический nolisoniy,haqiqiyfaoliyatga
oidbo‘lgan

extravert экстраверт ekstravert,muloqotchan,
ochiqko‘ngil

extraversion экстраверсия ekstraversiya,
introversiyagazidhususiyat,
tashqiolamgaochiqlik
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facultative факультативный fakultativ

активность faollik

facilitation фасилитация fasilitatsiya,yordam,
yengillashtirish

film фильм film

filmlesson киноурок kinodars

filmexercise киноупражнение kinomashq,kinonamoyish
qilibbajariladiganmashq

filmfragment кинокадр kinokadr,kinoparcha,
kinofragmentkinolavha

filmstrips диафильм diafilm

final заключительный yakuniy

flanelegraph фланелеграф flanelegraf

fluent cвободный ravon

foreign иностранный ajnabiy,xorijiy,chet

foreign иностранныйязык chet (chettil), xorijiy,
ajnabiytil;
maktabdao‘qitiladiganchetti
llar(-ingliz,ispan,nemis,
fransuz, rus —
Yevropatillarihamdaarab,
turk,fors,xitoy,koreys,
hind,urdu—Sharqtillari)

foreignlanguage
teacher’s
portfolio

портфельучителя
иностранногоязыка

chetltlio‘qituvchisiportfeli

foreigner иностранец xorijzabon,chet tilda
so‘zlashuvchi, chet til
biladigan

form форма forma,shakl,yasalish

formal формальный formal,formabilanbog‘liq

formation формирование yasalish,shakl,forma

forming формирующий shakllantiruvchi
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forum форум forum

frontal фронтальный frontal,yoppasiga,ommaviy

functional функциональный funksional

function функция qo‘llanilish,funksiya,
ishlatilish,qo‘llanish,
ya’nireroduktivhamdaresept
ivma’nolarimujassamlashgan

gender гендерный gender

generalization обобщение umumlashma,qoida,
mavhumot,soddata’rif

generalize обобщать umumlashtirish,tajriba

generaleducation общееобразование umumta’limiy

genetic генетический genetik,irsiy

global глобальный global

gnosiology гноселогия gnoseologiya

grade класс sinf,
yagonao‘quvdasturibo‘yichao
‘quvyilidavomidashug‘ullanad
igano‘quvchilarjamoasi

graduated градуированный ma’lumotli

grammar грамматика grammatik,grammatika

grapheme графема grafema

graphic графический grafik

graphic графика grafika

group группа gruppa,guruh,tabaqa,toifa

group групповой gruppaviy,guruhiy

grouping группирование guruhlash

guidance руководство dasturamal,qo‘llanma,
dastur,darslik

guess-work догадка topqirlik
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handbook учебноепособие,руководство qo‘llanma,dasturamal

handout раздаточный tarqatma

hand(writing) почерк husnixat

hear слышать eshitish

hearing слуховой eshituv

hesitation хезитация ikkilanish

heuristic эвристический evristikagaoid,evristik

hierarchy иерархия iyerarxiya

historical исторический tarixiy

home домашний uy

homophone омофон omofon,aytilishdao‘xshash,
ma’nositurlichaso‘zlar

homograph омограф omograf,yozivdao‘xshash,
biroqturlima’nodagiso‘z

homonym омоним shakldosh,omonim,
ma’nodosh

hyperactivity гиперактивность o‘tafaol

hypnopedia гипнопедия gipnopediya

i-conception я-концепция men-konseptsiyasi

idea

представление tasavvur,ongdagipsixik
jarayon

illustration иллюстрация rasm,surat

imitation имитация imitatsiya

imitate имитировать taqlidqilish,o‘xshatish

imitative имитативный taqlidan,taqlidiyyo‘lbilan,
o‘xshatib,taqlidiy

immanent имманентный bevosita

implementation выполнение bajarish

implicit имплицитный,
подразумеваемый,

yashirin,nazarda
tutiladigan,anglashiladigan
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невыраженный

imprinting импринтинг,запечатление taasurot,xotiradagiiz

improvementof
(professional
skill)

повышение(квалификации) (malaka)oshirish

improving совершенствующий takomillashtiruvchi

improvisation импровизация badiha

improvised импровизированный,
случайный

tayyorlanmagan

independent самостоятельный mustaqil

indicative ориентировочный oriyentir

individual индивид individual

individualization индивидуализация individualizatsiya

induction индукция indiktsiya

inductive индуктивный induktiv

influence влияние ta’sir

informative информативный informativ

information информация axborot,informatsiya

informational информационный imformatsion

insistence настойчивость tirishqoqlik,turg‘unlik

inspiration поощрение rag‘bat,stimul,undash

initial начальный,пороговый dastlabki,boshlang‘ich

initiative инициативный initsiativ

integral интегральный,целый,цельный,
неотъемлемый

butun,ajralmas

integrated интегрированный birlashtirilgan,qo‘shilgan

integrative интегративный umumlashtiruvchi,birbutun
qiluvchi

integrity целостность butunlik,daxlsizlik
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integration интеграция integratsiya

intellect разум idrok

intellectual интеллектуальный intellektual

intensification интенсификация jadallashtirish,
intensifikatsiya

intensifying активизация aktivlashtirish,kuchaytirish,
faollishtirish

intensive интенсивный kuchli,jadal,intensiv

intention интенция,направленность maqsad

interaction интеракция o‘zarota’sir

interactive интерактивный interfaol

interest интерес qiziqish

intercultural межкультурный madaniyatlararo

interface интерфейс interfeys

interferential интерференционный interferension

interference интерференция interferensiya

interiorization интериоризация interiorizatsiya

interligua язык-посредник vositatili

international интернациональный internatsional,xalqaro,
baynalmilal

internationalism интернационализм internatsionalizm

internet интернет internet

interval промежуток oraliq

interview интервью intervyu,musohaba

in-textual
(exercises)

притекстовые(упражнения) matn-ichi(mashqlari)

intonation интонация intonatsiya,ohang

introduction введение kirish
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introspection самонаблюдение o‘z-o‘zinikuzatish

introversion интроверсия,
сосредоточенностьнасамом
себе

introversiya,o‘ziga
berilganlik

introvert интроверт,человек
сосредоточенныйнасвоем
внутреннеммире

introvert,o‘zichkiolamiga
berilganodam

introvert интроверт introvert

intuitive интуитивный intuitiv

intuition интуиция ichkihis,sezgilik

International
FriendshipClub
(IFK)

международныйклубдружбы BDK(Baynalmilaldo‘stlik
klubi)

issue проблема muammo,masala,problema

judgment суждение fikr,muhokama,mulohaza

keyword ключевое/опорноеслово tayanch,til o‘rganishga
yordamko‘rsatadiganlisoniy
birlik

kinesthetic кинестетик kinestetik

know знать bilish

knowledge знание bilim

laboratory лаборатория laboratoriya,mashg‘ulot
o‘tadiganxona

lacuna лакуна,пробел,пропуск,
отсутствиелексического
эквивалентаводномиз
языков

lakuna,oraliq,tillarning
biridaleksikekvivalentning
yo‘qligi

language язык til,lison

language
portfolio

портфельязыковой,языковой
портфель

lisoniyportfel

latent cкрытый,латентный latent,tilbirligining
“yashirinqo‘llanish”iga
bog‘liq
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learner-centred личностно-деятельностный markazdao‘quvchituruvchi

lecture лекция leksiya,
oliyo‘quvyurtidategishlimavz
uyuzasidanog‘zakisistematik
bayoni

letter буква harf

lexical лексический leksik,leksikagaoid

lexicon лексикон,толковыйсловарь izohlilug‘at

lesson урок mashg‘ulot,dars,saboq,
leksiya

lingaphone лингафон lingafon

linguadidactics лигводидактика lingvodidaktika,
lingvota’limshunoslik

linguaculturology лингвокультурология lingvakulturologiya,lisoniy
madaniyatshunoslik

lingua-country
study

лингвострановедение lingvomamlakatshunoslik

lingual лигвистический lisoniy,tilgaoid

linguamethodics лингвометодика lingvametodika,tilo‘qitish
uslubiyoti

linguaphysiology лингвофизиология lingvofiziologiya,nutq
fiziologiyasi

linguapsychology Лингвопсихология linvapsixologiya,tilo‘rgatish
ruhshunosligi

lingua-stylistics лингвостилистика lngvostilistika

linguist лингвист tilshunos,lingvist

linguistic лингвистический filologik

linguistics лингвистика tilshunoslik,lingvistika,til
haqidagifan

linked прикрепленный bog‘lanma

(be)linked относиться,связываться,
прикрепляться

bog‘lanish
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linking прикрепляемый bog‘lanishli

listening
comprehension

слушание,аудирование tinglabtushunish

literal буквальный harfiy

literary литературный adabiy

live живой jonli

localization локализация lokalizatsiya,mahalliy
sharoitgamoslashtirish

logics логика mantiq

macrotext макротекст makromatn,makrotekst

master магистр magistr

master-class мастер-класс malakalimutaxassisdarsi

material материал material

means средство vosita

mechanic механический mexanik

mechanism механизм mexanizm

media-education медиаобразование mediata’lim

mediateque медиатека mediateka

mediation медиация vositachilik

memorize запоминание yodlash,xotiradasaqlash,
eslabqolish

memory память xotira

mentality менталитет,ментальность mentalitet

mentally мысленно fikran

metalanguage метаязык metatil,asostil

method метод metod,maqsadgaerishish
yokivazifanio‘tashusuli,
tadris,darsberish(o‘qitish)
tizimi,uslubiyot
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method метод,приём metod,uslub

methodical методический uslubiy,metodik

methodologist методист metodist,ta’limmetodikasi
mutaxassisi,uslubchi

methodology методология metodologiyailmiymetod
haqidagita’limot

methodologist методист uslubchi,metodist(-o’qitish
uslubiyotimutaxassisi)

methods методика uslubiyot,metodika,tadris

microtext миротекст mikromatn,mikrotekst,
jumla(lar)gatengmatn

microdialogue микродиалог mikrosuhbat,qisqasuhbat,
muxtasarjuftnutq

mind-map (метод)карта-памяти xotiraxaritasi

minimization минимизация minimizatsiya,o‘rganiladigan
tilmaterialiniminimum
miqdorigakeltirish

minimum минимум minimum,o‘rganilayotgantil
makrosistemasidanta’lim
maqsadlarigako‘ra
tanlanadiganlisoniy
mikrosistema

mistake ошибка xato,nutqda tilmaterialini
noto‘g‘riqo‘llash,lisoniyyoki
boshqaqiyinchilikoqibati

mixed смешанный aralash

mnemonicactivity мнемическая(деятельность),
виддеятельности,основанный
напамятиивоображения

xotiravatasavvurga
asoslanganfaoliyat

mnemonics мнемоника,искусство
запоминания

mnemonika,eslabqolish
san’ati

modality модальность modallik

model модель,эталон model,namuna,nusxa,qolip,
etalon,klishe,tayyorjumla
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module модульный modulli

monolingual монолингв yakzabon,birtilli,birtilda
so‘zlashuvchi,monolingv(-bir
tilnibiladigan)

monologue монолог monolog,yakkanutq

motivation мотивация motivatsiya,moyillik,shaylik,
nutqiyfaoliyatko‘rsatishgam
oyillik

motivational мотивационный motivatsion

motive мотив motiv,undovchisabab,ichki
vatashqiturtki

motor мотор motor

moral моральный ma’naviy,axloqiy,ichki
(ruhiy)holatgaoid

movie кинофильм kinofilm

multicultural мультикультурный ko‘pmadaniy

multimedia мультимедиа multimedia;matn,audio-,
video-vaanimatsion
elementlardaniboratta’lim
vositasi

natural натуральный tabiiy

negative негативный salbiy,ijobiyemas,nomaqbul

neobehaviorism необихевиоризм neobixeviorizm,Amerika
ruhshunoslariningqator
yo‘nalishlarinijamlovchi
ifoda

net сетевой tarmoqqaoid

neutral нейтральный betaraf,neytral,xolis

neutralization нейтрализация neytralizatsiya,bartaraf
etish

neurolinguistics нейролингвистика neyrolingvistika

neuropsychology нейропсихология neyropsixologiya
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nomenclature номенклатура sohalardaqo‘llanadigan
atamalarmajmui

nomination номинация nomzodlikkaqo‘yish

norm норма norma,me’yor

normal нормальный mo‘tadil,normal,norma
doirasidagi

note конспект konspekt,darsrejasi

notion понятие tushuncha,fikrformasi,
psixikhosila

objective предметный ashyoviy,narsa(predmet)ga
oid

observe наблюдать kuzatish

observation наблюдение kuzatuv

ontogenesis онтогенез ontogenez(harbir
organizmningavvalidan
oxirigachabo‘lganhayotiva
hayotiyjarayonlari)

operative оператив operativ

operating операцион operatsion

operation операция operatsiya,faoliyatbirligi,
harakatqilishusuli

opposition оппозицион oppozitsion

optimization оптимизация optimizatsiya,
yengillashtirish,smaradorlik

opinion мнение fikr

oral устный og‘zaki

oral-advance
principle

(принцип)устногоопережения og‘zakio‘zibketish(pritsipi)

organizational организационный tashkiliy

organization oрганизация tashkilot,tilmaterialini
taqsimlash,taqsimot
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orientation ориентировка mo‘ljallash,chamalash

orienting ориентирующий yo‘llovchi

oriented ориентированный yo‘nalganlik

original оригинал asil,sof,original,asliyat,asl
nusxa,qo‘lyozma

originality оригинальность asliyat

orthogram орфограмма orfogramma

orthography орфография orfografiya,imlo,yozish
qoidasi

paper реферат referat,o‘qilgan
matn/asarningqisqach
yozmabayoni

paradigm парадигма pradigma,so‘zningturlanish,
tuslanishtartiboti,bir-
birigaqarshima’nolilisoniy
birliklarniumumiybelgilari
asosidajamlanganligi

paradigmatics парадигматика lisoniyparadigmalarni
jamlovchitilsistemasi

paraliguistics паралингвистика noverbalnutqvositalarini
o‘rganuvchitilshunoslik
bo‘limi

paraphrases парафраза fikr,
harakatyokivoqeanidastlabki
foydalanilganlisoniyvositalar
danfarqlio‘laroqtasvirlash

paronyms паронимы pronimlar,mazmunanyaqin
yokiqismanmoskeluvchibir
o‘zakliso‘zlar

pass-fail/

pass-nopass

зачет sinov

passive пассив passivpauza,to‘xtash
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pause пауза to‘xtash,pauza

pedagogic педагогик pedagogik,pedagogikagaoid

pedagogics педагогика pedagogika,ta’lim-tarbiya
haqidagifan,
tarbiyashunoslik

pedology педология pedologiya

perception перцепция persepsiya,idrokqilish

perceptive перцептив perseptiv

performative перформатив,высказывания
эквивалентныедействию,
поступку

ayrimharakatningifodalanis
hivaharakatningo‘ziso‘zdaaks
etishi,ularga1shaxsdagi
“minnatdorbo‘lmoq”,
“va’dabermoq”,“buyurmoq”
kabife’llarkiradi

persistence настойчивость tirishqoqlik,turg‘unlik

phoneme фонема fonema

phonetic фонетический fonetik

phonetics фонетика fonetika

phono… фоно fono…

phonograph фонограф fonograf

phonogram фонограмма fonogramma

phrasebook разговорник

plan план plan,reja

planning планирование rejalashtirish,planlashtirish

pluralingualism плюрилингвализм ko‘ptillilik

point балл ball

policultural поликультурный ko‘pmadaniyatli

polyglossa полиглоссия poliglossiya,ko‘ptillilik

polyglot полиглот polyglot,ko‘ptillarda
so‘zlashuvchi,ko‘ptilli
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polysemy полисемия polisemiya,ko‘pma’nolilik

polylogue полилог polilog,guruhnutq,ko‘pchilik
suhbati

portal портал portal

portfolio папка papka

pose поза qiyofa

position позиция joy,holat;nuqtainazar

positional позицион pozitsion

positive позитивный ijobiy

post-textual
(exercises)

послетекстовые(упражнения) matn-orqa(mashqlari)

potential потенциал potensial

practice amal

(in)practice напрактике amalda

practical практический amaliy

practice практика praktika,amaliyot,ish,
tajriba

pragmatics прагматика pragmatika

precedent прецедентный,
предшествующий

o‘xshash,teng

prediction прогноз prognoz,oldindanaytish,
bilish,bashorat,karomat

prefixation префиксация prefiksatsiya,old
qo‘shimchasi(-prefiks)
qo‘shish

presentation презентация prezentatsiya,taqdimot

presupposition пресуппозиция oldindantaxminqilish

pre-textual
(exercises)

предтекстовые(упражнения) matn-oldi(mashqlari)

prevalence распространенность tarqalganlik
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problem проблема muammo,masala,problema

problem-search проблемно-поисковый muammoqidiruvchi

procedure процедура jarayon

process процесс jarayon,protsess

production порождение,продуцирование natija,samara,oqibat

professional профессиональный kasbiy,mutaxassislikkaoid,
professional

project проект loyiha

principle принцип prinsip,mezon

production продукция samara

productive продуктивный samarali,produktiv

professional профессиональный professional,kasbiy,sohaviy

profile профиль,специальность,
профессия

ixtisos,mutaxassislik,kasb

program программа programma,dastur

programmed программированный programmalashtirilgan

programming программирование programmalashtirish

progress прогресс o‘zlashtirish,shaxsning
ijtimoiy-tarixiy(jumladan
lisoniy)tajribaorttirishyo‘li

prompt подсказка sekinaytibturish,luqma
solish

pronunciation произношение talaffuz

программный programmaviy,dasturiy,
programmagaoid

propaedeutic(al) пропедевтический kirish(muqaddima)dan
iboratbo‘lgan

prosodic(al) просодический prosodiyagaoid

prospect проспект istiqbol

protocol протокол protkol,qaror
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pseudopassivity псевдопассивность soxtasustlik

psychic психик psixik

psychoanalysis психоанализ psixoanaliz

psychodiagnosis психодиагностика psixodiagnostika

psychodrama психодрама psixodrama

psycholinguistics психолингвистика psixolingvistika,nutq
faoliyatinio‘rganadiganfan
sohasi

psychological психологический psixologik,psixologiyagaoid

psychologist психолог ruhshunos,psixolog,
ruhiyatshunos

psychology психология psychologiya,ruhshunoslik

psychophysiology психофизиология psixofiziologiya

psychosemantics психосемантика psixosemantika

psychotherapeuti
c

психотерапевтический psixoterapevtik

psychotherapy психотерапия psixoterapiya

publicistic публицистический publitsistikagaoid

pupil ученик o‘quvchi,bilimhamdata’limolu
vchi,tahsilko‘ruvchi,talaba

pure чистый sof

qualitative квалитатив kvalitativ

quantitative квантитатив kvantitativ

question вопрос savol,so‘roq

questioning расспрос so‘rov

questionnaire анкета,вопросник anketa,so‘roqvaraqasi

quiz викторина viktorina,savol-javob
musobaqasi,o‘yini,tomoshasi

rater(table) рейтерская(таблица) reyter(jadvali)
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rational-logistic рационально-логический mulohaza-mantiqqaoid

ratingscale рейтинг reyting,o‘quvchi/talaba
bilim,ko‘nikma,malakalari
darajasinianiqlash

reaction реакция reaktsya,sezish,ta’sirlanish

reactive реактивный reaktiv,ta’sirli

reactivity реактивность ta’sirchanlik

(tobe)read читается o‘qilishi

reading чтение mutolaa,
o‘rganuv(o‘qishturi),o‘qish,
matndanaxborotolish,
ya’nimatnniidroketibmazmu
niiuanglash(nutqfaoliyatitur
i);yozilganniaytish,
ya’niharf-
tovushmunosabatiningro‘yob
gachiqishi(o‘qishtexnikasi);t
ahsilolish, o‘rganish,
ta’limolish

readiness готовность shaylik,moyillik(-
o‘rganiladiganobyekt—til
materiali/nutqgasubyekt(-
o‘quvchi)ningshayligi(-
moyilligi

ready готовый tayyor

real реальный real,haqiqiy

recce разведывательный oldindansurishtiruvchi,
xabartopuvchi

reception рецепция retsepsiya,og‘zakinutqnitingl
abyokiyozmamatnnio‘qibtush
unish(-
umumanidroketibtushu-
nish)

receptive рецептивный retseptiv,retsepsiyagaoid

receptor рецептор retseptor
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recipient реципиент,слушатель resipiyent,
o‘zgashaxsnutqinitinglabtush
unuvchi(-
nutqniidroketibaxborotoluvc
hi)

reduction редукция unlitovushlarningqisqa
talffuzetilishiyoki
o‘zgarishi

reference референция tavsiyanoma

referencing реферирование ilmiyasarqisqachamazmunini
tuzmoq

referent референт referent,ma’lummasalada
dokladqiluvchi

reflection рефлексия o‘yo‘ylash,xayolqilish,fikr
yurgizish

reflector рефлекторный refleksgaoid,beixtiyor

reflex рефлекс natija,ta’sir,asar,aks

reflexology рефлоксология refleksologiya(reflekslar
haqidata’limot)

reinforcement подкрепление mustahkamlash

relaxation релаксация susaytirish,bo‘shashtirish

relaxopedy релаксопедия relaksopedia

remark реплика replika,lo‘ndafikr

remembering припоминание eslatma

replica реплика juma,luqma

report рапорт raport,darsboshlanishida
navbatchio‘quvchining
og‘zakiaxboroti

reproducing репродуцент reprodutsent,fikrniog‘zakiyo
kiyozmabayonetuvchi,
gapiruvchiyokiyozuvchi,
axborotberuvchi

reproduction репродукция reproduksiya,fikrniog‘zaki
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yokiyozmabayonetish,
axborotberish

reproductive репродуктивная reproduktiv,reproduksiyaga
oid

request просьба so‘rov

research исследование tadqiqot,tekshirish,
o‘rganish,izlanish

reservance
(backing)

резервность ma’nba

resume резюме rezume,qisqachaxulosa,
yakun

retrospective ретроспективный retrospektiv,tarixiy,o‘tmish
(-moziy)bilanbog‘liq

revision повторение qaytarish,takrorlash

rhema рема rema

rhetoric риторика ritorika,notiqliksan’ati
nazariyasi

rhetorician ритор,оратор notiq

rote g‘ayrishuuriy, beixtiyor,
o‘ylamasdan, mexanik
tarzda,fikr yuritmasdan,
ongishtirokisiz

rule правило qoida,
nutqdaqo‘llanadigantilmater
ialihaqidagimavhumlashtirilg
anko‘rsatmayokiumumlashm
a

rythmopedy ритмопедия ritmorqalidavolash

sample пример,эскиз andaza,qolip,mezon,namuna

search поиск qidiruv

searching поисковой qidiruvchi

sectorial отраслевой sohaviy,sohaga,birorfanga
oid
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selection подбор tanlash,saralash,ajratish,
saylash,seleksiya

selective выборочное,просмотровое
(чтение)

saylab,tanlab(o‘qish)

self-analysis самоанализ o‘z-o‘zinitekshirish,o‘z-
o‘zigabahoberish

self-correction самокоррекция o‘z-o‘zinito‘g‘rilash

self-dictation самодиктант o‘z-o‘zigadktantyozish

self-education самовоспитание,
самообразование

o‘z-o‘zigata’limberish,
o‘qitish,tarbiyalash

self-esteem самооценка o‘z-o‘zigabahoberish

self-realization самореализация o‘z-o‘zinianglash

self-suggestion самовнушение ixlosqilish,ko‘ngilgatugish

self-study самообучение o‘z-o‘zigata’limberish,
o‘qitish

self-teacher самоучитель mustaqilo‘qish(o‘rganish)
uchunqo‘llanma,darslik

seme сема sema,ma’no

semantic семантический semantik,semantikabilan
bog‘liq,ma’noviy,ma’noga
oid

semantics семантика semantika,tilshunoslikning
tarmog‘i;ma’no

semantization семантизация semantizatsiya,yangiso‘z
ma’nosiniochish

seminar семинар seminar,oliyo‘quvyurtida
mashg‘ulotturi

semiotics семиотика semiotika

sense чувство sezgi,hissiyot

sensor сенсорный sezuvchi,hisqiluvchi,his
etuvchi

sentence предложение jumla,gap
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sequence последовательность izchillik,ketma-ketlik,
tadrijiylik,evolutsiya

series серия seriya

server сервер server

setting установка yo‘naltirish,qaratish,
ko‘rsatma,yo‘l-yo‘riq

scientific научный ilmiy

school школа maktab

score балл ball

(cinema)screen киноэкран kinoekran

shortage недочёты kamchiliklar

show шоу ko‘rsatuv,tomosha

silence-fillers слова-паразиты ma’nosiz,sukut(pauza)ni
to‘ldiruvchiso‘zlar

silent тихий ovozsiz

similar подобный,поформе shakliy,shaklgaoid;til
hodisasiningqo‘llanilish,
ma’noviyjihatlari

simultan симултан simultan,birvaqtningo‘zida
yuzberadigan(mas.idrok
bilan
tushunish/tushunmaslik)

situation ситуация vaziyat,situatsiya

situative ситуативный situativ,nutqiyvaziyatgaoid

situate ситуация situatsiya,vaziyat

sketch кроки,набросок,эскиз kroki,xomakirasm

skill навык,умение malaka,ongishtirokisiz
avtomatlashgan
faoliyat,ko‘nikma

slide слайд slayd,rangsurat

(lantern-)slide диапозитив diapozitiv
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slideprojector диапроектор diaporyektor

socialization социализация umumlashtirish,
sotsializatsiya

social социальная ijtimoiy

sociocultural социокультурный ijtimoiy-madaniy

sociolinguistics социолингвистика ijtimoiytilshunoslik

sociology социология sotsiologiya(jamiyat
to‘g‘risidagita’limot)

sociometry социометрия sotsiometriya

sound звук tovush,talaffuzbirligi

speak говорить so‘zlash,gapirish,suhbat

speaking говорение so‘zlashuv,gapirish

speaking говорящий so‘zlovchi,fikrbayonetuvchi

specialty специальность ixtisos,mutaxassislik

speech речь nutq

speechsituation учебно-речеваяситуация 0‘NY—o‘quv-nutqiyvaziyat

speed скорость tezlik,sur’at

spelling правописание imlo

spend тратить sarflash

spontaneous спонтанный spontan,o‘z-o‘zidan,
beixtiyoriysodirbo‘ladigan
nutq

stage стадия,ступень stadiya,bosqich,etap

stamp штамп tamg‘a

standard стандарт standart,ta’limning
me’yorlanganmazmuni

statar совершенный statar

step шаг qadam,bosqich

stereotype стереотип stereotip,tamg‘alanish,fikra
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ntamg‘alanish

stimulating стимулирующий undovchi

stimulus стимул stimul,harakatgaundash,
turtki,rag‘bat

stochastic стохастический stoxastik,assotsiativ

strategy стратегия strategiya,ta’limjarayonini
boshqarish,ya’niyo‘lgasolib
turish

structure структура struktura

structural-global структурно-глобальный struktural-global

student студент student,talaba

study кабинет darsxona,kabinet

study учиться tahsil,o‘qish,bilimolish

subculture субкультура

subject предмет predmet,narsa

sub-skill

substitution субституция o‘ringaqo‘yish

substitutional подстановочный o‘rinbosuvchi,moskeluvchi

suffix суффикс suffiks,o‘zakka
qo‘shiladiganqo'shimcha

suffixation суффиксация suffiksatsiya,suffikslar
qo‘shilishi

suggestion суггестия ko‘rsatma,taklif,maslahat

suggestive суггестив,наводящий suggestive,yordamchi

suggestology суггестология suggestologiya

suggestopedic суггестопедический suggestopedik

suggestopedia суггестопедия suggestopediya,ishonchga
asoslanganta’lim;

supply принадлежность qurol

survey опрос so‘rov
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syllabic программный dasturiy

syllable слог bo‘g‘in

syllabus программа dastur

synchronic синхронный sinxron

synonym синоним ma’nodosh,sinonim

synonymy синонимия sinonimiya,ma’nodoshlik

syntagm синтагма sintagma,so‘zlarningyonma
yonkelishi(mas.so‘z
birikmasi)

synthetic синтетик sintetik

synthesis синтез sintez,yaxlit,butun

system система sistema,tizim;til

systematic системность sistematik,sistemalilik,tiziml
ilikkaoid

systemization систематизация sistemalashtirish

table таблица jadval

tact такт maqom,vazn

tactics тактика taktika

talent талант iqtidor,
qodirlik,layoqat,qobiliyat

tandem-method тандем-метод tandem-metodi

task задание vazifa,topshiriq,yumush

tautology тавтология tavtologiya

teacher учитель,преподаватель o‘qituvchi,muallim,domla(xalq
tilida),ustoz,mudarris
(madrasada),
muayyansohayokifandansab
oqberuvchi,ta’lim-
tarbiyaberuvchi

teaching обучение o‘rgatish,o‘qitish,
tushuntirish,yangi
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materialnibildirish,saboq
berish,ta’limberish

technical технический texnikaviy

techniques техника texnika

technology технология texnologiya,muayyan
jarayonniyurgizishusullari
hamdavositalari

telecourse телекурс telekurs,televizionkurs

television телевизионный televizion

temperament темперамент mijoz;g‘ayrat;tetiklik,
jo‘shqinlik

tempo темп sur’at,tezlik,temp

test тест test,sinov,imtihon,
tekshirish;alternativ

testtraining пробноеобучение sinovta’limi

text текст tekst,matn,nutqmahsuli
hamdaobyekti

textual текстуальный tekstual,tekstgaoid

textbook учебник darslik

thematic тематический tematik,mavzuiy,mavzudosh

theme тема mavzu,tema

theoretical теоретический nazariy,nazariyaga
asoslangan

theory теория nazariya

thematic тематический mavzudosh

thesaurus тезаурус tezaurus

thesis тезис tecis,asosiyfikr,asosiy
qoida

thinking мышление tafakkur,fikrlash

ticket билет bilet
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timbre тембр tembr

time-study хронометраж xronometraj,tilta’limida
sarflanadiganvaqtni
o‘lchash

tolerance толерантность tolerantlik

tracing-paper калька,копировка nusxatushiradiganqog‘oz,
kalka

traditional традиционный traditsion,an’anaviy

training тренировка trening,amaliymashg‘ulot
tizimi/rejimi,mashqqilish

transcription транскрипция transkripsiyayozuvdatovush
belgisi,fonetikyozuv

transfer перенос ko‘chirish,o‘tkazish

transliteracy транслитерация biralifboharflariniboshqa
alifboharflaribilanyozish

transphrastique сверхфразовый g‘ayriiboragaoid

transposition транспозиция,положительное
влияние

transpozitsiya,ijobiyta’sir,
ijobiyko‘chish,
yordamgakelish,
ko‘maklashish(-
ijobiynatijagaolibboruvchibili
m,ko‘nikma,
malakaningko‘chishi)

trilingual трилингв trilingv,uchtilda
so‘zlashuvchi,uchtilli

trilingual трилингв trilingv,uchtilda
so‘zlashuvchi,uchtilli

training трейнинг trening,amaliymashg‘ulot
tizimi/rejimi

training тренировка mashqqilish

train готовить tayyorlash

trained подготовленный tayyorlangan

training подготовка tayyorgarlik
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translation перевод tarjima,tildantilgao‘girish,
ag‘darish

trust вера,доверие e’timod

tutor репетитор repetitor,uydachettil
o‘rgatuvchimuallim

TV-didactics теледидактика teledidaktika,o‘quv
teleko‘rsatuvlartizimi

TV-lesson телеурок teledars,televiziondars

tutor тьютор hususiy(yollanma)o‘qituvchi

typhlopedagogy тифлопедагогика tiflopediya

typo типовой namunaviy,andazaviy,asos
bo‘ladigan

typology типология tipologiya,tasnif(lash),
tiplargabo‘lish,guruhlarga
ajratish

understand понимать tushunish

union объединение birlashma

unit единица birlik

unreasonable нерассудительный fikrsiz

upbringing воспитание tarbiyalash

usus(language
usage)

узус(употреблениеязыковых
единиц)

tilbirliklariniqo‘llash

valentia валентность valentlik

validation оценкаэффективности
(учебныхматериалов)

samaraliliknibaholash(o‘quv
materiallarini)

validity валидность,достоверность,
обоснованность,надежность
(тестаилитестирования)

ishonchlilik,asoslilik

verbal вербальный verbal,so‘zbilan
ifodalanmish

verbal-logical словесно-логический verbal-mantiqqaoid

verbalization вербализация verbalizatsiya,chettil
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o‘rgatishningpsixologik
prinsipi(-begonatilniog‘zaki
nutqorqalio‘rgatishmezoni)

viceversa наоборот teskari

video видео video...

virtual виртуальный virtual

visual визуальный visual,ko‘rishgaoid,ko‘ruv,
ko‘rishbilanbog‘liq

visuals наглядность ko‘rgazmalilik,ko‘ruvyoki
eshitishsezgilariyordamida
idroketiladigannarsayoki
hodisa

visualization визуализация vizualizatsiya,ko‘rsatish,
namoyishetish(-tilbirligi
yokivizualvositalardan
foydalanishjarayoni)

vocabulary лексика,словарныйзапас leksika,so‘zlik,lug‘at(so‘z)
boyligi,vokabular

voluntary произвольное ixtiyoriy

voluntary
attention

произвольноевнимание ixtiyoriydiqqat

way способ usul

webquest веб-квест veb-kvest,intenet
ma’lumotlarigatayanibhal
qilinadiganmuammolimasala

whisper шепотная pichirlab

will воля iroda

word слово so‘z

wordform словоформа so‘zshakli

work работа ish

working-out разработка ishlanma

worldoutlook мировоззрение dunyoqarash
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write писать yozish,tovushkodiniharfiy
kodgao‘tkazish(-til
birliklariniharliytimsollar
yordamidaifodalash)

written писменный yozma,harfiytimsollarbilan
ifodalangan

writing письмо yozuv,yozmashakldafikr
bayonetish(nutqfaoliyati
turi)


